Grade Level: 2nd grade













Topic: Social Science: Family Heritage












Standard: 2.1 Students differentiate between things that happened long ago and things that happened yesterday. 



Essential Question: How do families evolve from past events?









Generalization: Families learn who they are and how their past events shape their family. 
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Rationale

Developing a major unit requires many components in order to make it comprehensible to all students.  Taking into account the many learning styles of the students, and trying to meet the needs of all the students, including English learners, will serve as a guide to planning a successful and effective unit.  Determining the students’ needs and interests will also help guide the unit planning.  In order to satisfy grade level expectations, I use the second grade California content standard. I also incorporate many English Language Acquisition (ELA) and English Language Development (ELD) standards in my unit to meet the needs of my English learners (EL). In this unit, students will be learning about their family heritage and how life was like back then and today. In every lesson, I will use the four language processes; listening, speaking, writing, and reading, to help make it comprehensible to all students.


The social studies unit that I have plan is developmentally appropriate for my students because it is requirement by the state of California that children in second grade learn about their family heritage.  It also will help them understand that everyone came from different parts of the world. This unit contains many effective strategies, multicultural education, and integration of other content areas to make it a successful. It will be a challenging for the students to learn, while at the same time, fun and enjoyable.


The standards that I will be address in this unit are:

Second Grade Social Studies Standard:

2.1 Students differentiate between things that happened long ago and things that happened yesterday.

1. Trace the history of a family through the use of primary and secondary sources, including artifacts, photographs, interviews, and documents.

2. Compare and contrast their daily lives with those of their parents, grandparents, and/or guardians.

3. Place important events in their lives in the order in which they occurred (e.g., on a time line or storyboard)

2.2 Students demonstrate map skills by describing the absolute and relative locations of people, places, and environments.

3. Locate on a map where their ancestors live(d), telling when the family moved to the local community and how and why they made the trip.

4. Compare and contrast basic land use in urban, suburban, and rural environments in California.

Second Grade Math Standard:

Statistics, Data Analysis, and Probability

1.0 Students collect numerical date and record, organize, display, and interpret the date on bar graph and other presentations.
ELA Standard for Listening, Speaking, Reading, and Writing:

Listening and Speaking

· Understands and follows direction

· Communicate socially

· Listens and identifies specific information

· Uses standard English when speaking; varies way of speaking

Reading

· Draws inferences

· Use complex vocabulary

· Identifies main idea

Writing

· Write in other content area

· Produces independent writing

ELD Standards (Intermediate)
Listening and Speaking

· Uses standard English when speaking; varies way of speaking: Be understood when speaking, using consistent standard English grammatical forms and sounds.

· Asks and answer instructional questions: Ask and answer instructional questions using simple sentences.

· Listens and identifies specific information: Listen attentively to stories/information and identify key details and concepts using both verbal and non-verbal responses.

· Communicate socially: Actively participate in social conversation with peers and adults on familiar topics by asking and answering questions and soliciting information.

· Retells and summarizes: Retell stories and talk about school related activities using expanded vocabulary, descriptive words, and paraphrasing.

Reading

· Uses complex vocabulary: use more complex vocabulary and sentences to communicate needs and express ideas in a wider variety of school and academic settings.

· Understands and follow directions: Understand and follow some multi-step directions for classroom related activities.

· Draw Inferences: Use the content of stories read aloud to draw inferences about the stories.

Writing

· Produces independent writing: produce independent writing that may include some inconsistent use of capitalization, periods, and correct spelling.

· Uses the writing process: Following a model, use the writing process to independently write short paragraphs of at least three lines.

· Writes in other content areas: Write simple sentences appropriate for language arts and other content areas.

· Write a letters: Write a friendly letter of a few lines.

In my generalization, families learn who they are and how their past events shape their family. The essential question is, how do families evolve from past events? By knowing that their life is shape by their family past events and that life today is very different from what their parents or ancestor went through, will help my students understand and differentiate life from then and now. As a thematic unit, this content area is important for my students to learn because it helps them to gain a better understanding of their own family history, struggles that their parents went through, and how their parents live their life.

In order to accommodate and meet the need of all of my students, who are at different level, I will modify and differentiate my instruction to help my students learn. I will also use variety of strategies to help make the content accessible for my students. To better meet the needs of my EL students, I will be referring to and uses the ELA and ELD standards to help plan and deliver my lessons.  Some of the strategies I will be using to helps my students includes; graphic organizer, manipulative, think-pair-share, GLAD strategies, modeling, visual, and big book.  Strategy such as graphic organizer helps organize information, showing how concepts are related. It also helps balance visual and verbal representation, making visible the conceptual structures that underlie content. (Diaz, 2004) I will also be using other sources such as internet and video to help my students see it visually to get a clear and better idea of what we are learning.  In addition to the many strategies, I will also be using and teaching a CALLA learning strategies, compare/contrast, to help my students organize information and key concept. The strategies chosen will help make content area comprehensible, balance, and appropriate to all students developmental level. 

When planning this unit, I take into account my students background knowledge and experience to help guide the unit. Since most of my students are young and are born in the United States, they have not experience moving to another country or place. They have very little knowledge of how their past events shape their life and how it was like living in another country.  This unit will give them an in depth introduction to understanding how life was like then compare to now, how past events shape their life, and the members in their own family, including their ancestors. When introducing the unit, I will ask my students to come up with a series of questions to interview their parents and get more information about their own family heritage as well as to “hook” their interest.  From that, I will ask for the country where their parents or ancestor came from. Then use those questionnaires to discuss about the many groups of immigrant from all over the world and why people move to different places.  This will help invoke their background knowledge and experience.

