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GUIDELINES AND RESPONSIBILITIES for CANDIDATES in the CONCURRENT AND EDUCATION SPECIALIST PROFESSIONAL PREPARATION PROGRAMS
Your program faculty and your Cooperating Teachers wish to provide you with the best possible teaching experiences and the greatest opportunities for personal growth and learning.  These guidelines are offered in the hope that they will clarify expectations of the program and promote effective relationships among you, your faculty, and all personnel at your school site and in your university coursework.  Other sections of this manual contain guidelines for the preparation of lesson plans, processes for evaluations, and a memorandum of policies and procedures.

In this professional preparation program, class meetings are intended to be laboratory, or model, demonstrations of effective communication.  Participants will learn about and demonstrate skills of listening, interaction, problem-solving, and cooperative learning.  Participants will demonstrate knowledge gained from readings and develop the ability to apply this knowledge in the school setting.

Both peer support and helpful feedback are critical elements of professional growth and will be considered in evaluation of in-class participation.  Students’ communication and group skills will be seen as presentations of their “professional selves.”  For these reasons, attendance and promptness are critical components of all coursework and are considered in grading decisions.

STUDENT TEACHER GUIDELINES:
As a student teacher, you are responsible to both the Cooperating Teacher and the University Supervisor.  You are also more generally responsible to the site administrator, since you are both a guest of the school and a temporary member of the school faculty.  You are expected to conform to the same professional standards as regular faculty members.  Therefore:


1.
Learn and follow the procedures at your specific school site.  Obtain a copy of the school handbook.  Ask questions when you are in doubt.


2.
Dress professionally and have good personal hygiene.  You have transitioned from a university student to a professional preparation program and your dress and grooming should reflect that transition.  For example, clothing such as mini-skirts, shorts, tank tops, and halter tops are not considered professional dress.  Refer to the CSU, Chico School of Education code or professional conduct.

3.
Punctuality and attendance are vitally important.  Plan to arrive daily at the same time as the regular faculty is due.  Sign in each day using the Concurrent Program time sheet.  Know that often you will be expected to arrive early and/or remain late.  Arrange all personal needs and appointments at times that are not in conflict with the school day.   

If some unforeseen circumstance should cause you to be late, notify the school office and Cooperating Teacher.  If you find that illness will cause you to be absent, notify the Cooperating Teacher the night before, or as soon as possible.  In addition to notification of the Cooperating Teacher, the University Supervisor should also be notified in case of absence.  Please provide the Cooperating Teacher with plans, seatwork, and any other materials necessary to teach in the areas for which you were to be responsible on the day of absence.  Long-term absence policy:  when student absence warrants this action, the Admission and Retention Committee will require extended placements to compensate for time that has been missed.  

4.
Participate in duties outside the classroom.  Each school requires of its teachers different duties outside the classroom.  Discuss these activities with your Cooperating Teacher.  Plan to assist with all the assigned duties of your Cooperating Teacher, including yard duty, faculty meetings, inservice meetings, keeping daily records, assessing student work, writing report cards, maintaining cumulative records.  Plan to attend at least one PTA and one school board meeting during the semester.

5.
Respect the professional rights and personal dignity of your Cooperating Teacher.  Assume no authority not specifically delegated, except in an emergency.  While you will want to graciously accept and follow through with suggestions and criticism, you are also expected to be imaginative and creative in your teaching.  This is a careful balance that needs to be accomplished.

6.
Consistency for your pupils is important.  Support the Cooperating Teacher, especially in matters of discipline.  If you have questions about procedures and your role in the classroom, consult with your Cooperating Teacher in private.

7.
Maintain confidentiality.  It's a must!  Do not discuss student problems, school politics, parents, or confidential matters outside of your own classroom.  If other staff members do, don't join the conversation.  Keep your behavior professional and ethical at all times.

8.
Conserve school resources.  Supplies for classrooms are scarce and expensive.  Generally, if you are preparing materials for classroom use by the children, the supplies used come from the school.  If you are preparing materials for the unit you have prepared, and will keep, providing the supplies is your responsibility.  Those materials prepared at school expense belong to the Cooperating Teacher.  Those materials prepared by the student teacher and provided at his/her expense belong to the student teacher.  If you are borrowing materials from the University's center, you must have the signature of your supervisor.  It is not an easy task to secure those materials and you must plan well in advance. 

9.
Follow the schedule of phased-in classroom responsibilities which you have been given.  Note that you should not be assigned yard duty, bus duty, etc. without your Cooperating Teacher present, and that you should not be left alone with students for long periods of time.  Be certain you know of medical problems of pupils and essential emergency procedures.  

10.
Be a true member of your school community.  In addition to its teachers and administrators, each school will have other staff members with special assignments, such as the speech therapist, psychologist, school nurse.  The student teacher should become familiar with the schedule of the visitations and responsibilities of these specialists.  The school is a social organization.  You might join the coffee fund, go to social functions when invited, take treats to the staff lounge, become as much a part of the staff as possible.  The role of parents in decision-making within the public schools is much more active now than it was even a few years ago.  Parents work in paid or volunteer positions, contributing their talents and insights.

11.
Do not use cellular phones in your placement site, courses, or in seminars.  Provide people who may need to reach you in case of emergency with the school site and/or classroom phone numbers.  



12.
Professionals constantly seek continued opportunities for growth.  As a student teacher you participate in seminars designed to provide you with the finest research-based strategies for effective teaching.  University course attendance and promptness are mandatory.  There is so much to be learned and so little time in which to learn it!  Assignments must be complete and ready to turn in by due dates since often seminar discussions depend upon the completion of the assignment.  You are also encouraged to gain valuable assistance in improving your teaching by studying your classroom teachers' guides, by seeking additional materials at your school district's instructional media center, the county media center, or at educational supply stores, and by joining the professional organization(s) which most appeal to your interests and needs, such as Council for Exceptional Children (CEC) and Student California Teachers Association (SCTA).

13.
Time is often a student teacher's greatest need.  No formal policy governs student teachers' commitments outside the preparation program.  However, a student teacher's future employment depends, in large part, on success during the preparation program.  Experience has shown that student teachers should plan ahead to make the student teacher semesters as free from other obligations as possible.  For this reason, Concurrent students are not allowed to take courses outside their preparation program.

14.
Identify any problems or needs early.  It is natural for student teachers (and all teachers!) to experience challenges in classroom management, instruction, or in professional relations.  Sit down with your Cooperating Teacher at least once a week to identify any problems and brainstorm solutions.  Both your Cooperating Teacher and University Supervisor are willing and available to provide you with support, suggestions, and materials.  Do not hesitate to ask questions!  

PHASE-IN SCHEDULE 

OF 

STUDENT TEACHER RESPONSIBILITY
In the Full Semester Placement

(Applies to both Concurrent & Education Specialist Candidates)

PHASE I:


WEEKS 1-3:


•  Orientation


•  Observation


•  Participation

PHASE II:


Weeks 4-11:

•  Assuming Partial Responsibility


•  Two “Turnaround” Days

PHASE III:


Weeks 12-end of Placement:

•  Maintaining Partial Responsibility


•  Completing Official Solo Teaching


    (10-day minimum)

COOPERATING TEACHER

THE ROLE OF THE COOPERATING TEACHER
The Cooperating Teacher is the most vital partner in the education of new teachers.  As the Cooperating Teacher, you provide the daily modeling, monitoring, and feedback upon which the student teacher develops his/her own repertoire of skills.  Follow the recommended timeline of the Phase-In schedule of Student Teacher Responsibility (see section B of Policy and Procedures).

Probably the easiest way to focus the observation is to ask the student teacher (or University Supervisor) to identify an area of growth.  A good place to begin is with the lesson plan and the student teacher's objectives.  A follow-up/feedback session which stresses the positive and identifies one or two areas for future growth will allow the student teacher to grow in confidence and competence while communication channels are left wide open.  A copy of the written observation should allow each of you to keep and refer back to the entire semester's growth when the time comes to write a semester evaluation.

Student teachers must NOT be assigned bus duty, yard duty, etc., without the Cooperating Teacher.  Student teachers should not be left alone with students for long periods of time.  Some appropriate early experiences:  oral reading, spelling tests, art lessons, math games, independent centers, one-to-one or one-to-small group activities, and organized physical education games.

SELF-EVALUATION:

The Cooperating Teacher has an increased set of responsibilities when serving in that role.  The following list identifies these responsibilities and offers guidance for Cooperating Teachers.

Did I carefully orient the student teacher to:


1.
The building


2.
The staff


3.
School policies/rules



a.
emergency procedures -- building, playground, other



b.
dress "code" or dress standards



c.
building, equipment, supply use



d.
use of telephone, especially for private calls


4.
The community served by the school


5.
The students in the class



a.
developmental characteristics of this age level



b.
background of children who might cause difficulty instructionally or behaviorally

c.
ability and achievement levels of students


6.
Room policies



a.
my philosophy of education

b.
discipline strategy(ies)

c.
routines before school procedures opening routine (roll, lunch count, flag salute etc.) 



d.
lavatory use procedures



e.
 passing and collecting materials



f.
dismissal procedures

g.
procurement of supplies/instructional materials

h.
changing physical arrangement of room for instruction

i.
planning patterns, methods of instruction and evaluation

j.
fire drill

k.
auditorium expectations/conduct

l. unusual but regular occurrences such as collecting picture money


7.
The district staff, routines, services.

Do I take time to build rapport with the student teacher?



1.
Accept the student teacher as another teacher and show respect for opinions; maintain an honest communication.

2.
Give the student teacher a desk and shelf space to promote feeling of really belonging.

3.
Emphasize the need for adequate planning; assist the student teacher in developing good planning habits, good organization, adequate materials/ideas resources, etc.

4.
Demonstrate confidence in the student teacher.

5.
Show an interest in the student teacher's work by attending seminars or in other ways becoming acquainted with the student teacher's course of study.

6.
Include the student teacher, when appropriate, in parent conferences, staff discussions, home visits, faculty social gatherings, professional meetings, staff room activities.

7.
Give the student teacher the opportunity to visit other classrooms.

Do I schedule daily and weekly conference time with the student teacher to discuss:


1.
daily plans,


2.
weekly plans,


3.
suggestions for improvement (from my written observation feedback),


4.
accomplishments,


5.
problems/concerns,


6.  
did I review the student teacher’s lesson plans before s/he was allowed to teach?

