Mission
The Faculty Initiative for Transformative Learning is committed to transforming education at CSU-Chico through the creation of a community of contemplative teachers, scholars, administrators and students who support the development of contemplative literacy through:

· The use of contemplative pedagogy in the university classroom

· The creation of a campus environment that is conducive to contemplation

· A forum for the discussion of contemplative practices in higher education

· Research on contemplative pedagogy

We view contemplative practice as an essential element in the development of:

Personal Transformation: Personal transformation requires familiarity with the inner self.  Contemplative practice helps us to establish and maintain the connection between our body, mind and spirit, thus increasing our familiarity with our inner selves. Second, personal transformation requires mindful awareness of the choices we make in daily life. Healthy choices (e.g. eating nutritious food, exercising, interacting calmly and peacefully with others) energize us. Violent choices (e.g., insufficient rest, eating junk food, angrily confronting others, worrying about the future, regretting the past) deplete our personal energy. Making healthy choices helps us to maintain (or reestablish) balance in our lives.  Contemplative practice increases our awareness of the choices we make, and in turn empowers us. Third, personal transformation requires a loving, accepting, and forgiving attitude toward ourselves (and ultimately others). Contemplative practice helps us to develop compassion, and thus increases our ability to love, accept, and forgive ourselves when we have made choices that do not support our highest good (Rothberg, 2006; Shapiro et al., 2008). 

Social Responsibility, Civic Engagement, and the Promotion of Peace and Justice in the World:  Social responsibility is inextricably linked to personal transformation. On the one hand, personal transformation is facilitated by a nurturing social climate that makes healthy eating, rest, exercise and contemplative practice a priority in daily life in order to energize the body, mind, and spirit. On the other hand, our ability to transform the social environment depends upon our personal wholeness and ability to love ourselves. Our ability to create peace by respecting the boundaries of others depends upon our ability to set good boundaries for ourselves. Our ability to bring about sustainability in the world depends on our ability to live our daily lives in a sustainable manner (e.g., by guarding our own personal energy supply). If we want to bring peace and sustainability to the world (or even to Chico), then we must create peace and sustainability within ourselves (Takahashi, 2004). In other words, we need to be(come) the change we want to see in the world (M. Ghandi). Contemplative practice helps us to develop compassion and to feel our connection to the world. As this occurs, we naturally want to participate in the creation of a healthy and peaceful world. Moreover, it produces many effects, which lead to more effective social and civic engagement including reduced stress, better regulation of emotional reactions, increased empathy, improved communication skills, and a general sense of health and well-being (Shapiro et al., 2008). 
Earth Literacy and Sustainability:  The achievement of a sustainable society requires not only that we develop an understanding of ecology and environmental change through mental activity (e.g. the presentation and understanding of facts about our earth) but also that we establish a deep connection to our earth and to all other beings on physical and spiritual levels as well (Miller, 2002b). Contemplative practices (e.g. contemplative art, yoga, and meditation) especially when practiced in natural settings help us to feel these connections and to recognize that the environment is not something “out there” but is something that we are one with (Selby, 2002).

Diversity: The appreciation for diversity is facilitated by contemplative practice. Contemplative practice can strengthen our capacity to observe ourselves including our values, attitudes, biases, beliefs, and behaviors at a level deeper than we are normally willing to go, and to reduce our attachment to them.  In this way, they can help produce a shift that can potentially open our minds to a new way of viewing ourselves, others with whom we interact, and the world we live in (Shapiro et al., 2008). 
Active Inquiry and Creativity: Scientific discoveries have often resulted from insights obtained during dreams and at times when the mind was not busy thinking. Contemplation supports the creative process by quieting the mind, which allows us to cultivate a personal capacity for deep concentration, which opens the space for insights to enter. Moreover it fosters an attitude of curiosity and wonder, both of which contribute to the creative process (Miller, 2002b; Shapiro et al., 2008). 

Global Engagement: Global engagement encompasses both diversity and social responsibility (see above). When going beyond our national limits, we are more likely to interact with people who do not share a common linguistic or cultural background. Consequently, successful engagement at the global level requires cultural and linguistic skills. However, even with these skills, we can, and often do, experience culture shock and develop negative attitudes toward the other culture (e.g., Churchill & DuFon, 2006). Contemplation supports the intercultural communication required for global engagement in that it increases empathy and our sense of connectedness, improves communication skills, improves our ability to regulate our emotional reactions, and reduces stress, and it fosters an attitude of curiosity and wonder (as opposed to being judgmental, for example) (Miller, 2002b; Shapiro et al., 2008). 

Contemplation in the Curriculum in the North State and across North America: In recognition of the benefits of contemplative activities to living and learning, there is a growing movement in educational settings to integrate contemplative learning into the curriculum for the promotion of reflection, insight, and scholarship. For example, schools in Sacramento, Oakland, Napa, and El Cerrito report positive changes as a result of implementing a contemplative element into the curriculum (Dembosky, 2009). In higher education, UC Davis recently (January 28, 2009), held a training session for approximately 150 administrators, faculty, and staff at which speakers from the Association for Contemplative Mind in Society presented research findings on meditation and then introduced them to some basic mindfulness practices. Afterward, Dean Dennis Pendleton wrote that “echoes continue to reverberate through our organization. Many folks have told us how much they valued the day and that they will use it in their professional and personal life. Several people told me that they were touched personally and directly by the program. Can’t ask for more than that” (Beth Wadham, e-mail communication, March 6, 2009). 

Many other universities in North America are also conducting research on contemplative practices as well as teaching them to the academic community. I encourage you to check out their web sites and learn more about what these programs are doing as well as the benefits of contemplative practice. These include Association for Contemplative Mind in Higher Education; Brown University’s Contemplative Studies Initiative; The Mindfulness-Based Campus-Community Health Program at the University of Arkansas at Little Rock, UCLA Semel Institute’s Mindfulness Awareness Research Center (MARC), The University of Michigan Program in Creativity and Consciousness, and The Transformative Learning Centre at the Ontario Institute of Studies in Education of the University of Toronto.
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