Bringing multicultural perspective into the classroom is a valuable assist in helping students to learn from other culture’s view and judgment.  Multicultural is a movement designed to empower all students to become knowledgeable, caring, and active citizens in a deeply troubled and ethnically polarized nation and world (Banks, 1993) In order to successfully implemented multicultural education into the classroom, Banks (1993) suggest four components: content integration, an equity pedagogy, knowledge construction, and prejudice reduction.  In my unit, I will incorporate literature from other cultures, modify and differentiate instruction, use videos, visual aids, teach about multiple perspectives, how bias influence judgment, create a multicultural atmosphere, and promote higher-thinking skills.  

This social studies unit will provide a broad approach to multicultural education and enable students to gain a better understanding of other people’s perspective. I will implement technology such as video streaming from the web, video, books, and class project to help students see how other people view things differently. Teaching children to understand how assumptions, perspectives, and biases influence the way knowledge is constructed is vital to the development of multicultural education. I will make this unit meaningful and educated my students about multicultural education.  
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Materials List

2nd Grade Social Studies Unit Text Set and Resources (Materials)
Books:
Adoff, A. (1998). Friendship Bridge. Boston, MA: Houghton Mifflin Company

Banks and el. (2000) Adventure in Time and Place. New York, NY: Cgraw-Hill Companies, Inc. 
Batherman, M. (1981). Before Columbus. Boston, MA: Houghton Mifflin Company

Levinson, R. (1985). Watch the Stars Come Out. New York, NY: Riki Friedberg Levinson

Rylant, C. (1982). When I was Young in the mountains. Cool Ridge: WV: Penguin USA
Rohmer, H. (1999). Honoring our Ancestors. San Francisco, CA. Children’s Book Press.

Moss, J. (1992). Relatives (poems) Boston, MA: Houghton Mifflin Company

Warren, A. (2000). Pioneer Girl: Growing up on the Prairie. New York, NY. Harper

 Trophy.

Merchant, H. and Merchant B. (1992) A Boy Named Chong. Green Bay, WS: Brian Marchant.

Vang, L. and Lewis, J. (1990). Grandmother’s Path and Grandfather’s Way. Rancho Cordova, CA: Zellerback
Websites for Students:

http://score.rims.k12.ca.us/activity/immigrant/
http://www.surfnetkids.com/family.htm
Websites for Teacher:

http://score.rims.k12.ca.us/lessons/standards/?g=2&st=2.1.0
http://www.eduplace.com/ss/hmss05/books_ca/bka/gfxorganizers/index.html
Audio visual/multimedia materials:

United Media Streaming projector

Computers

Overhead Projector

Videos: 

“Migration and Immigrant”

“American Family: Journey of Dreams”

“Ancestors in the Americas”

Block Plans
Preview

	Lesson: 1

Why learning about family heritage (KWL chart)?
	Lesson: 2
Where are we from?
	Lesson: 3

Why are people moving?
	Lesson: 4

How we got here?

	Objective: 

Students will identify the importance of studying family heritage through a KWL as well as come up with questions to interview their parents about their own ancestry.
Content Standard:
2.2.1- Trace the history of a family through the use of primary and secondary sources, including artifacts, photographs, interviews, and documents.

Assessment:
As a class, students will do a KWL chart and come up with questions to ask their parents about their own ancestry. 
Language Function:
Identify
Language Structure:
Simple questioning sentences.
Language Standard:
Communicate socially.

Uses standard English when speaking, varies way of speaking.
Teaching Strategy:
Brainstorming

Graphic organizer

Interactive Journal

KWL

Sentence strips
Description:
Discuss various reasons why it is important to learned and know about one’s own family heritage. Do a KWL chart. Brainstorm questions to ask parents about their own family heritage on sentence strips. And write in their interactive journal stating reasons why it is important to study about family heritage.
	Objective: 
Students will identify the country they (their parents, grandparents, and/or ancestors) came from and trace back ancestors by interviewing parents.

Content Standard:

2.2.1- Trace the history of a family through the use of primary and secondary sources, including artifacts, photographs, interviews, and documents.

Assessment:
Students will present to the class the information they gathered and plot their country on the map.

Language Function:
Identify, seek information, conduct and interview and reporting

Language Structure:

Simple sentences using noun and past tense.

Language Standard:

Uses standard English when speaking; varies way of speaking.

Ask and answer instructional questions
Teaching Strategy:
Graphic organizer

Think-Pair-Share

Description: 

Go over the continents. Discuss various groups (European, Mexico, Chinese, Hmong, and African American) of immigrants migrating to the United States from all over the world and relate it to the students in the classroom to connect prior knowledge. Students will use a list of questions to ask their parents about their ancestors’ whereabouts.

	Objective: 

Students will brainstorm and describe why people (past and present) move to different places and relate it back to their own family. 
Content Standard:
2.2.1- Trace the history of a family through the use of primary and secondary sources, including artifacts, photographs, interviews, and documents.

Assessment:
Students will write in their interactive journal why their parents or ancestors move to a different place and why.
Language Function:
Identify and categorize
Language Structure:
Write in complete sentences.
Language Standard:
Communicate socially.

Produces independent writing.
Teaching Strategy:
Sentence Strip

Graphic Organizer

Interactive Journal
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Word bank
Learning Strategy:

Preparation phase: Students will do a quick write on the learning strategy.

Compare/contrast
Description:
After showing the video clip “Immigration and migration”, have a classroom discussion and brainstorm on reasons why people past and present migrate or move to different places and write them on T-chart. Identify them into category. As part of the series of questions to develop during the 1st lesson, students will write in their interactive journal stating why their family migrates to different places.
	Objective:
Students will compare and contrast different kinds of transportation used long ago and today and relate it back to the type of transportation their family/ancestors used to came to America.
Content Standard:
2.1.2- Compare and contrast their daily lives with those of their parents, grandparents, and/ or guardians. 
Assessment:
Compare and contrast different types of transportation (then and now) and make a graph of the different kinds of transportation used by their ancestor to come to America.
Language Function:
Compare/contrast
Language Structure:
Verbs using regular past tense.