Do I critique the student teacher in a positive, constructive, consistent manner?


1.
Comment upon improvement.


2.
Provide written feedback using Cooperating Teacher Observation Form.


3.
Help the student teacher identify strengths and weaknesses.


4.
Voice approval of all well-planned and well-executed lessons.


5.
Commend extra work efforts.

Do I give the student teacher opportunities to show initiative and creative ability?  Did I encourage the student teachers to apply ideas obtained from University coursework?


1.
Allow independent planning with review by Cooperating Teacher.


2.
Encourage and support the student teacher during "teachable" moments.


3.
Provide opportunities to try new teaching strategies.

Do I consistently plan daily and weekly activities keeping in mind the individual needs of children and the student teacher?


1.
Plan appropriate amounts of work for students.


2.
Use motivational techniques effectively.


3.
Integrate lessons.


4.
Demonstrate effective teaching.


5.
Demonstrate how planning is translated into practice.

Do I model:


1.
good planning behavior;


2.
varied and effective teaching strategies (techniques);


3.
consistent, fair, firm discipline strategies;


4.
ethical behavior in the classroom, faculty room, hallway;


5.
professional behavior at meetings, seminars, workshops.

Do I provide a space for my student teacher?


1.
a safe place for personal belongings;


2.
a space for writing, correcting, meeting with students, etc.;


3.
a place for materials and lesson plans

Do I maintain open communication with the student teacher and University Supervisor?


1.
call the University Supervisor whenever I have questions or concerns;


2.
keep a scheduled planning time with the student teacher.

UNIVERSITY SUPERVISOR

The Role Of The University Supervisor

The University Supervisor is a faculty member who regularly observes you and works with the Cooperating Teacher in planning and directing your teaching experience.

Role and Responsibilities of the University Supervisor

1.
To clarify to the Cooperating Teacher(s) and student teacher the responsibilities of all involved.

2.
To be a resource person to the student teacher and the Cooperating Teacher.

3.
To observe the student teacher in action, scheduled and/or unannounced.

4.
To record data during each observation and then provide both written and oral feedback to the student teacher as soon as possible.

5.
In consultation with the Cooperating Teacher(s) to encourage experimentation and suggest ways to provide for more effective instruction by the student teacher.

6.
To serve as liaison between the student teacher and Cooperating Teacher(s).

7.
To distribute midterm and final evaluations.

What will the University Supervisor be "looking for" during an observation/visit?

In your field experience, the University Supervisor will be judging your progress on the competencies listed on the Concurrent and Education Specialist Program Professional Competencies List.  Conferences will be held with the Cooperating Teacher and with you.  Your Pre-Observation Questionnaire, Lesson Plans, and Notebook should be made available at each visit for review.

While the cadre of student teachers meets often, the University Supervisor will also plan to visit or contact the student teacher at least once every 2 weeks for a planned observation.  Supervisors might "drop in" more often than that.  Student teachers and Cooperating Teachers also may request more frequent observations.  A three-way conference or two-way conference may be requested by anyone at any time.  It is the student teacher's responsibility in coordination with the University Supervisor to schedule the University Supervisor's "formal" visit.  The student teacher should arrange an appropriate time with the Cooperating Teacher.

The Supervisor will take notes (in duplicate) and share these with the student teacher as soon after observation as possible.  The Supervisor will be looking for such things as careful planning, good task analysis, quality of questioning, physical arrangement/space utilization, effective use of materials, appropriate use of time, voice control, management techniques, accuracy of information, poise, flow of lesson, responses to student (verbal/non-verbal), etc.  Observation focus will become more sophisticated as the student develops more skill.  The Cooperating Teacher is always invited and encouraged to attend the post conference.  Each post conference will include a goal or focus for the next observation.  The student teacher will receive a copy of the observation recording sheet (hard or electronic copy) and he/she may be asked to share it with the Cooperating Teacher.

The university faculty may complete unannounced observations.

EVALUATION

Feedback and Evaluation

How will my Cooperating Teacher and University Supervisor review my progress and evaluate my achievement throughout my student teaching assignment?

1.
Both your Cooperating Teacher and University Supervisor will be sources of feedback and evaluation during this experience.  Feedback will be given to you daily in informal ways through conversations, conferences and planning sessions or by means of written comments on your daily lesson plans or reflective journal.  Both your Cooperating Teacher and your University Supervisor will conduct formal observations of your teaching, conference with you after the observation, and provide written evaluations.  The Concurrent Program Professional Competencies (Education Specialist Level 1 and Teaching Performance Expectations (TPEs)) provide a basis for all evaluation of your work.  You, your Cooperating Teacher and University Supervisor should read and discuss these competencies.  You will be required to demonstrate these competencies during the program.  

2.
In the evaluation process you should expect your Cooperating Teacher and University Supervisor to give you candid and honest reactions to your teaching, noting both strengths and weaknesses.  Praise and support for what you have tried or accomplished should receive primary emphasis, but suggestions for ways to improve will be made definite and clear to you.  Be sure to let your Cooperating Teacher or University Supervisor know early how much feedback about performance you need or desire so that an appropriate level of communication can be maintained.  REMEMBER:  this communication is critical for a successful teaching experience.

3.
The Cooperating Teacher and University Supervisor will emphasize the student teacher's self-assessment.  The student teacher will complete a pre-observation form prior to each observation and will be encouraged to identify his or her own strengths and areas which need improvement.

4.
You will have two formal evaluations with your Cooperating Teacher and University Supervisor. These are called "Three Way Conferences" which occur once at the mid-point of your student teaching field assignment and once again near the end.  The Concurrent Program Professional Competencies will be used to guide the evaluation discussion.  In preparation for the evaluation conferences and discussion of your strengths and weaknesses you will be self-assessing your overall teaching performance using this competency list.  These conferences will help both you, the Cooperating Teacher and University Supervisor to set specific goals and ways to achieve them before you conclude this student teacher field experience.  You should feel free to raise questions or ask for detailed explanations of any rating.

5.
After these two official evaluation conferences, you must sign the evaluation indicating you have read the evaluation, not necessarily that you agree with it.

What can I do to avoid being nervous or apprehensive about being observed and evaluated?

First, be thoroughly prepared every day you are at the site.  Second, build your confidence and skills by discussing/reviewing your teaching with your Cooperating Teacher.  Third, don't panic.  Simply do what you normally do when no one is observing.  Try not to put on a special show, for this can be confusing to students.  Just remember, nearly everyone has "butterflies," especially those teachers who are highly motivated to succeed.  Even good, experienced teachers worry about their teaching, and not just when visitors come to their classrooms.

Should I schedule regular conferences with my Cooperating Teacher and University Supervisor?

Yes, you and your Cooperating Teacher should have a scheduled weekly meeting time for feedback and curriculum planning.  Communicate daily with your Cooperating Teacher.  Request and schedule additional meetings as needed.  Don't put them off.  If you sense a problem or want clarification on some misunderstanding, communicate with the Cooperating Teacher and University Supervisor before things really become a problem.

What are the grading policies and procedures for student teaching courses?

The University Supervisor, as a faculty member and official representative of the Department of Professional Studies in Education, is solely responsible for determining the final grade and submitting such grades to the Registrar by appropriate deadlines.

PRIVACY ACT

Based upon the Family Educational Rights and Privacy Act of 1974 teacher candidates have access to inspect and review the records kept on file in the Department Office.  Candidates sign a release form authorizing certain individuals access to their files.  Beyond the candidates and those individuals designated by the candidates only certain other university, state and federal officials are authorized by the Act to review these files.

OBSERVATION GUIDELINES

Throughout the Concurrent/Education Specialist Program field experiences, you should observe closely how students and adults function, behave, and interact in the school environment.  Many factors influence the individual and group behavior of teachers, students, administrators, or volunteers, among them their perceptions of role and duties, social and peer pressures, time and schedules, and physical or space characteristics of classroom, school plant, and facilities.

To make sense of these internal dynamics of the school is no easy matter.  You must be alert.  You must see beneath or beyond the obvious and the superficial.  You must develop sensitivity to human needs -- an awareness of the subtleties of human expression or feelings and the nuances of interpersonal relationships.  Your accurate perception of daily events and circumstances will help you foresee the future more clearly and constructively.  You will be more likely to know what behaviors -- what actions or lack of action -- are likely to lead to what consequences.

By focusing your attention on the many elements of the school setting selectively over time you will develop a deeper understanding of this complex organizational system called "school."  With this understanding you will be better able to perform leadership roles with your learners and teaching peers which result in individual success and an emotionally healthy climate for learning.  In the beginning, focus your observations on your Cooperating Teacher, what he/she does, how the classroom is set up, and what the students are like. 

JOURNAL QUESTIONS FOR WEEK I OF EACH PLACEMENT

Your field experience journal will be the basis for seminar discussion through the year (SPED 598).  Journal assignments will be provided within your coursework and from your student teaching University Supervisor.  Each of the Teaching Performance Expectations (TPEs) and/or the Education Specialist Level 1 Standards must be discussed in the journal throughout the semester.  Address the following questions for the first entry of your journal in LiveText.

The Room:  (TPEs 10 & 11 & Education Specialist Std. 15)

1.
What is the general appearance of the classroom?


2.
How are desks, tables, or chairs arranged?  Does placement change?


3.
What use has been made of bulletin boards?


4.
Are there displays of student work or exhibits of other materials and objects on bookcases, tables, or walls?


5.
Are chalkboards conveniently placed?  How often and in what ways does the teacher make use of them?

The Beginning of the Class Period:  (TPEs 5, 8, 10, & 11 & Education Specialist Std. 15)

1.
How and where do students spend their time before class begins?


2.
What is their manner when they enter the classroom?


3.
How does the teacher interact with students before class begins?


4.
Does the teacher have a set procedure for bringing the class to order -- gaining their attention?


5.
How is attendance taken?  How are tardy students handled?


6.
What are procedures for flag salute?  Answering office calls?  Giving instructions?  Dismissing class for recess?


7.
What is the attitude and response of the students toward the lesson or the day's work?


8.
What equipment, books, or supplies are students expected to bring to class each day?


9.
How are student homework, worksheets, and other learning materials collected or distributed?

How and when are individual/group assignments announced?  Are they written on the chalkboard?  Does the teacher review standing assignments (or late work due) with the class?

