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Student Learning 
Outcomes 

Describe assessment activity 
done this year for this SLO 

Briefly report the results of the 
assessment activity 

Based on results/evidence, what 
action was taken regarding 
program improvement? 

Based on results / evidence, 
what action was taken 
regarding the assessment 
process? 

Describe the plans you 
have to reassess this goal 
and/or follow up action 
needed 

SLO 4: 
 
Graduates will be 
aware of the cultural 
heritage and 
diversity among the 
people of the region. 
 
àStudents can 
describe, contrast 
and summarize 
patterns of cultural 
diversity and/or 
heritage in at least 
two regions of Latin 
America. 
 
 

We assessed the final research 
paper in LAST 495, our capstone 
seminar. This course is offered 
every spring, and all majors and 
minors must take it.  Therefore, 
we believe that this is the best 
class and assignment for 
assessment.  
 
Professor Matt Looper assigned a 
7-8 page paper on the topic of 
indigenous and colonial art. 
Students were required to 
incorporate specific readings into 
their papers and the professor 
asked them to address a set of 
questions and to fully document 
their research. The assignment 
was focused on the colonial 
period, and on relations between 
Spanish colonial society and 
indigenous culture and society. 
Concepts of hybridity and 
syncretism were expected to be 
incorporated. 
 
Our assessment attempted to 
focus only on the content related 
to cultural diversity, as detailed 
below in our simple scoring 
rubric, and to suspend attention to 
writing skills. 
 
Highly achieving—reference to 
cultural diversity is clearly stated 
and explained, with appropriate 
examples and with thorough 
development of historic, cultural, 
and geographic bases of diversity. 

When Jacque Chase received the 
papers from LAST 495, the 
professor of that course, Matt 
Looper, had already sorted the 
papers into three groups of 
achievement as shown in the last 
column:  
 
Highly achieving: 4 papers 
Achieving: 5 papers 
Developing: 4 papers 
 
Jacque Chase removed 
references to these previous 
results and read each paper. 
Although she did have 
knowledge of each paper’s 
author, she assigned scores 
independently, without 
observing the scores assigned by 
Dr. Looper. 
 
Chase’s summary scores were as 
follows: 
 
Highly achieving: 7 papers 
Achieving: 4 papers 
Developing: 2 papers 
 
Chase upgraded four scores but 
otherwise agreed with Dr. 
Looper’s assessments (in no case 
did Chase assign lower scores). 
 
Dr. Sarah Anderson 
independently reviewed the four 
papers that Chase and Looper 
did not agree on. As a result, the 

Cultural diversity is a core concept 
in Latin American Studies 
curricula. It is introduced and 
practiced throughout courses in the 
major and thus we have an 
expectation that students can 
explore, identify and clearly 
express patterns and issues of 
cultural identity, including hybrid 
and syncretic manifestations of 
culture, in the region (historically 
and in the present, with important 
geographic variation). 
 
To what extent are conceptual 
limitations related to writing 
abilities? We will continue to focus 
on helping students improve their 
writing. Writing was assessed last 
year and about 1/3 of students did 
not achieve minimum standards for 
writing. The ability to express 
complex ideas is compromised by 
poorly developed writing skills. 
Even though we might try to ignore 
“surface errors,” the writer is 
hampered by the inability to write 
with fluency and nuance. Writing 
and thinking are not separate 
activities. 
 

We continue to feel that using the 
capstone paper is the best way to 
assess our graduating Latin 
American Studies majors.   
 
Assignments in this course, 
although varying in theme from 
one semester to the next, tend to 
require the mobilization of several 
analytical skills that are assumed 
to have been developed across 
elective or required courses in the 
major. 
 
When a course assignment such 
as the final paper in LAST 495 
explicitly lays out requirements 
(including conceptual and 
historical ones), it is more likely 
that students will at least 
“achieve” in the assessment of 
their ability to bring together key 
ideas and processes. Would 
students spontaneously orient 
their papers in this way if not 
given very precise instructions? 
Would another more open format 
be more likely to capture 
students’ intellectual achievement 
in the major? Would we see more 
varied examples of how students 
have learned about cultural 
diversity (including, for example, 
the influence of African 
knowledge and culture into Latin 
American culture)? 
 
Professor Looper’s assignment 
perfectly aligned with SLO #4 on 

In 2016-17 the faculty will 
have at least three 
meetings. At the first 
meeting we will discuss 
the results of this 
assessment. The input of 
faculty who teach the core 
requirements (LAST 110 
and 120) will help us 
understand how we are 
introducing and 
practicing this SLO in a 
way that can help students 
in LAST 495 master 
concepts and evidence 
related to cultural 
diversity. 
 
We will also decide which 
SLO to assess in that 
academic year.  
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Achieving—cultural diversity is 
implied or partially explained, 
with some examples and some 
historic, cultural and geographic 
references mentioned or discussed 
 
Developing --cultural diversity is 
not mentioned or acknowledged; 
Or, substantial confusion about 
historic, cultural, and geographic 
foundations of cultural diversity. 
 
The papers were scored by Dr. 
Looper (the instructor), Dr. 
Chase, and by Dr. Anderson. Dr. 
Anderson was not able to see 
authors’ names, nor did she know 
either of the other professor’s 
scores. Dr. Chase did know the 
identity of the authors but did not 
know Dr. Looper’s scores when 
she was assigning her own scores. 
She was able to compare her 
scores to those of Professor 
Looper for each paper (discussed 
in next column). 
 

scores were revised to this final 
distribution: 
 
Highly Achieving: 4 papers 
Achieving: 6 papers 
Developing: 3 papers 
 
See Column 5 of this document 
for a discussion of how an 
assignment, if stated very 
clearly, could produce high 
results. 
 
To what degree are the 
discrepancies a result of (1) the 
course professor being involved 
in the assessment; (2) the effect 
of poor writing on our judgment 
of students’ intellectual mastery 
of a topic? (3) the expectations 
of the assignment itself being 
clearly stated? (In other words, 
would students have achieved or 
highly achieved at the same 
level had the assignment been 
more open ended?) 

cultural diversity, but this may not 
always be the case. In the future it 
will be important to have earlier 
discussions with the professor 
teaching LAST 495 about 
assessment and to identify an 
assignment (either the final paper 
or other assignment) that will be 
used for assessment).  

	
	
	
	