Comparative sentence structures
Language Standard:
Communicate socially.

Uses standard English when speaking; varies way of speaking.
Teaching Strategy:
Venn-diagram

Interactive journal

Graphing chart
Learning Strategy:

Presentation phase:

Direct Instruction on the learning strategy.

Compare/contrast (Venn-diagram)
Description:
Discuss various kinds of transportation used by people then and now. Put it on the Venn-diagram chart. Use the questionnaire on the 1st lesson to do a graph of what type of transportations were uses by their ancestors to come to America. Then write in their journal.


Focus Learning
	Lesson: 5

What a big decision?
	Lesson: 6
Timeline of when ancestor came to American
	Lesson: 7
My Family Timeline
	Lesson: 8
V.I.P. book about my family history.

	Objective: 

Students will create a chest and decide what to bring with them.

Content Standard:

2.1-Students differentiate between things that happened long ago and things that happened yesterday. 
Assessment:

Students will explain what they will take with them and why.

Language Function:

Describe, identify, explain, and agreeing/disagreeing
Language Structure:

Adjectives, Adverbs using quantities.

Language Standard:
Communicate socially.

Uses complex vocabulary.
Teaching Strategy:
Cooperative group

Manipulative (suitcase/chest box)

Graphic organizer (list)
Description:
Students will read a selection from the book called, “What to Bring”, when moving to another place.  Then, he/she will choose ten most important things that they can bring that will fit into their suitcase/chest. Then in a group, they will explain and state their reasons why they choose those particular items to put inside the case.
	Objective:
As a class, students will make a timeline of when each of their ancestors came to America.
Content Standard:
2.1.3- Place important events in their lives in the order in which they occurred (e.g., on a time line or storyboard). 
Assessment:
Students will work together to put the events that happened in the story in a chronological order.
Language Function:
Identify and explain
Language Structure:
Simple sentence using irregular past tense.
Language Standard:
Uses standard English when speaking; varies way of speaking.
Teaching Strategy:
Graphic organizer

Learning Strategy:

Presentation Phase: Direct Instruction on the learning strategy.

Timeline
Description:
After reading the story “Watch the stars come out”, students will learn how to make a timeline, work together to put the events that happened in the story in chronological order.
	Objective:
Students will interview family members to learn about important events that have happened in their family.  Then use that information to create a timeline showing changes and growth in their families.
Content Standard:
2.1.3- Place important events in their lives in the order in which they occurred (e.g., on a time line or storyboard). 
Assessment:
Students will make their own timeline of events that happened in their family.
Language Function:
Identify and seek information
Language Structure:
Noun, pronoun, and verbs.
Language Standard:
Identifies beginning, middle, and end.
Teaching Strategy:
Graphic organizer

Timeline
Learning Strategy:

Practice phase:

Students will work on their family timeline to practice the learning strategy. 
Description:
After interviewing their parents about events that happened in their family, students will put those events in chronological order in a timeline with pictures (drawings). And present to the class their timeline. Show the video “America Family: Journey of Dreams”
	Objective:
Students will use all of the information gathered from this subtopic to create a book of their family heritage.
Content Standard:
2.1.1- Trace the history of a family through the use of primary and secondary sources, including artifacts, photographs, interviews, and documents. 
Assessment:
Students will make a book that composes information such as where they came from, why they came, how they came, and a timeline of their family history.
Language Function:
Synthesize
Language Structure:
Write simple sentences using nouns, pronoun, verbs, past tense, present tenses, and plurals.
Language Standard:
Retells and summarizes.

Uses standard English when speaking; varies way of speaking.
Teaching Strategy:
Author’s chair
Description:
After gathering all the data from the previous lessons and interview questions, students will make a book of their own family history, and do a presentation. 


Focus Learning

	Lesson: 9

How many people are in my family?
	Lesson: 10
A family tree
	Lesson:11
My family tradition
	Lesson: 12
Where I lived

	Objective:

Students will make a family album with pictures and description of each of the members.

Content Standard:
2.1.1- Trace the history of a family through the use of primary and secondary sources, including artifacts, photographs, interviews, and documents. 
Assessment:
Students will make a family album with a sentence or two describing the person.
Language Function:
Identify and describe
Language Structure:
Writing simple sentence(s) in the present tense.
Language Standard:
Labels and summarizes.

Produces independent writing.
Teaching Strategy:
Modeling

Graphic organizer
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Direct drawing
Description:
Students will be asked the night before to bring a family picture. After reading a book about a family, do a brainstorm of what a family is, what is extended/nuclear family. And ask students to do a family album with pictures and descriptions of each member in the family.
	Objective:
Students will be introduced to the concept of family trees and to the varied composition of families and then make their own family tree (including relatives, aunts, and uncles from both side of the parents).
Content Standard:
2.1.1- Trace the history of a family through the use of primary and secondary sources, including artifacts, photographs, interviews, and documents. 
Assessment:
Students will make a family tree that consists not only of their family but relatives and ancestors. Then present the information to the class.
Language Function:
Identify

Inform

Order
Language Structure:
Connecting words, complete sentences, and noun
Language Standard:
Uses standard English when speaking; varies way of speaking.