Student Demographics:  (TPEs 7, 8 & Education Specialist Std. 12)

Describe the cultures and languages represented by the students in the class.

What is the ratio of boys and girls?

What is the range of English proficiency in the class?

Classroom Management:  (TPEs 2, 10, 11 & Education Specialist Std. 15)

Describe the management system you are observing.

Is there a procedure for movement in the classroom, dismissal for restroom use, and administration of possible medications?

How are classroom rules and procedures shared with the students?

What are your observations about the social interactions between the students?

Collaboration:  (TPEs 6, 7, 10, 12 & Education Specialist Std. 23)

How many special teachers or itinerant specialists work with children from this room?

How many children leave the room for part of the day?

How many hours each day are ALL of the children in the room?

Make a chart of the scheduling of children who leave the room for part of the day and for what purpose each one leaves.

Describe the activities of the paraprofessionals in the classroom.  How are the needs of English Learners and special education students met through the use of scheduling group/ individual instruction with specialists, paraprofessionals, and the classroom teacher.

LESSON PLANS AND PROCEDURES

1. 
Keep a weekly plan.

The weekly plan should contain as a minimum the specific (1) topics/objectives, (2) activities, (3) materials, and (4) assignments for each teaching period.  Keep this plan up-to-date!

Check early with your Cooperating Teacher to see what weekly plan form is available or may be preferred and make a copy of this weekly (daily) plan for your University Supervisor’s folder for review during observations.

2.
Write a daily lesson plan for any lesson you teach using Form B of the lesson plan format (Appendix - pages 40-45)

1.
Daily lesson plans are general plans of instruction that describe what you and the students will be doing within each time period.

2.
They should be typed and printed out for your Cooperating Teacher before teaching.

3.
The lesson plan for a formal observation should be made in duplicate; keep the original and give the copy to your Cooperating Teacher.  Have all of your lesson plans available for the University Supervisor.  Lesson plans should be kept in an orderly notebook, readily available in a designated place for the Cooperating Teacher and the University Supervisor.

4.
All plans must be acceptable before you will be allowed to teach any lesson.  Share them with your Cooperating Teacher in plenty of time for any changes, suggestions and comments.  Lesson plans should be carefully crafted so that any professional can clearly understand your intentions.  Your Cooperating Teacher has the responsibility to check your lesson plans before you teach.  Write your lesson plans in advance so that you will have time to get approval or make revisions.

5.
You will not be allowed to teach if your plans are not ready.  Not having your lessons ready places a severe burden on your Cooperating Teacher because alternative lessons, often hastily prepared, will have to be implemented; this is extremely unfair to the students.  Such failure to produce on your part will be considered a gross form of unprofessional conduct and may result in your removal from student teaching.

6.
Problems will occur in student teaching, but most can be traced to careless or inadequate planning.  To avoid unnecessary problems, the student teacher is advised to plan thoroughly for each lesson.  Lesson planning should help the student teacher organize his/her thoughts and also enable the Cooperating Teacher to know the materials, strategies, and activities that the student teacher intends to use.

(These forms are on LiveText)

CONCURRENT/PRELIMINARY LEVEL I EDUCATION SPECIALIST PROGRAM

LESSON PLAN FORMS
To be used in all student teaching lesson and unit development assignments.

SPED 568, 530, 566, 532, 567 (Fieldwork), SPED 562, SPED 560, SPED 672

Form A:
Pre-Observation Conference Form

Form B:
Lesson Plan Format Form

Form C:
Post-Lesson Analysis Form

Form D:
Post-Lesson Reflective Statement Form

LESSON PLAN SEQUENCE FOR LESSON OBSERVATIONS

1.
Student teacher prepares the Pre-Observation Conference Form and Lesson Plan 

(Forms A & B).

2.
Student teacher receives approval for the lesson plan by Cooperating Teacher before teaching.

3.
Completed forms A and B as well as blank forms C and D are in the student teacher’s classroom in a designated folder available to the University Supervisor for the scheduled observation.  Student Teacher and University Supervisor discuss Form A in pre-conference.

4.
Student teacher teaches the lesson.

5.
Student teacher and University Supervisor post conference using Forms C and D and observation forms of the University Supervisor.

6.
Student teacher completes forms C and D, makes copies for Cooperating Teacher and own file – the original is submitted to the University Supervisor.

FORM A: 
PRE- OBSERVATION CONFERENCE FORM
(To be completed by the student teacher for the observe before the observation.)

STUDENT TEACHER 
  DATE 


•
As applicable, what particular teaching skill will you be focusing on?  (consider analyses and reflections from earlier lessons.)
•
As applicable, briefly describe how the strategies or techniques in this lesson are meeting the needs of EL students in this class.

•
As applicable, list IEP Goals that will be addressed (does your curriculum match your IEP goals).

Name of Students (first name only)

Student’s IEP goal addressed

1.







2.






3.






4.







• 
Is there anything specific you would like me to note?
•
Are there specific student behaviors that you are concerned about?
•
As applicable, what modifications and/or strategies have you already used or are in place?

•
Anything else?
Student Teacher:
 Date:
 Grade Level:
 Setting:


FORM B:

LESSON PLAN FORMAT
PUPILS(check one):
Whole Class
Small Group
Individual


UNIT TITLE:
CONTENT AREA:

LESSON TITLE:
Estimated Lesson Length:



LESSON NUMBER/DAY:


Developed by:

LESSON GOAL:  (Derived from Content Standards and/or ELD or ELA Standards)

(IEP
General Curricular)

CALIFORNIA CONTENT STANDARDS ADDRESSED:

ELD/ELA STANDARDS ADDRESSED:  Include appropriate strategies/applications for BEGINNING & INTERMEDIATE level 

OBJECTIVE(S) OF THE LESSONS:  

(A)  for Audience( B)  for Behaviors  (C)  for Conditions  D)  for Degree.  Objective must include D-degree, which should correspond to Evaluation portion of lesson.
PRE-LESSON ASSESSMENT INFORMATION: (Student skill level and level of knowledge needed in order to succeed in this lesson)

RESOURCES/SOURCES:  

BACKGROUND INFORMATION: (Teacher knowledge about lesson content and student background including level of English language proficiency as determined by the CELDT in order to teach this lesson effectively)

VOCABULARY:

MATERIALS/EQUIPMENT:

INSTRUCTIONAL STRATEGIES:  
(ex.:  Direct Instruction, Concept Development, Independent Task, Cooperative Group, GLAD Strategies, refer to Gunter text, Models of Teaching)

LESSON SEQUENCE:  (Articulate the sequence of steps/procedures/activities.  Include instructional strategy sequence steps (see Gunther text) and teacher & student behaviors under each step.)
EVALUATION OF STUDENT LEARNING: 
INTEGRATION/CORRELATION/EXTENSION:  
SERVICE LEARNING COMPONENT (Optional):

MODIFICATIONS FOR SPECIAL STUDENTS (Optional):

SAFETY ISSUES:

Student Teacher:
 Date:
 Grade Level:
 Setting:


FORM C:

POST-LESSON ANALYSIS

1a.
How I explained and modeled lesson components:

1b.
How the students responded:

2a.
How I engaged students: (How did I modify/individualize the lesson content?)

2b.
How the students responded:

3a.
How I adapted the lesson to meet the needs of English learners and/or the needs of special education students:

3b.
How the students responded:

4a.
How I closed the lesson and transitioned to next activity:

4b.
How the students responded:

5.
Discuss what you believe your students learned from the lesson and the evidence you have to support this evaluation.

6. Based upon this evidence, determine the overall effectiveness to the lesson on the scale below:


Overall Lesson Effectiveness:


Circle:

1
2
3
4
5






ineffective


somewhat


effective












effective

7. Based upon student understanding and completion of lesson activities, describe your plan for follow-up lessons and activity/independent work:

Student Teacher:
 Date:
 Grade Level:
 Setting:


FORM D:

REFLECTIVE STATEMENT
(Based upon Post-Lesson Analysis)

1.
After you have completed the analysis of your teaching on Form C, briefly discuss what you have learned about the teaching/learning process, yourself, and your pupils  (i.e., what went well?  how do you feel about specific aspects of the lesson?)  What would you do differently and why? 

2.  What instructional practices and strategies are assisting English learners in acquiring and/or developing language processes (listening, speaking, reading, writing)  and in making curriculum content comprehensible?

3.
Based upon your reflections, what areas of focus have you determined for your next observation?

CONCURRENT/EDUCATION SPECIALIST TEACHER PREPARATION PROGRAM
Full Semester Placement
THREE -WAY CONFERENCE #1

(Orientation, Observation, Participation)
(This form is to be completed by the student teacher during the meeting)
MEETING TYPE: 
 Fall General Education   Spring Special Education





 Full Semester (primary)  Half Semester





 IEPs reviewed by 






MEETING DATE:



PLACE:






PRESENT AT THE MEETING: (signatures)


Student Teacher signature




Cooperating Teacher signature


University Supervisor signature



other

A summary of this meeting follows below:

1.
The purposes and structure of the Concurrent Education Specialist Program, including the three-way conferences during the term were reviewed and each member received a copy of the Concurrent Policies and Procedures.

2.
The student teacher has a copy of the school handbook and is becoming familiar with schoolwide and classroom procedures:



Yes
Not Yet 
Has begun a site information binder 

3.
General Goals that the student teacher and cooperating teacher would like to focus on during Phase I:

a.  













b.  













c.  













d.  












4.
Specific routine tasks for which the student teacher has partial responsibility during Phase I.

a.  













b.  













c.  













d.  













5.
Goals and actions for participation in teaching of reading/language arts.

	GOALS
	ACTION

	
	

	
	

	
	

	
	


6.
The student teacher has attended a faculty meeting.
Yes  No 
7.
The Substitute Teaching Policy has been reviewed.   Yes  No 
8.
The following program forms were given to Cooperating and student teacher and reviewed.