Labels and summarizes

Understands and follow directions
Teaching Strategy:
Modeling

Big book

Think-Pair-Share (TPS)

Hands-on-activity
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Description:
After reading the big book “A family tree”, students will discuss what a family tree consist of and make their own family tree. Then present it to the class.
	Objective:
After discussing and reading about family tradition, students will relate it to their own family traditions and choose one tradition to write and draw a picture to describe it.
Content Standard:
2.1.1- Trace the history of a family through the use of primary and secondary sources, including artifacts, photographs, interviews, and documents. 
Assessment:
Students will write a letter to a friend about a favorite family tradition with illustration.
Language Function:
Identify and describe
Language Structure:
Write simple sentences using proper sentence structure.
Language Standard:
Produces independent writing.

Writes letters

Teaching Strategy:
Author’s chair

Think-pair-share

Big book

Picture walk
Description:
Students will read the story “family clues”, and then brainstorm what is considered a family tradition. Then have students share some of their favorite family traditions.  Students pick one favorite tradition to write a letter and draw a picture to illustrate the tradition. Each student will be assign one student in the class to be the receiver and that person will read the letter in front of class.
	Objective:
After reading the story “Where we lived”, students will compare and contrast their neighborhood to the little boy in the story’s neighborhood. 
Content Standard:
2.2.4- Compare and contrast basic land use in urban, suburban, and rural environments in California
Assessment:
Students will compare and contrast neighborhood and write a five sentence paragraph describing the similarities and differences of the two neighborhoods.
Language Function:
Compare and contrast
Language Structure:
Write simple sentences using proper sentence structure.
Language Standard:
Produces independent writing.

Uses the writing process.

Draw inferences
Teaching Strategy:
Venn-diagram

Think-pair-share

Big Book
Learning Strategy:

Practice Phase: Students will work on compare/contrast neighborhood to practice the learning strategy
Description:
Students will read a story that describes a boy’s community and neighborhood. After that they will be ask to draw inferences to their own neighborhood and community to do a compare and contrast chart. Then write one paragraph describing their similarities and differences.


Closure-Extension

	Lesson: 13

Model of my own community
	Lesson: 14

Life then and now
	Lesson: 15

What I learned about my family heritage
	Lesson: 16

Portfolio and Self-reflection

	Objective:

After brainstorming what a community consist of, students will work with a partner to create their own community.
Content Standard:

2.2-Students demonstrate map skills by describing the absolute and relative locations of people, places, and environments. 
Assessment:

Students will work in pair to construct their own community with at least five items in it.

Scoring rubric on the project.
Language Function:

Describe, identify
Language Structure:

Noun, adjective, and complete sentence.
Language Standard:

Understands and follows directions. 

Uses standard English when speaking; varies way of speaking.
Teaching Strategy:

Modeling

Manipulative

Hands-on-activity
Description:

After brainstorming about the different types of community (urban, rural, and suburban), and what makes up a community, students will work with a partner to complete a model of a community containing: houses, businesses, government buildings, schools, stores, etc) Then present it to the class.
	Objective:

Students will compare and contrast life back then and now. Then write a paragraph describing the similarities and differences.
Content Standard:

2.1.2- Compare and contrast their daily lives with those of their parents, grandparents, and/ or guardians. 
Assessment:

Students will be able to write a paragraph describing how life was like back then and today describing leisure activities, schools, houses, transportations etc. 

Use the scoring rubric
Language Function:

Explain, identify, and inferring.
Language Structure:

Write in complete sentences.
Language Standard:

Draws inferences

Writes in other content areas
Listens and identifies specific information
Teaching Strategy:
Venn-diagram chart

Buddy reading

Interactive journal

Think-Pair-Share (TPS)
Learning Strategy:

Evaluative of compare and contrast.
Learning Strategy:

Evaluation Phase: Class discussion and complete learning strategy checklist as well as when to or not to use the strategy.

Compare/contrast
Description:

After reading the story “Life then and now and When I was young in the mountain”, students will write a compare and contrast story describing how life was like back then and now. A rubric will be provide to help guide them.
	Objective:

After studying about family heritage, students will use the information they learned about their own family to construct a five-star sided model that include: continent and country of ancestors, family tradition/cultural celebration, favorite family foods, memorable family moment, and family portrait. 
Content Standard:

2.1.1- Trace the history of a family through the use of primary and secondary sources, including artifacts, photographs, interviews, and documents. 
Assessment:

Students will construct the model and draw/write each of the five components on each side of the star.
Language Function:

Identify and describe
Language Structure:

Adjective
Language Standard:

Uses standard English when speaking; varies way of speaking.
Teaching Strategy:

Modeling

Hands-on-activity

Manipulative
Description:

After studying about the many components of family heritage, students will use that knowledge gained to construct a star model of their own family history. Show the video “Ancestor in America”
	Objective:

Students will organize their portfolio and reflect what they learned from the unit.
Content Standard:

2.2.1- Trace the history of a family through the use of primary and secondary sources, including artifacts, photographs, interviews, and documents.

Assessment:

Using the portfolio rubric, students will 
Language Function:

Evaluating
Language Structure:

Sentence structures
Language Standard:

Produces independent writing

Uses complex vocabulary
Teaching Strategy:

Portfolio
Learning Strategy:

Expansion Phase: Brainstorming for future use.
Description:

Students will gather all the assignment they have done and reflect upon them. A rubric will be provided to help guide them. 


Sample Lesson Plans

Preview Lesson

Topic: 

2nd grade students will learn about the many reasons why people are moving.
Standard:

Social Studies 2.2.1- Trace the history of a family through the use of primary and secondary sources, including artifacts, photographs, interviews, and documents.
Language Function:

Identify and categorize

Content Process Skills:

Write, explain, and describe

Language Structure:

Write in complete sentences

ELD Standard:

ELD Level: Intermediate

Communicates socially: Actively participate in social conversations with peers and adults on familiar topics by asking and answer questions and soliciting information.

Produces independent writing: produce independent writing that may include some inconsistent use of capitalization, periods, and correct spelling.

Evaluation:

Were the 2nd graders able to identify many of the reasons why people move to different places?

Were the 2nd graders able to write in complete sentences that contain reasons why people move and relate it to their own family reason why they move?

Were the 2nd graders participate actively in the process of categorize each of the reasons?

Objective:

After watching the video clip “Immigrants and Migration” and identify reasons why people move, 2nd grade students write a paragraph with complete sentences describing the five main reasons why people move to different places and relate it to their own family reason.

Rationale:

Second grade needs to know that people came to America from all over the world for different reasons. This will help build their prior knowledge, knowing that even they are immigrant or children of immigrants.  It is also require by the state of California that children learn about their family heritage and where/why they came.

Content Vocabulary:

Immigrant, migration, resource, freedom, and health

Strategy:

Sentence Strip

Graphic Organizer

Interactive Journal
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Word bank

Procedure:
     Introduction:

· Display the world map on the board. Review the continents with the students. 

· Tell children that people come to America from all over the world. And that each group of people came for a different reason.

· Ask: Why do people move to another place? Who is the first group of people to come to America? As teacher is asking questions, have students share their thought with their neighbor. 

· Show the video clips

· Go over the vocabulary

     Pupil Activity Sequence:

· Pass out sentence strips

· Have children write their initial thought of why people move to a different place ( it could be one word or a sentence)

· Students will tape their sentence strips onto the white board

· When all students are done, have a class discussion about the five main reasons why people move.

· Have students place their strip under one of the category

· Discuss why they belong under each category

Closure:


Have children write in their interactive journal a paragraph stating the five main reasons why people move to another place and how it relates to their own family.

Materials:

World Map

Tape

Sentence strip

“Immigration and Migration” video clips on United Media Streaming (Online)

Target Language (Hmong) Preview Lesson

Qhov yuav kawm:

Me nyuam kawm ntawv nyob qib ob yuav kawm txog ua cas tib neeg thiaj li khiav mus rau lwm qhov chaw.
Lub hom phiaj:
Ob ob ib-Me nyuam kawm ntawv yuav kawm txog lawv tsev neeg lub keeb kwm thiab mus nriav keeb kwm los ntawm niam txiv, duab, khoom qub txeeg qub teg, thiab ntaub ntawv.

Cov lus siv:

Muab cov zoo ib yam thiab txawv lost so ua ke, qhia txog
Kawm dab tsi:

Sau ntawv thiab qhia

Mes Kas cov lus:

Sau kab ntawv kom muaj paug muaj ntsis

Lus MesKas lub hom phiaj:

Qib: Nruab nrab

Hais lus kom tau zoo: Yuav tsum hais lus nrog xwb fwb thiab tub ntxhais kawm ntawv los nthuav txog thiab qhia txog tej yam uas kawm hauv hoob.

Sau kom tau ntawv yus tus kheej: Sau kom tau ntawv yus ib leeg es kom muaj tej qho phiv xwb.

Kev txheeb thiab ntsuam xyuas:

Seb cov me nyuam kawm ntawv nyob qib ob puas paub txog tias yog vim li cas tib neeg thiaj li khiav mus rau lwm qhov chaw? 

Seb cov me nyuam kawm ntawv nyob qib ob sau puas tau kab ntawv kom muaj paus muaj ntsis hais txog yog vim li cas neeg thiaj li khiav thiab qhia txog yog vim li cas lawv tsev neeg thiaj li khiav?

Seb cov me nyuam kawm ntawv nyob qib ob puas yuav tham lus hais txog seb qhov twg nyob rau qhov twg?

Lub ntshiab yuav kawm:

Tom qab siab daim yeeb yaj kiab “Immigrants and Migration” thiab qhia txog yog vim li cas tib neeg thaij li khiav, tub kawm ntawv nyob qib ob yuav qhia txog thiab sau txog tsib qho teeb meem uas yuav tib neeg khiav mus nyob rau lwm qhov chaw thiab qhia txog lawm tsev neeg, ua cas lawv thiaj li khiav.

Vim li cas ho kawm:

Tub kawm ntawv nyob qib ob yuav tsum paub txog hais tias nws muaj ntau ntau yam teeb meem es tib neeg thiaj li khiav. Tsis tas li ntawd xwb, yuav tsum kawm vim tias lub xeev no xav kom cov me nyuam kawm ntawv qib ob paub txog lawv tsev neeg keeb kwm thiab lawv tsev neeg tuaj qhov twg tuaj.
Cov ntsiab lus tseem ceeb:

Khiav, cov neeg khiav, khoov siv, kev ywj pheej, thiab kev mob kev nkeeg
Lub tswv yim yuav siv:

Kab ntawv lus

Phau ntawv sau
Kaum-ob

Qhov cia ntawv

Qhov sau ntawv
Cov txheej txheem:

     Pib:

· Muab daim duab ntiaj teb tso tim phob ntsa. Rov qab qhia txog cov av loj rau cov mi nyuam yaus.

· Hais cov mi nyuam yaus hais tias tib neeg khiav tuaj nyob teb chaws MesKas no thoob ntiaj teb. Thiab tis tas li ntawv, lawm tuaj vim lawv nyiam muaj nyia teeb meem.

· Noog: Vim li cas tib neeg thiaj li khiav mus nyob rau lwm qhov chaw? Leeg twg yog pab tib neeg ua thawj thawj tuaj rau teb chaws MesKas. Xwb fwb kom cov tub kawm ntawv ntxhi rau lawv tus khub lub pob ntseg.

· Muab daim yeeb yaj duab rau tso saib

· Qhia txog cov ntawv kawm hnub no

     Tub/ntxhais kawm ntawv yuav ua:

· Faib cov ntawv lus rau cov tub kawm ntawv

· Kom cov tub kawm ntawv sau seb lawm paub dab tsi txog yog vim li cas tib neeg thiaj li khiav.