Policies and Procedures Handbook



Lesson Plan Format



Formative Observation Forms



Time Sheets



Calendar



List of Competencies (Standards)

FOLLOW-UP/ADDITIONAL COMMENTS:

My weekly planning day is 









Next scheduled visit: 










(Copies of this form are to be provided to the Cooperating Teacher and University Supervisor.)
California State University, Chico

CONCURRENT/EDUCATION SPECIALIST TEACHER PREPARATION PROGRAM

THREE-WAY CONFERENCE #2

(Review goals/objectives, prepare for Solo-Teaching)

(This form is to be filled out by the student teacher during the conference)

MEETING DATE:



PLACE:





PRESENT AT THE MEETING:

Student Teacher Signature



Cooperating Teacher Signature

University Supervisor Signature



Other

The Cooperating Teacher has received the Cooperating Teacher Guidelines for writing a student teacher evaluation on letterhead.
1. In reviewing the goals and objectives from the first Three Way Meeting:

a. what objectives has the student teacher adequately addressed:

















































b. what objectives need to carry over into the remaining weeks or need to be added before the Solo Teaching experience:




















































2.
In preparation for the student teacher’s two weeks of Solo Teaching, we have discussed the following:

Dates of Turnaround Days:









Dates of Solo Teaching:  From



To




Instructional Unit Topic:




































Resources still needed:

















































Student Teacher letter to parents regarding his/her Solo Teaching:


Date letter will be reviewed by cooperating teacher:




Supervisor has reviewed the Competency Checklist with the cooperating teacher:

   Yes
   No

A draft of the student teacher’s Instructional Unit will be reviewed and approved by the cooperating teacher on:

Date:





Cooperating Teacher Signature


Student Teacher Signature

3. The following items have been reviewed for updated progress:

(a)  Time sheets are current and signed-off by cooperating teacher:
(b)  Weekly Lesson Plan Book is complete and current:




  Field Assignment Tracking Form is updated:






  # of days that the student teacher has substituted to date: 


4. Benchmark of ________ journal entries or artifact write-ups has been completed.    Yes
 No

5. Cooperating Teacher has received the guidelines for writing the teacher evaluation on school letterhead.
   Yes
 No

6. Any further questions or concerns?








































































California State University, Chico

Department of Professional Studies in Education

Concurrent/Preliminary Level I Education Specialist Program

Final Three-Way Conference

Student Teacher:




Date:





Cooperating Teacher(s): 



School: 




Grade: 



Supervisor: 







1)

Competency Checklists.




Cooperating Teacher.




Student Teacher.

2)
Student Teacher provides to supervisor the following completed forms:


Time Sheets.


Assignment Tracking Sheet.


All prior feedback forms from supervised lessons.

3)

Journal entries (or artifact write-ups) as assigned were completed.
4)

Cooperating Teacher letter for candidate.

5)

Cooperating Teacher observations.

6)

2-week solo plan.

7)

Fall Semester Only:  Candidate informed to thoroughly read 

Concurrent Handbook for Spring Semester and Special Education

Placement requirements.

8)

Required Components of the Teaching Performance Assessment 

(TPA) have been submitted.
Signed by:

Student Teacher





Date

Cooperating Teacher




Date

University Supervisor




Date

 California State University, Chico

Special Education Programs

CONCURRENT Education Specialist Level I Mild/Moderate-Multiple Subject

TEACHER PREPARATION PROGRAM

SPED 566 Field Assignment Tracking Form (Fall Semester- General Education)

	ASSIGNMENTS
	DATE
	COOP. TCHR’S INITIALS

	1.  Using a small binder, collect school site documents regarding policies, procedures, curriculum and school calendar/events schedule.  Include a description of the school and classroom demographics and the number of EL’s as identified by CELDT.  
	
	

	2.  Attend “Back-to-School Night.”
	
	

	3.  Attend staff development and/or grade level meetings.
	
	

	4.  Attend at least one faculty meeting each month.
	
	

	5.  Attend an Individualized Education Plan (IEP) or Student Study Team (SST) meeting. (optional)
	
	

	6.  Participate in scheduled parent conferences.
	
	

	7.  Attend a parent advisory board or PTA meeting.
	
	

	8.  Participate in yard duty assignments in conjunction with the cooperating teacher.
	
	

	9.  Attend one school board meeting.
	
	

	10.  Maintain Lesson Plan Book and Weekly Lesson Plan Format.
	
	

	11. Complete the 2-day turnaround before solo teaching.
	
	

	12. Develop and complete instructional outline plan with cooperating teacher for 10-day solo at least one week before soloing.
	
	

	13.  Write a parent letter for opening of solo teaching and submit to CT for approval.
	
	

	14. Complete a minimum of 10 Solo Teaching days.
	
	

	15.  Complete weekly reflective journal entries based upon the TPEs.  All TPEs are to be addressed by the end of the semester.  Submit to your supervisor weekly with LiveText.
	
	

	16.  Identify one EL student in the class and maintain a log of effective methods, materials and strategies for ELD. Detailed assignment sheet will be distributed in seminar (SPED 598).
	
	


California State University, Chico

Special Education Programs

EDUCATION SPECIALIST Level I Mild/Moderate or Moderate/Severe

TEACHER PREPARATION PROGRAM

SPED 530 and SPED 568 Field Assignment Tracking Form (Fall Semester)

	ASSIGNMENTS
	DATE
	COOP. TCHR’S INITIALS

	Using a small binder, collect school site documents regarding policies, procedures, curriculum and school calendar/events schedule.  Include a description of the school and classroom demographics (i.e., the number of EL’s as identified by CELDT).  
	
	

	Attend “Back-to-School Night.”  (as applicable)
	
	

	Attend staff development and/or grade level meetings.
	
	

	Attend at least one faculty meeting each month.
	
	

	Attend an Individualized Education Plan (IEP) or Student Study Team (SST) meeting. (optional)
	
	

	Participate in scheduled parent conferences.
	
	

	Attend a parent advisory board or PTA meeting.
	
	

	Participate in yard duty assignments in conjunction with the Cooperating Teacher.
	
	

	Write a parent letter for opening of solo teaching and submit to CT for approval.
	
	

	Complete the 2-day turnaround before solo teaching.
	
	

	Develop and complete instructional outline plan with Cooperating Teacher for 3-5 days of solo teaching one week in advance.
	
	

	Maintain Lesson Plan Book and Weekly Lesson Plan Format.
	
	

	Attend one school board meeting.
	
	

	Complete a minimum of 3 Solo Teaching days in each placement.
	
	

	Complete weekly reflective journal entries based upon the TPEs and Education Specialist Standards. All TPEs are to be addressed by the end of the semester.  Submit to your supervisor weekly with LiveText.  
	
	


California State University, Chico

Special Education Programs

CONCURRENT TEACHER PREPARATION PROGRAM

SPED 532 and SPED 567 Field Assignment Tracking Form (Spring Semester)

	ASSIGNMENTS
	DATE
	COOP. TCHR’S INITIALS

	Using a small binder, collect school site documents regarding policies, procedures, curricula used, and school calendar/events schedule.  Include a description of school and classroom demographics including students who are being served by special education who have also been identified as EL’s by the CELDT.
	
	

	Concurrent Candidate Only:  Complete 15 hours of participation during January (in the area of reading/language arts) with one teacher at a grade level different from your student teaching assignment.  
	
	

	Attend staff development and/or grade level meetings.
	
	

	Attend at least two faculty meetings in Primary Placement.
	
	

	Attend an Individualized Education Plan (IEP) or Student Study Team (SST) meeting in primary placement.  Candidate name is required to be on the IEP meeting announcement and meeting attendance approved by school administration.
	
	

	Select, assess and track an individual student’s progress on an IEP objective using CBA by the third week of  the placement (see SPED 672 and/or SPED 637 syllabi)
	
	

	Participate in scheduled parent conferences as applicable.
	
	

	Attend a parent advisory board or PTA meeting (optional).
	
	

	Participate in yard duty assignments in conjunction with the cooperating teacher.
	
	

	Complete the 2-day turnaround before solo teaching.
	
	

	Attend one school board meeting.
	
	

	Write a parent letter for opening of solo teaching and submit to CT for approval.
	
	

	Maintain Lesson Plan Book and Weekly Lesson Plan Format.
	
	

	Complete a minimum of 10 Solo Teaching days.
	
	

	Attend “Back-to-School Night” or “Open House.”
	
	

	Complete assigned artifact write-ups based upon the special education standards.  All special education standards are to be addressed by the end of the semester.  Post on LiveText weekly.  (Preparation for portfolio.)
	
	


Note:   The grade of “credit” in SPED567 (Mild/Moderate) or SPED 532 (Moderate/Severe) fieldwork is earned upon successful passage of the Summative Performance Assessment (this includes all field-based assignments) and the final portfolio review and presentation in May.

CONCURRENT LEVEL I EDUCATION SPECIALIST/PRELIMINARY MULTIPLE SUBJECT/

(or with BCLAD) CREDENTIAL PROGRAM

Professional Studies in Education, California State University, Chico

Chico, CA  95929-0465
TEACHER CANDIDATE EVALUATION OF COOPERATING TEACHER

PLACEMENT TYPE:  
General Education Placement   
Special Education Placement
Full Semester


Half Semester
Name of Cooperating Teacher:









Please circle a number that best represents the cooperating teacher’s ability in each area listed below.  One is the lowest rating, five is the highest.

1.
Conveys knowledge of teaching in a clear and logical manner.




1……..
2………3………4….….5

2.
Provides effective modeling of teaching strategies.




1……..
2………3………4….….5

3.
Provides effective modeling of classroom/behavior management strategies.




1……..
2………3………4….….5

4.
Effectively acts as a resource to assist Candidate in meeting program goals for credential.




1……..
2………3………4….….5

5.
Conducts conferences with Candidate and provides written comments where appropriate.




1……..
2………3………4….….5

6.
Shows positive support for growth in teaching skills by suggesting a variety of strategies. 




1……..
2………3………4….….5

7.
Establishes specific times for observations and conferences.




1……..
2………3………4….….5

8.
Provides a suitable desk area/work arrangement for Candidate in the classroom.




1……..
2………3………4….….5

9.
Consistently applies effective support skills.




1……..
2………3………4….….5

10.
Demonstrates effective leadership and interpersonal skills.




1……..
2………3………4….….5

11.
Enables the Candidate to develop a positive self-image as a special education student teacher.




1……..
2………3………4….….5

Concurrent/Education Specialist Teacher Candidate Name:






Signature:







Date:




Comments:
 Department of Professional Studies in Education, CSU, Chico

CONCURRENT & EDUCATION SPECIALIST TEACHER SPECIALIST PROGRAMS

MEMO OF UNDERSTANDING

for all students beginning the 2006-2007 Teacher Preparation Programs


I 




 acknowledge that as a student of the Department of Professional Studies in Education Concurrent and Education Specialist Professional Preparation Programs, I agree to the following:


1.
I will register and complete the August 2006 to June 2007 program of the Concurrent or Education Specialist Professional Preparation Program.  I will comply with all application and registration deadlines and regulations conveyed in University catalogs, schedules, program, department and college student information sheets.  I understand the program begins August 11, 2006 and concludes in early June, 2007.


2.
I understand that this is a full-time, intensive credentialing program.  While I am taking mandatory courses on the CSU, Chico campus, each semester I will also be placed in public schools and might have to travel up to 45 miles each way for this field experience.  The Concurrent and Education Specialist Professional Preparation Programs follow the public school district's calendar.  I will make arrangements, in advance, to be on time, stay the full class period at the CSU, Chico campus, and be at my assigned school site for the required time.  I will give priority to this program and will not take any other courses except those required for this program without prior approval from the program coordinator.  


3.
I will actively seek assistance from the cooperating teacher and the university supervisor immediately when I have questions or concerns.


4.
I will actively participate in this program and complete and turn in all assignments on due dates or earlier (this includes lesson plans completed prior to each time I teach).


5.
I will adapt to and adhere to high standards of ethical professional conduct including professional dress, preparedness, dependability, punctuality, collegiality, initiative, and respectful expression.  I understand that if I am absent from my student teaching assignment for more than three days during one assignment, I may be required to schedule additional student teaching hours.


6.
I understand that my performance in program coursework and fieldwork will be evaluated at week 9 during the fall semester and at multiple intervals during the program year.


7.
I understand that I will be required to submit a summative assessment portfolio based upon the California Multiple Subject Teaching Performance Expectations and the Education Specialist Level I Standards.  My portfolio will be submitted for final review in May, 2007 in electronic portfolio format as part of my program requirements.  The portfolio must be passed by program faculty reviewers before a credential may be recommended.


8.
I understand that this program requires that I maintain a 3.0 GPA and does not credit towards the program completion any single grade below a "B-".  I understand that it is my responsibility to contact the program coordinator if I am not meeting program competencies to determine a plan of action.


9.
I will contact Disability Support Services (DSS) prior to the beginning of the program training year if I have a disability that requires accommodations in coursework and/or my field placement.


10.
Upon successful completion of the program, based upon competencies required by the California Commission on Teacher Credentialing, I will be recommended for credentialing by July, 2007.


11.
On-going evaluation of my progress will take place throughout the program.  I understand that dismissal from the Special Education Credential Programs may occur if there is evidence of unsatisfactory performance in one or more of the following areas at any time during the program:  professional education coursework, field experience, student teaching, completion of CCTC competencies and ethical or professional conduct in general.  When necessary, the university has the right to remove me from a classroom immediately.  Unsatisfactory performance will be determined by the University Supervisor and Cooperating Teacher and in accordance with the School of Education Candidate Dismissal Policy.  If dismissal from the program appears imminent, I will be notified and advised of appeal and grievance procedures. 

Student Signature:







Date:  May 1, 2006

Received by:  

Teresa M. Davis, Ph.D.:







Date:  May 1, 2006

Director, Special Education Programs

Laurel Hill-Ward, M.A.:







Date:  May 1, 2006

Coordinator, Concurrent and Education Specialist Programs

SCHOOL OF EDUCATION                   
DATE SUBMITTED:  3/7/05






POLICY:  Professional Conduct for Teacher Candidates




SUBJECT:  Conduct and Dress Policies





APPROVED:  8/31/05





DATE EFFECTIVE: 8/31/05






REVISED/TERMINATED:

AREA:

Professional Education Programs  



POLICY:

California State University, Chico

School of Education

Policy on Professional Conduct for Teacher Candidates

As candidates in teacher preparation programs, CSU, Chico teacher candidates must demonstrate not only their teaching competency but also their fitness for the profession of teaching.  Candidates have an impact on their school communities through their teaching and professional conduct.  Each candidate should be aware of how his or her professional conduct and appearance may influence children, young adults, and other professionals in a school community.  

To aid each candidate in experiencing a successful placement and gaining employment after student teaching, the School of Education has developed this policy on professional conduct for teacher candidates.  Noncompliance with these standards may affect a teacher candidate’s evaluations, recommendations, and/or status in a student teaching placement.  

The School of Education Policy on Professional Conduct is based upon the California Commission on Teacher Credentialing, Teaching Performance Expectations (TPEs).  TPE 12, Professional, Legal and Ethical Obligations states that:
Candidates for a Teaching Credential take responsibility for student academic learning outcomes.  They are aware of their own personal values and biases and recognize ways in which these values and biases affect the teaching and learning of students. They resist racism and acts of intolerance. Candidates appropriately manage their professional time spent in teaching responsibilities to ensure that academic goals are met…They maintain a non-hostile classroom environment. …[They] understand and honor legal and professional obligations to protect the privacy, health, and safety of students, families, and other school professionals. They are aware of and act in accordance with ethical considerations and they model ethical behaviors for students. Candidates understand and honor all laws relating to professional misconduct and moral fitness.

The following section of the Policy on Professional Conduct provides more specificity regarding the elements of professional dress and appearance. It is a requirement that candidates dress appropriately for the public school environment. The following list was compiled with the goal of helping teacher candidates move from the role of student to professional teacher. 

Inappropriate clothing, appearance and behavior includes, but not limited to:

· Exposed midriffs, exposed bra straps, low cut tops, extremely tight clothing, spaghetti straps and backless dresses or tops, mini-skirts, and mini-skorts.  (Shorts should be walking-style and a modest length.)  Tops should not expose the hip or waist area during typical school activities like writing on the board or leading P.E.

· Bare feet or sandals that do not comply with each school’s sandal policy.  For example, some schools require that all sandals be securely strapped to the foot and do not allow “flip flops” or other loose footwear.

· Clothing and/or tattoos that advertises or promotes the use of alcohol, tobacco or behaviors not appropriate for a school setting, including anything that is sexually suggestive, explicit or derogatory or advocates violence and/or has racial comments.

· Oversized tank tops, frayed, tattered or torn clothing, “sagged” pants or hip hugger pants that expose underclothing or body parts.

· Visible body piercing that constitutes a safety hazard or distraction during teaching.  

· Lack of appropriate hygiene 

· Offensive language

Each site may have a student dress code, and there is typically an unspoken dress code for adults.  Just as we use informal English and more formal English without being told to “code switch,” for different settings, understanding and adhering to the unspoken dress code can affect each candidate’s success in a student teaching placement and success in gaining employment later.  It can be helpful to remember that first impressions often make lasting impressions, and candidates can chose the impression they make through their appearance. If candidates are uncertain about what clothing or appearance is appropriate, they are encouraged to discuss the matter with their supervisor or cooperating teacher.  In all cases, candidates shall comply with California State University, Chico School of Education Policy on Professional Conduct for Teacher Candidates.
California State University, Chico

Department of Professional Studies in Education

CONCURRENT EDUCATION SPECIALIST PROGRAM

SUBSTITUTE TEACHING POLICY


The student teacher, by application and upon approval by the university supervisor, site administrator, and cooperating teacher, could be available for limited substitute teaching (no more than 5 days per semester) within the particular classroom of placement and only on the actual days of the student teaching field experience, not coursework days.   The student teacher would be responsible for the necessary paperwork for the emergency credential process.

The university would not be held responsible or liable for any situations arising from being a paid substitute teacher on those days.  The student teacher is advised to become a member of SCTA (Student California Teacher Association) and have liability insurance coverage.

The hours of substitute teaching would be hours exceeding the minimum required for the unit load of the field experience.

State guidelines for Substitute Teaching Concurrently with Candidacy:

A credential program may develop specific program policy for students who request to substitute teacher for pay in their assigned classroom(s) or school site while earning Field Experience or Student Teaching credit.  The student must be supervised by a credentialed teacher, have prior approval from the Cooperating Teacher, Supervisor, and Site Administrator, and hold a valid Emergency Permit.
APPENDIX

Teaching Performance Expectations

Concurrent/Education Specialist Program

The Teaching Performance Expectations (TPEs)

For the Multiple Subject Teaching Setting



TPE 1:

Specific Pedagogical Skills for Subject Matter Instruction



TPE 1A:
Teaching Reading Language/ Arts





Teaching Mathematics





Teaching Science





Teaching History-Social Science





Teaching Visual and Performing Arts





Teaching Physical Education





Teaching Health



TPE 2:

Monitoring Student Learning During Instruction


TPE 3:

Interpretation and Use of Assessments



TPE 4:

Making Content Accessible


TPE 5:

Student Engagement


TPE 6:

Developmentally Appropriate Teaching Practices


TPE 7:

Teaching English Learners



TPE 8:

Learning About Students


TPE 9:

Instructional Planning



TPE 10:
Instructional Time


TPE 11:
Social Environment


TPE 12:
Professional, Legal and Ethical Obligations


TPE 13:
Professional Growth

Teaching Performance Expectations

A.
MAKING SUBJECT MATTER COMPREHENSIBLE TO STUDENTS
TPE 1: 
Specific Pedagogical Skills for Subject Matter Instruction

Background Information: TPE 1.  TPE 1 is divided into two categories intended to take into account the differentiated teaching assignments of multiple subject and single subject teachers.  Multiple subject credential holders work in self-contained classrooms and are responsible for instruction in several subject areas; single subject teachers work in departmentalized settings and have more specialized assignments.  These categories are Subject-Specific Pedagogical Skills for Multiple Subject Teaching Assignments (1-A), and Subject-Specific Pedagogical Skills for Single Subject Teaching Assignments (1-B). 