· Muab lawv cov kab ntawv mus nplaum tim phob ntsa.

· Thaum sawv daws tag lawm, sib tham ua ke sib txhog tsib qho teebmeem hais txog yog vim li cas tib neeg thiaj khiav.

· Hais txog seb lawm nyob qhov twg.

Xaus:

* Kom cov tub kawm ntawv sau rau hauv lawv phau ntawv hais txog tsib qhov teeb meem es yuas tib neeg khiav mus nyob rau lwm qhov chaw es hais txog vim li cas lawv tsev neeg thiaj li khiav. 
Khoom siv:

Duab ntiaj teb

Ntaub nplaum

Kab ntawv lus

Yeeb yaj duab “Immigration and migration” nyob hauv United Media Streaming (online) 
Focus Lesson

Topic:

2nd grade students will learn about family tress and what it consist of.

Standard:

Social Studies 2.2.1- Trace the history of a family through the use of primary and secondary sources, including artifacts, photographs, interviews, and documents.
Language Function:

Identify, inform, and order

Content Process Skills:

Present, explain

Language Structure:

Noun, complete sentences, and connecting words

ELD Standard:

ELD Level: Intermediate

Labels and summarizes: Write captions of words or phrases for drawing related to a story.

Understands and follow directions: Understand and follow some multi-step directions for classroom related activities.

 Uses standard English when speaking; varies way of speaking: Be understood when speaking, using consistent standard English grammatical forms and sounds.

Evaluation:

Were 2nd graders able identifies each of their family members including their grandparents and make a family tree model?

Were 2nd graders able to follow multi-step directions to complete their family tree model?

Were 2nd graders able to present their model to the class?

Objective:

After reading the big book, “A family tree” aloud, students will identify the components of a family tree.  Then construct a model of their own family tree, including, their parents and grandparents.

Rationale:

Second grade students need to learn about their own family and its relatives. This will help them to become more knowledgeable of other people in their family besides their parents, brother, and sister. It is also part of the state requirement that students learn about their own family heritage and where they came from.

Content Vocabulary:

Relative, ancestor, extended/nuclear family, family tree, and branches

Strategy:

Modeling

Big book

Think-Pair-Share (TPS)

Hands-on-activity

10-2

Procedure:

     Introduction:

· Tell children that they will be learning about families which come in many sizes and have different members.

· Ask: What do you think a family consists of?

· Have students do a TPS then share it out loud.

· Introduce the new vocabulary words.

     Pupil Activity Sequence:

· Read the story “A family tree” in the big book aloud.

· Discuss what a family tree consist of (relatives, aunts, uncles, grandma, grandpa, grandparents from both side of the parent).

· Discuss what’s in a family tree (branches, pictures, names)

· Discuss nuclear and extended family

· Show students a model of a family tree.

· Pass out construction papers, small square size construction paper.

· Have children draw their family members and write the name on each picture

· Show children how to glue their pictures on the tree and where it belong on each of the branches.

Closure:

· Ask children to present their family tree during sharing time.

Materials:

Houghton Mifflin book “A family tree” story

White construction paper

Small (square-size) construction paper

Color pencils/crayons

Scissors

Glue

Closure/Extension Lesson

Topic: 

2nd grade students will learn about life back then and compare it to today.
Standard:

Social Studies 2.1.2- Compare and contrast their daily lives with those of their parents, grandparents, and/ or guardians. 
Language Function:

Explain, identify, and inferring
Content Process Skills:

Write, describe, and compare/contrast
Language Structure:

Write in complete sentences.
ELD Standard:

ELD Level: Intermediate

Listens and identifies specific information: Listen attentively to stories/information and orally using both verbal and non-verbal responses.

Draws inferences: Use the content of stories read aloud to draw inferences about the stories. Use simple phrases or sentences to communicate the inferences made.

Writes in other content areas: Write simple sentences appropriate for language arts and other content areas (social studies).

Evaluation:

Were 2nd graders able to complete a compare/contrast (Venn-diagram) chart?

Were 2nd graders able to use the chart to write their comparing paragraph in complete sentences?

Were 2nd graders able to draw inference about the stories to compare to today’s life style?

Objective:

After reading Life then and Now and When I was young in the Mountains with their partner, 2nd grade students will identify at least five or more things that are different and similar from life back then and now. Then complete the Venn-diagram chart and write a paragraph describing how life was different from then and now.

Rationale:

It is important for second grade students to learn about the life styles of their parents/grandparents or people who live long time ago, so they can understand how different their daily life is compare to those of their parents/grandparents. Students can relate this to their own personal life and appreciate what they have and be happy with the things that they can do. It is also require by the state that children are able to compare and contrast their daily life with those of their parents or ancestry.

Content Vocabulary:

Venn-diagram, compare/contrast, daily lives, and grandparents

Strategy:

Venn-diagram chart

Buddy reading

Interactive journal

Think-Pair-Share (TPS)

Procedure:

     Introduction:

· Begin by telling children how my childhood was different from theirs (toys, free time, food, school, and etc)

· Show students pictures of how life was like back then and now.  

· Review: How the lifestyles are different from each other.

· Brainstorm as a class how the difference and similarities between the two.

· Write it on the board and go over the vocabulary words.

     Pupil Activity Sequence:

· Pair students up for buddy reading both of the story “Life then and now and When I was young in the mountain”.

· Students take turn reading to each other

· Once students are done, do a TPS of the differences and similarities.

· Class discussion: Have children share what they learn from the story and how it was different from their lives today.

· Teacher passes out the Venn-diagram chart and has children work with their partner to fill out the chart.

· Interactive journal: Student writes a paragraph describing the similarities and differences between life back then and now.