TPE 1A:
Subject-Specific Pedagogical Skills for Multiple Subject Teaching Assignments 

Teaching Reading-Language Arts in a Multiple Subject Assignment

Candidates for a Multiple Subject Teaching Credential demonstrate the ability to teach the state-adopted academic content standards for students in English-Language Arts (K-8).  They understand how to deliver a comprehensive program of systematic instruction in word
 analysis, fluency, and systematic vocabulary development; reading comprehension; literary response and analysis; writing strategies and applications; written and oral English Language conventions; and listening and speaking strategies and applications.  They know how to strategically plan and schedule instruction to ensure that students meet or exceed the standards.  Candidates create a classroom environment where students learn to read and write, comprehend and compose, appreciate and analyze, and perform and enjoy the language arts.  They understand how to make language (e.g., vocabulary, forms, uses) comprehensible to students and the need for students to master foundational skills as a gateway to using all forms of language as tools for thinking, learning, and communicating.  They understand how to use instructional materials that include a range of textual, functional and recreational texts and how to teach high quality literature and expository text.  They understand that the advanced skills of comprehending narrative and informational texts and literary response and analysis, and the creation of eloquent prose, all depend on a foundation of solid vocabulary, decoding, and word-recognition skills. 

Candidates teach students how to use visual structures such as graphic organizers or outlines to comprehend or produce text, how to comprehend or produce narrative, expository, persuasive and descriptive texts, how to comprehend or produce the complexity of writing forms, purposes, and organizational patterns, and how to have a command of written and oral English-language conventions.  They know how to determine the skill level of students through the use of meaningful indicators of reading and language arts proficiency prior to instruction, how to determine whether students are making adequate progress on skills and concepts taught directly, and how to determine the effectiveness of instruction and students’ proficiency after instruction.
Teaching Mathematics in a Multiple Subject Assignment
Candidates for a Multiple Subject Teaching Credential demonstrate the ability to teach the state-adopted academic content standards for students in mathematics (K-8).  They enable students to understand basic mathematical computations, concepts, and symbols, to use these tools and processes to solve common problems, and apply them to novel problems.  They help students understand different mathematical topics and make connections among them.  Candidates help students solve real-world problems using mathematical reasoning and concrete, verbal, symbolic, and graphic representations.  They provide a secure environment for taking intellectual risks and approaching problems in multiple ways.  Candidates model and encourage students to use multiple ways of approaching mathematical problems, and they encourage discussion of different solution strategies.  They foster positive attitudes toward mathematics, and encourage student curiosity, flexibility, and persistence in solving mathematical problems.

Teaching Science in a Multiple Subject Assignment

Candidates for a Multiple Subject Teaching Credential demonstrate the ability to teach the state-adopted academic content standards for students in science (K-8).  They balance the focus of instruction between science information, concepts, and investigations.  Their explanations, demonstrations, and class activities serve to illustrate science concepts and principles, scientific investigation, and experimentation.  Candidates emphasize the importance of accuracy, precision, and estimation.  

Teaching History-Social Science in a Multiple Subject Assignment
Candidates for a Multiple Subject Teaching Credential demonstrate the ability to teach the state-adopted academic content standards for students in history-social science (K-8).  They enable students to learn and use basic analytic thinking skills in history and social science while attaining the state-adopted academic content standards for students.  They use timelines and maps to give students a sense of temporal and spatial scale.  Candidates teach students how social science concepts and themes provide insights into historical periods and cultures.  They help students understand events and periods from multiple perspectives by using simulations, case studies, cultural artifacts, works of art and literature, cooperative projects, and student research activities. 
B. 
ASSESSING STUDENT LEARNING

TPE 2: 
Monitoring Student Learning During Instruction

Candidates for a Teaching Credential use progress monitoring at key points during instruction to determine whether students are progressing adequately toward achieving the state-adopted academic content standards for students.  They pace instruction and re-teach content based on evidence gathered using assessment strategies such as questioning students and examining student work and products.  Candidates anticipate, check for, and address common student misconceptions and misunderstandings.
TPE 3:
Interpretation and Use of Assessments

Candidates for a Teaching Credential understand and use a variety of informal and formal, as well as formative and summative assessments, to determine students’ progress and plan instruction.  They know about and can appropriately implement the state-adopted student assessment program.  Candidates understand the purposes and uses of different types of diagnostic instruments, including entry level, progress-monitoring and summative assessments.  They use multiple measures, including information from families, to assess student knowledge, skills, and behaviors.  They know when and how to use specialized assessments based on students' needs.  Candidates know about and can appropriately use informal classroom assessments and analyze student work.  They teach students how to use self-assessment strategies.  Candidates provide guidance and time for students to practice these strategies.

Candidates understand how to familiarize students with the format of standardized tests.  They know how to appropriately administer standardized tests, including when to make accommodations for students with special needs.  They know how to accurately interpret assessment results of individuals and groups in order to develop and modify instruction.  Candidates interpret assessment data to identify the level of proficiency of English language learners in English as well as in the students’ primary language.  They give students specific, timely feedback on their learning, and maintain accurate records summarizing student achievement.  They are able to explain, to students and to their families, student academic and behavioral strengths, areas for academic growth, promotion and retention policies, and how a grade or progress report is derived.  Candidates can clearly explain to families how to help students achieve the curriculum.
C. 
ENGAGING AND SUPPORTING STUDENTS IN LEARNING

TPE 4:
Making Content Accessible

Candidates for Teaching Credentials incorporate specific strategies, teaching/instructional activities, procedures and experiences that address state-adopted academic content standards for students in order to provide a balanced and comprehensive curriculum.  They use instructional materials to reinforce state-adopted academic content standards for students and they prioritize and sequence essential skills and strategies in a logical, coherent manner relative to students' current level of achievement.  They vary instructional strategies according to purpose and lesson content.  To meet student academic learning needs, candidates explain content clearly and reinforce content in multiple ways, such as the use of written and oral presentation, manipulatives, physical models, visual and performing arts, diagrams, non-verbal communication, and computer technology.  They provide opportunities and adequate time for students to practice and apply what they have learned.  They distinguish between conversational and academic language, and develop student skills in using and understanding academic language.  They teach students strategies to read and comprehend a variety of texts and a variety of information sources, in the subject(s) taught.  They model active listening in the classroom.  Candidates encourage student creativity and imagination.  They motivate students and encourage student effort.  When students do not understand content, they take additional steps to foster access and comprehension for all learners.  Candidates balance instruction by adjusting lesson designs relative to students’ current level of achievement.

TPE 5:
Student Engagement

Candidates for Teaching Credentials clearly communicate instructional objectives to students.  They ensure the active and equitable participation of all students.  They ensure that students understand what they are to do during instruction and monitor student progress toward academic goals.  If students are struggling and off-task, candidates examine why and use strategies to re-engage them.  Candidates encourage students to share and examine points of view during lessons.  They use community resources, student experiences, and applied learning activities to make instruction relevant.  They extend the intellectual quality of student thinking by asking stimulating questions and challenging student ideas.  Candidates teach students to respond to and frame meaningful questions.

TPE 6:
Developmentally Appropriate Teaching Practices

Background information for TPE 6:  TPEs describe knowledge, skills, and abilities for all credential candidates, and they underscore the importance of generically-effective strategies for teaching a broad range of students.  The purpose of TPE 6 is to establish additional expectations that are of greatest importance in teaching students at distinct stages of child and adolescent development.  It is not the intent of TPE 6 to describe practices that are appropriate or effective only at one developmental level.  This TPE describes professional practices that are most commonly used and needed for students in each major phase of schooling, grades K-3, 4-8, and 9-12.    

TPE 6A:
Developmentally Appropriate Practices in Grades K-3

During teaching assignments in Grades K-3, candidates for a Multiple Subject Teaching Credential understand how to create a structured day with opportunities for movement.  They design academic activities that suit the attention span of young learners.  Their instructional activities connect with the children’s immediate world; draw on key content from more than one subject area; and include hands-on experiences and manipulatives that help students learn.  Candidates teach and model norms of social interactions (e.g., consideration, cooperation, responsibility, empathy).  They understand that some children hold naïve understandings of the world around them. Candidates provide educational experiences that help students develop more realistic expectations and understandings of their environment.  They know how to make special plans for students who require extra help in exercising self-control among their peers or who have exceptional needs or abilities.

TPE 6B:
Developmentally Appropriate Practices in Grades 4-8

During teaching assignments in Grades 4-8, candidates for a teaching credential build on students’ command of basic skills and understandings while providing intensive support for students who lack basic skills as defined in state-adopted academic content standards for students.  They teach from grade-level texts.  Candidates design learning activities to extend students’ concrete thinking and foster abstract reasoning and problem-solving skills.  They help students develop learning strategies to cope with increasingly challenging academic curriculum.  They assist students, as needed, in developing and practicing strategies for managing time and completing assignments.  Candidates develop students’ skills for working in groups to maximize learning.  They build on peer relationships and support students in trying new roles and responsibilities in the classroom.  They support students' taking of intellectual risks such as sharing ideas that may include errors.  Candidates distinguish between misbehavior and over-enthusiasm, and they respond appropriately to students who are testing limits and students who alternatively assume and reject responsibility.

TPE 6C:
Developmentally Appropriate Practices in Grades 9-12

During teaching assignments in Grades 9-12, candidates for a Single Subject Teaching Credential establish intellectually challenging academic expectations and provide opportunities for students to develop advanced thinking and problem-solving skills.  They frequently communicate course goals, requirements, and grading criteria to students and families.  They help students to understand connections between the curriculum and life beyond high school, and they communicate the consequences of academic choices in terms of future career, school and life options. Candidates support students in assuming increasing responsibility for learning, and encourage behaviors important for work such as being on time and completing assignments.  They understand adolescence as a period of intense social peer pressure to conform, and they support signs of students’ individuality while being sensitive to what being "different” means for high school students.

TPE 7:
Teaching English Learners

Candidates for a Teaching Credential know and can apply pedagogical theories, principles, and instructional practices for comprehensive instruction of English learners.  They know and can apply theories, principles, and instructional practices for English Language Development leading to comprehensive literacy in English.  They are familiar with the philosophy, design, goals, and characteristics of programs for English language development, including structured English immersion.  They implement an instructional program that facilitates English language development, including reading, writing, listening and speaking skills, that logically progresses to the grade level reading/language arts program for English speakers.  They draw upon information about students’ backgrounds and prior learning, including students' assessed levels of literacy in English and their first languages, as well as their proficiency in English, to provide instruction differentiated to students’ language abilities.  They understand how and when to collaborate with specialists and para-educators to support English language development.  Based on appropriate assessment information, candidates select instructional materials and strategies, including activities in the area of visual and performing arts, to develop students’ abilities to comprehend and produce English.  They use English that extends students’ current level of development yet is still comprehensible.  They know how to analyze student errors in oral and written language in order to understand how to plan differentiated instruction. 
Candidates for a Teaching Credential know and apply pedagogical theories, principles and practices for the development of academic language, comprehension, and knowledge in the subjects of the core curriculum.  They use systematic instructional strategies, including contextualizing key concepts, to make grade-appropriate or advanced curriculum content comprehensible to English learners.  They allow students to express meaning in a variety of ways, including in their first language, and, if available, manage first language support such as para-educators, peers, and books.  They use questioning strategies that model or represent familiar English grammatical constructions.  They make learning strategies explicit. 

Candidates understand how cognitive, pedagogical, and individual factors affect students’ language acquisition.  They take these factors into account in planning lessons for English language development and for academic content.
D.
PLANNING INSTRUCTION AND DESIGNING LEARNING EXPERIENCES FOR STUDENTS

TPE 8:
Learning about Students

Candidates for a Teaching Credential draw upon an understanding of patterns of child and adolescent development to understand their students.  Using formal and informal methods, they assess students’ prior mastery of academic language abilities, content knowledge, and skills, and maximize learning opportunities for all students.  Through interpersonal interactions, they learn about students’ abilities, ideas, interests and aspirations.  They encourage parents to become involved and support their efforts to improve student learning.  They understand how multiple factors, including gender and health, can influence students’ behavior, and understand the connections between students’ health and their ability to learn.  Based on assessment data, classroom observation, reflection and consultation, they identify students needing specialized instruction, including students whose physical disabilities, learning disabilities, or health status require instructional adaptations, and students who are gifted. 

TPE 9:
Instructional Planning

Candidates for a Teaching Credential plan instruction that is comprehensive in relation to the subject matter to be taught and in accordance with state-adopted academic content standards for students.  They establish clear long-term and short-term goals for student learning, based on state and local standards for student achievement as well as on students’ current levels of achievement.  They use explicit teaching methods such as direct instruction and inquiry to help students meet or exceed grade level expectations.  They plan how to explain content clearly and make abstract concepts concrete and meaningful.  They understand the purposes, strengths and limitations of a variety of instructional strategies, including examining student work, and they improve their successive uses of the strategies based on experience and reflection.  They sequence instruction so the content to be taught connects to preceding and subsequent content.  In planning lessons, they select or adapt instructional strategies, grouping strategies, and instructional material to meet student learning goals and needs.  Candidates connect the content to be learned with students’ linguistic and cultural backgrounds, experiences, interests, and developmental learning needs to ensure that instruction is comprehensible and meaningful.  To accommodate varied student needs, they plan differentiated instruction.  When support personnel, such as aides and volunteers are available, they plan how to use them to help students reach instructional goals.

E.
CREATING AND MAINTAINING EFFECTIVE ENVIRONMENTS FOR STUDENT LEARNING

TPE 10:
Instructional Time

Candidates for a Teaching Credential allocate instructional time to maximize student achievement in relation to state-adopted academic content standards for students, instructional goals and scheduled academic tasks.  They establish procedures for routine tasks and manage transitions to maximize instructional time.  Based on reflection and consultation, they adjust the use of instructional time to optimize the learning opportunities and outcomes for all students.

TPE 11:
Social Environment

Candidates for a Teaching Credential develop and maintain clear expectations for academic and social behavior.  The candidates promote student effort and engagement and create a positive climate for learning.  They know how to write and implement a student discipline plan.  They know how to establish rapport with all students and their families for supporting academic and personal success through caring, respect, and fairness.  Candidates respond appropriately to sensitive issues and classroom discussions.  They help students learn to work responsibly with others and independently.  Based on observations of students and consultation with other teachers, the candidate recognizes how well the social environment maximizes academic achievement for all students and makes necessary changes.
F.  DEVELOPING AS A PROFESSIONAL EDUCATOR

TPE 12:
Professional, Legal, and Ethical Obligations

Candidates for a Teaching Credential take responsibility for student academic learning outcomes.  They are aware of their own personal values and biases and recognize ways in which these values and biases affect the teaching and learning of students.  They resist racism and acts of intolerance.  Candidates appropriately manage their professional time spent in teaching responsibilities to ensure that academic goals are met.  They understand important elements of California and federal laws and procedures pertaining to the education of English learners, gifted students, and individuals with disabilities, including implications for their placement in classrooms.  Candidates can identify suspected cases of child abuse, neglect, or sexual harassment.  They maintain a non-hostile classroom environment.  They carry out laws and district guidelines for reporting such cases.  They understand and implement school and district policies and state and federal law in responding to inappropriate or violent student behavior.  

Candidates for a Teaching Credential understand and honor legal and professional obligations to protect the privacy, health, and safety of students, families, and other school professionals.  They are aware of and act in accordance with ethical considerations and they model ethical behaviors for students.  Candidates understand and honor all laws relating to professional misconduct and moral fitness.

TPE 13:
Professional Growth

Candidates for a Teaching Credential evaluate their own teaching practices and subject matter knowledge in light of information about the state-adopted academic content standards for students and student learning.  They improve their teaching practices by soliciting feedback and engaging in cycles of planning, teaching, reflecting, discerning problems, and applying new strategies.  Candidates use reflection and feedback to formulate and prioritize goals for increasing their subject matter knowledge and teaching effectiveness.  

Concurrent and/or Education Specialist Level I (Mild/Moderate and or Moderate/Severe)

Department of Professional Studies in Education, California State University, Chico

GE COOPERATING TEACHER EVALUATION FORM for TPEs

(Non-numeric Rating—complete 3 before using numeric rating scale.)

Student Teacher:  ________________________________________________________
Date: _________________________

Cooperating Teacher: _____________________________________________________
Lesson: _______________________
RATING SCALE

O = Observed

N/O = Not Observed
	Teaching Criteria
	Rating
	Evidence
	Suggestions

	TPE Domain D: Planning Instruction & Designing Learning Experience for Students
	
	
	

	Communicates instructional goals; sequences instruction appropriately
	
	
	

	Uses effective teaching methods; adapts/modifies for diverse learners
	
	
	

	TPE Domain C: Engaging & Supporting Students in Learning
	
	
	

	Teaches state-adopted content & texts
	
	
	

	Distinguishes between academic &conversational language; uses questions that extend intellectual quality of student thinking
	
	
	

	Allows adequate time for practice & application of learning; models active listening; encourages creativity
	
	
	

	TPE 6 & 7: Developmentally Appropriate Teaching Practices & Teaching English Learners
	
	
	

	Models & teachers cooperation, responsibility, empathy; helps students develop self-control; supports students to try new roles & responsibilities
	
	
	

	Uses appropriate practices for EL learners; manages first language support thru paraeducators & materials; uses familiar English w/familiar grammatical constructions
	
	
	

	TPE Domain E: Creating & Maintaining Effective Environments for Student Learning
	
	
	

	Uses instructional time effectively; transitions efficiently
	
	
	

	Develops & maintains clear expectations for academic & social behavior; establishes rapport w/students through caring, respect & fairness; organizes classroom safely & efficiently
	
	
	

	TPE Domain B: Assessing Student Learning
	
	
	

	Candidate selects & uses assessment methods or instruments, including self-evaluation strategies; interprets results to improve student performance; provides timely feedback, both formally & informally; accurate in correction & feedback
	
	
	

	TPE Domain F:  Developing as a Professional Educator
	
	
	

	Punctual, dependable, prepared; demonstrate ability to part of a team (collegiality); self-motivated; proficient in written communication (punctuation & spelling in planned & spontaneous writing); respectful of school supplies & equipment 
	
	
	


Concurrent and/or Education Specialist Level I (Mild/Moderate and or Moderate/Severe)

Department of Professional Studies in Education, California State University, Chico

GE COOPERATING TEACHER EVALUATION FORM for TPEs

(Numeric Rating—complete 2 during solo-teaching after using 3 non-numeric rating scales.)

Student Teacher:  ________________________________________________________
Date: _________________________

Cooperating Teacher: _____________________________________________________
Lesson: _______________________

RATING SCALE
1 = Below Novice Practice—Application of Standards not Evident (<50% behaviors demonstrated)



2 = Novice Practice— Application of Standards at a developing beginning level (50-75% behaviors demonstrated)



3 = Proficient Beginning Practice— Application of Standards evident at a maturing level (>76-90% behaviors demonstrated)



4 = Exceptional Beginning Practice— Application of Standards evident at exemplary level (>90% behaviors demonstrated)

	Teaching Criteria
	Rating
	Evidence
	Suggestions

	TPE Domain D: Planning Instruction & Designing Learning Experience for Students
	
	
	

	Communicates instructional goals; sequences instruction appropriately
	
	
	

	Uses effective teaching methods; adapts/modifies for diverse learners
	
	
	

	TPE Domain C: Engaging & Supporting Students in Learning
	
	
	

	Teaches state-adopted content & texts
	
	
	

	Distinguishes between academic &conversational language; uses questions that extend intellectual quality of student thinking
	
	
	

	Allows adequate time for practice & application of learning; models active listening; encourages creativity
	
	
	

	TPE 6 & 7: Developmentally Appropriate Teaching Practices & Teaching English Learners
	
	
	

	Models & teachers cooperation, responsibility, empathy; helps students develop self-control; supports students to try new roles & responsibilities
	
	
	

	Uses appropriate practices for EL learners; manages first language support thru paraeducators & materials; uses familiar English w/familiar grammatical construction.
	