Closure:


Divide children into groups of four and have them share their paragraph to each other.

CALLA discussion:

1. Evaluation Phase on compare and contrast

a. Debrief on the compare and contrast strategy.  When to use it?

b. Students will write in their interactive journal describing and evaluating their own use of the strategy. Did you like it? Was it a good strategy to use? Was it beneficial to you? Will you use it in the future?

Venn-diagram Graphic Organizer
[image: image2.png]



Materials:
Compare and contrast checklist

Houghton Mifflin Social Studies book

When I was Young in the Mountains by Cynthia Rylant 

Interactive Journal

Venn-diagram chart
Assessment Samples

Criterion Reference Test
Name: _____________________________ Grade Level: _____ Pre/Post: _______ Date: ________

ELD Level (circle): Beginner, Early Intermediate, Early Advanced, Advanced

Teacher Last 4 Soc. Sec: _________________ School/District: _____________________________

Diagram (Map of the world)
Use the vocabulary in the box to label the seven continents. (7 pts)

	North America      Australia         South America        Asia         Africa     Antarctica     Europe        
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Complete the sentences

Choose the word that best completes the sentence. (7 pts)

	      Freedom     Walking     Timeline     Family Tree     Urban     New Year         Extended Family


1. Families move to different countries to look for _________________________________. 

2. One kind of transportation that our ancestor used is ______________________________.

3. A _____________________________________tells about events that happened in order.

4. A ______________________________________consists of all the members in a family.

5. Chico is considered an _____________________________community.

6. A tradition that everyone around the world celebrate is __________________________.

7. Your aunts, uncles, and cousins are considered to be ____________________________.

Compare and Contrast
Use the words in the box to compare and contrast life back then and today. (5 pts)
	Airplane                     Computer                    Walk                      School                    Bike cycle               Electricity                  Lantern                         Clothes                   Wagon                   Farming                    Hunting for food        Shopping for food        Video games           Fishing                   Car                     


	Scoring Guide for the Compare and Contrast

1. Put 1 to 3 words in the correct section

2. Put 4 to 6 words in the correct section

3. Put 7 to 9 words in the correct section

4. Put 9 to 12 words in the correct section 

5. Put 13 to 15 words in the correct section
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Timeline

The story in the box is about a family that came to America. Use the information in the story to make a timeline of events that happened in the story. List the events in chronological order.  Start from the dot. (6 pts)
	Jerry’s ancestors lived in South Africa. They decided to come to America in 1904. Once they got to America, they lived in California for 10 years before moving to North Carolina in 1914. In 1924 Jerry was born, and five years later, his sister, Lena, was born. When Jerry was in second grade, his mother gave him a new pair of shoes for his birthday. Jerry graduated from high school in 1942. 
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	Scoring Guide for the Timeline

· One point for each correct event and date in chronological order.

 


Write a paragraph

Write a paragraph to compare and contrast the lifestyles of our ancestors to the lifestyles of today.  The paragraph needs to contain at least five complete sentences. It needs to include a topic sentence (green color strip), reasons/explanation (yellow and red strip), and a concluding sentence (green strip). (10 pts)

____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

Talk about it (Do this part with the teacher) (5 pts)
Tell me a family tradition that your family celebrates. Describe it and tell me why it is important to you and your family?

Scoring Guide for oral assessment

      Excellent

        Poor

 5      4       3       2       1

	Description of family tradition

Comments:
	
	
	
	
	

	Complex Vocabulary usage

Comments:
	
	
	
	
	

	Explanation (why is it important)

Comments:
	
	
	
	
	

	The usage of consistent English grammatical forms and sounds

Comments:
	
	
	
	
	












Total: _______________











Average: ____________











Points earned: ________

Performance Base Test
Name: _____________________________ Grade Level: _____ Pre/Post: _______ Date:________

ELD Level (circle): Beginner, Early Intermediate, Early Advanced, Advanced

Teacher Last 4 Soc. Sec: _________________ School/District:___________________________

Scoring Guide for Compare/Contrast Writing Assessment

	Level 4
	· Uses content vocabulary consistently through out the paragraph (6/7)

· Clearly describes the different lifestyle using specific details

· Writes in complete sentences with few grammatical errors that do not effect meaning



	Level 3
	· Uses some content vocabulary in the paragraph (5/7)

· Describes the different lifestyles using some details

· Write in complete sentences with some grammatical errors that do not effect meaning



	Level 2
	· Uses few content vocabulary in the paragraph (3/7)

· Describes the different lifestyles with few details

· Some incomplete sentences with grammatical errors that sometimes effect meaning



	Level 1
	· No use of content vocabulary in the paragraph

· No or little describing details

· Many incomplete sentences with grammatical errors that effect meaning




Assessment Narrative

Assessment Narrative
Assessment is an essential part of everyday teaching. It helps guide instruction and allows teachers to determine how well a particular child is learning and how well an individual lesson succeeds in order to evaluate the effectiveness of the unit as a whole.  Assessment also allows the individual child as well as the teacher to see for themselves how they are performing and what they can do to improve. (Temple and el. 2005) In my unit, I will use many forms of assessments to evaluate what my students know, illustrate growth, and inform instruction. The many forms of assessments will aligned itself with the classroom goals, curricula, and instruction.

In the beginning of my unit, I will use many forms of formal and informal assessments to administer my students’ initial understanding. I will use the K-W-L chart (what I know, what I want to know, and what I learned) to assess my students’ initial understanding and to find out what they want to learn from the unit. (Ogle, 1991) I will then use the information on the K-W-L chart to form the base of my unit and to determine what the most important things are in the unit. I will also ask higher-order-thinking questions to assess and invoke my students’ background knowledge and experience.  Once I have “hooked” my students’ interest and found out what my students already know, I will differentiate my instruction to meet the needs of my students.

During the unit, I will be using many forms of formative assessments to help keep track of my students’ progress. One of the assessments is in the form of journal writing. My students will be using an interactive journal and write in their journals to keep inform my instruction as well as to what they have learned. Interactive journals will also be use to assess my students’ writing and comprehension skills. Informal observation will be use to help keep track my students’ participation and understanding throughout the unit. I will also take anecdotal notes to help evaluate my students’ progress. (McIntrye, as cited in Temple and el. 2005) Presentation is another form of ongoing assessment that I will use to help keep track of students’ progress. Throughout the unit, I will give students opportunities to present either formally or informally to help them develop their speaking and listening skills. I will also be conducting oral interviews to keep track of my students’ oral language development. (O’mally and Pierce, 1996) Groups and individual projects will also be given to keep track of student progresses. 

As part of the progress monitoring, I will provide opportunities for students to self-evaluate their own progress, learn from the assessment, and set goals for improvement. Throughout the unit, I will provide opportunities for students to check and evaluate their own understanding by engaging them in either class discussion or peer questioning. I will also provide questionnaires for my students to evaluate what they learned. The questionnaire would say something like, “I learned about where my family came from” and they would either check: yes, somewhat, or no and provide an explanation of why or how. 

After assessing the students, I would go over their assessments and identify which questions or what areas the students often have problems with. In order for the students to learn from the assessments given, I would re-teach or emphasize on the areas that most students struggle with. Thus, making sure that students learn from the assessment and use it to drive the lessons. 

Students will be provided with opportunities to set goals for their learning. After each assessment or project, the students will write a letter to me. In their letters, the students will tell me how well they did on it and explain what they think they did that allows them to do well or not so well and what they need to do to improve their learning experience.  The students will be able to set their own goals on what they need to do to improvement their learning. For example, their improvement goals may be along the lines of active participation in class or following directions. This will allow the students to both evaluate their learning and set goals for improvement. 

Summative assessment is crucial to the overall success of the unit. If students perform well on the summative assessment, which consist of multiple forms of measurements, then that gives the teacher an indication that his/her way of teaching is effective. For my unit, I will be implementing many methods of summative assessments. I will use a criterion reference test to measure content knowledge and language development for students at different levels of language proficiency. The test questions will include constructed responses, higher-order thinking, diagrams, cloze, oral, and writing. I will also administer summative assessment by having my students do a portfolio. The portfolio will contain any assignments, writing prompts, and projects that we have done throughout the unit. This will show an overall growth and performance of the student.
Service Learning Project
The service learning project that I will be implemented as part of my social studies unit will be a survey of family history. In this project, I will work with the students in my classroom to come up with questions to be put in the survey. The questions include: What is your ethnic? Where are your family came from (country or continent)? When did your family came to America (if possible)? Why did your family came to America? After coming up with the questions on the survey as a class, I will type it up on a paper and have my students distribute or ask the questions during recess. My students will be in pair while going around and ask for participation. I will encourage my students to ask as many students as they can from a variety of ethnic groups. I will emphasize that participant in the survey are strictly optional and that they will remain anonymous. I will give my student a timeline of about a week to walk around and ask. After the time period, I will analyze the data and make posters to hang on the playground and hallway about the result. I will also make flyers of the information and take it to every class. The goal is help students and teachers become more aware of the diversity in our school and gain better understanding of each of the ethnic group’s family heritage.

The project that I will be implemented addresses all the seven elements of the service learning project. The project integrated learning into my classroom.  It is tie to my unit content and allows my students to gain a better understanding of other student’s family heritage. The project itself will be run by the students and I am playing the role of the facilitator. The students will participate actively in choosing the appropriate questions and ask the questions on the playground. The project is not a strong need in my classroom or in our school, but it develops interest and that’s why I decide to do it. It also helps students become aware that every student came from different countries all around the world. The service learning project promotes students responsibility as a citizen. It helps them become aware that when working together as a team, they can have an impact on the community. The project is a collaboration of the student’s teachers, and parents. All of these people will benefit from the project as they will be more knowledgeable of the diversity in the school.  The project establishes clear connections between students’ service experiences and the social studies content area in this unit. Through this project students will learn to appreciate the social studies unit and their own family heritage. It also helps students develop interpersonal communication skills.

On a scale of 1 to 4, with 4 being the highest quality, I will rate this service learning project a 3. I gave it a three because even though it is a well plan project, I think it will be hard to get the represented ethnic groups in the data. Since my students are in second grade, they might feel intimidate to ask a fifth or sixth grader to do the survey. Thus lead to invalid and inconsistency in the data collecting process. Other than that, I feel like I will be able to successfully implement the project. 
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Family Heritage








Family traditions





Family Tree





Is evident through





Can be shown on








Why we moved?





Where are we from?





Family Timeline 





What to carry?





How we got here?





My favorite family tradition





Make a family album





Make a timeline





Family Lifestyles





Is influenced by





Our community





Where I lived





Write a letter to a friend about a favorite tradition.





Make a big book of my family history.





Leisure activities





Make a family tree





Compare and contrast life then and now





Lifestyle portrait/poem





Can be traced through








Make a model of my family tree





Scoring Guide for writing a paragraph


    1 to 3- Paragraph includes less than four    sentences, are not relevant to the prompt, and contains numerous grammatical errors


    4 to 6-Paragraph includes at least four complete sentences, are somewhat relevant to the prompt, and contains many grammatical errors.


    7 to 8-Paragraph includes at least five complete sentences, are somewhat relevant to the prompt, and contains a few grammatical errors.


    9 to 10-Paragraph includes at least five complete sentences relevant to the prompt with little or no grammatical errors.