	
	

	TPE Domain E: Creating & Maintaining Effective Environments for Student Learning
	
	
	

	Uses instructional time effectively; transitions efficiently
	
	
	

	Develops & maintains clear expectations for academic & social behavior; establishes rapport w/students through caring, respect & fairness; organizes classroom safely & efficiently
	
	
	

	TPE Domain B: Assessing Student Learning
	
	
	

	Candidate selects & uses assessment methods or instruments, including self-evaluation strategies; interprets results to improve student performance; provides timely feedback, both formally & informally; accurate in correction & feedback
	
	
	

	TPE Domain F:  Developing as a Professional Educator
	
	
	

	Punctual, dependable, prepared; demonstrate ability to part of a team (collegiality); self-motivated; proficient in written communication (punctuation & spelling in planned & spontaneous writing); respectful of school supplies & equipment 
	
	
	


APPENDIX

Education Specialist Level I

Mild/Moderate and Moderate/Severe

Competencies 

AREAS OF CANDIDATE COMPETENCY:  Level I Program with Alignment to Courses and Field Experiences

Core Standards for All Specialist and Services Credentials:  

STANDARD 9:
Program Design, Rationale and Coordination

STANDARD 10:
Professional, Legal and Ethical Practices

STANDARD 11:
Educational Policy and Perspectives

STANDARD 12:
Educating Diverse Learners with Disabilities

STANDARD 13:
Special Education Field Experiences with Diverse Populations

STANDARD 14:
Qualifications and Responsibilities of Supervisors and Selection of 




Field Sites

STANDARD 15:
Managing Learning Environments

STANDARD 16:
Effective Communication and Collaborative Partnerships

STANDARD 17:
Assessment, Curriculum and Instruction
STANDARD 18:
Determination of Candidate Competence
Core Standards for Specialist Teaching Credentials

STANDARD 19:
Knowledge and Skills of Assessment in General Education

STANDARD 20:
Curricular and Instructional Skills in General Education
STANDARD 21:
General Education Field Experiences
Common Standards for Level I Education Specialist Credentials:  Mild/Moderate & Moderate/Severe

STANDARD 22:
Assessment and Evaluation of Students

STANDARD 23:
Planning and Implementing Curriculum and Instruction

STANDARD 24:
Positive Behavior Support

Credential-Specific Standards for Level I Education Specialist Credentials:  Mild/Moderate

STANDARD 25
Characteristics & Needs of Individuals w/ Mild to Moderate 



Disabilities

Credential-Specific Standards for Level I Education Specialist Credentials:  Moderate/Severe

STANDARD 25:
Communication and Social

STANDARD 26:
Curriculum    

STANDARD 27:
Movement, Mobility, Sensory and Specialized Health Care

EDUCATION SPECIALIST LEVEL I MILD/MODERATE COMPETENCIES

AREAS OF CANDIDATE COMPETENCY:  Level I Program with Alignment to Courses and Field Experiences

	STANDARD 10:  Professional, Legal and Ethical Practices

	FACTORS ADDRESSING INDIVIDUAL CANDIDATE COMPETENCE
	PROGRAM ELEMENT

	1•
Each candidate demonstrates knowledge of relevant & current laws, practices & procedural safeguards, & regulations pertaining to California public education, including individuals with disabilities & their parents & care providers.
	SPED 343, SPED 673, SPED 563, SPED 670, PSYC 516

	2•
Each candidate examines the ethics and values of the professional educator, understands the benefits and responsibilities of membership in professional organizations and the importance of staying abreast of the current knowledge base of the discipline.
	SPED 343, SPED 561, SPED 563, SPED 565, SPED 670, SPED 692

	3•
Each candidate examines and evaluates his or her own culture and values, including personal biases and differences which may affect the candidate’s teaching.  Each candidate examines how these factors may affect attitudes towards individuals of different cultural, socio-economic & disability groups.
	SPED 343, SPED 569, EDTE 573, SPED 561, SPED 563, SPED 564

	4•
Each candidate demonstrates awareness of the importance of the educator as a model for students.
	SPED 561

	5•
Each candidate demonstrates commitment to developing the highest educational and quality of life potential of individuals with disabilities.
	SPED 343, SPED 569, SPED 563

	6•
Each candidate exhibits intellectual integrity, serves students honestly, protects their privacy, respects their work, & sustains open discussion of ideas.
	SPED 530, SPED 568, SPED 567, SPED 532

	7•
Each candidate assesses his or her own progress, accepts professional advice, considers constructive criticism, and engages in a continuous program of professional development.
	All Courses and monitored field experiences

	8•
Each candidate models respect for the cultures, religion, gender and lifestyle orientation of students and their families.
	SPED 530, SPED 568, SPED 567, SPED 532


STANDARD 11:  Educational Policy and Perspectives
	FACTORS ADDRESSING INDIVIDUAL CANDIDATE COMPETENCE
	PROGRAM ELEMENT

	9•
Each candidate examines historical, legal, social, political, and economic perspective regarding the role of general education and special education in society.
	SPED 343, SPED 673

	10•
Each candidate explores the works of major general and special education theorists and reviews current research on learning and effective teaching practices and curricula.  In addition, each candidate examines the use of those practices among students of differing genders, cultures, languages, abilities, and life experiences.
	SPED 343, SPED 561, SPED 564, EDTE 572

	11•
Each candidate demonstrates knowledge and understanding of various legal mandates for equity in special education, including but not limited to, the Individuals with Disabilities Education Act (IDEA - Part B and Part H), the Americans with Disabilities Act (ADA), and the Rehabilitation Act of 1973 (“Section 504”).
	SPED 343, SPED 673

	12•
Each candidate examines ways in which the historic development and legal decisions of special education have affected individuals with varying abilities and diverse backgrounds and their families.
	SPED 343, SPED 673

	13•
Each candidate demonstrates knowledge and understanding of a range of current programs and practices within a historical perspective and current issues affecting general and special education.  These issues include legislation, mandates, and policies at the federal, state and local level.
	SPED 343, SPED 569

	14•
Each candidate is provided opportunities to link theory and research with practice.
	all courses and fieldwork following prerequisites


STANDARD 12:  Educating Diverse Learners with Disabilities

	FACTORS ADDRESSING INDIVIDUAL CANDIDATE COMPETENCE
	PROGRAM ELEMENT

	15•
Each candidate demonstrates understanding and sensitivity toward cultural heritage, family and community values, and individual and group differences, including culture, ethnicity, gender, age, language, socio-economic status, lifestyle and ability of diverse individuals served.
	SPED 343, EDTE 573, SPED 568

	16•
Each candidate demonstrates basic knowledge and understanding of a variety of disabilities including etiologies, characteristics, specialized physical health care procedures and regulations related to such care, educational and social impact, educational approaches and available resources.
	SPED 343, SPED 637, SPED 673, SPED 567, SPED 532

	17•
Each candidate demonstrates basic knowledge and understanding of the effect of medication on the learner and resources available to obtain current information.
	SPED 343, SPED 637,

	18•
Each candidate exhibits knowledge of the impact of various disabilities on the provision of education services to individuals of diverse cultural backgrounds.
	SPED 343, SPED 563, SPED 673, SPED 671

	19•
Each candidate examines the principles of first language development and the effects of disabilities upon language and other learning, and demonstrates basic understanding of the relationship between communication, cognitive, social, and emotional development.
	SPED 343, EDTE 572, EDTE 573

	20•
Each candidate examines principles of second language acquisition and learns to use language teaching strategies and curriculum materials effectively in the education of students whose primary language is other than English.
	EDTE 573, SPED 343, SPED 561, EDTE 572

	21•
Each candidate plans and uses instructional strategies, activities, and materials that appeal to and challenge diverse interests, utilize individual strengths, and accommodate various styles of communication and learning.
	SPED 561, SPED 568, SPED 671, SPED 572, EDTE 573

	22•
Each candidate utilizes instructional, advisement, and curricular practices that offer equitable access to program content and career options.  These practices are designed to maximize the potential of diverse learners.
	SPED 567, SPED 532


STANDARD 13:  Special Education Field Experiences with Diverse Populations
	FACTORS ADDRESSING INDIVIDUAL CANDIDATE COMPETENCE
	PROGRAM ELEMENT

	23•
Each candidate completes a graduated series of field experiences and field-related experiences that conclude with full-day teaching or other related service responsibilities authorized by the credential.  These field experiences include observations and practices in a variety of education settings with students who are culturally diverse, at risk, and have varying disabilities.
	SPED 569, SPED 530, SPED 567, SPED 532



	24•
Each candidate in a special education program works with and across age/grade ranges authorized by the credential.  This may include preschool, elementary, secondary, and post-secondary students with disabilities and their families.  The activities may include, but not be limited to, planning meetings, student study teams, workshops, and direct parent contact.
	SPED 569, SPED 530, SPED 567, SPED 532

	25•
Each candidate participates in analytical discussions, guided opportunities for reflection and a combination of experiences in diverse settings serving infants and toddlers, in preschool, elementary, middle, and secondary schools, and/or adult settings that relate to coursework in the program.
	SPED 569, SPED 530, SPED 567, SPED 532

	26•
Each candidate engages in consultation and collaboration with teachers, students, families, administrators, specialists and other related service and agency personnel during their field experiences.
	SPED 530, SPED 567, SPED 532, SPED 563, SPED 670


STANDARD 15:  Managing Learning Environments

	FACTORS ADDRESSING INDIVIDUAL CANDIDATE COMPETENCE
	PROGRAM ELEMENT

	27•
Each candidate demonstrates the ability to design and implement a learning environment that promotes positive student behavior and encourages active participating by learners in a variety of learning activities and settings.
	SPED 561, SPED 564, SPED 567, SPED 532

	28•
Each candidate demonstrates the ability to establish learning environments that accommodate the diverse physical, emotional, cultural and linguistic needs of students.
	SPED 564, SPED 561, SPED 567, SPED 532

	29•
Each candidate applies knowledge related to managing learning environments to ensure the safe and effective use of space, time, instructional techniques, materials, equipment, and technology.
	SPED 564, SPED 561, SPED 530, SPED 567, SPED 532, SPED 568

	30•
Each candidate demonstrates the ability to design, structure, and manage daily classroom routines, including transition time.
	SPED 567, SPED 532

	31•
Each candidate demonstrates the ability to identify students’ individual communication styles and abilities and to modify the learning environment to meet their communication needs.
	SPED 567, SPED 532

	32•
Each candidate demonstrates ability to motivate student interest in a variety of ways, including selection of meaningful curricula, successful participating in activities and the effective use of reinforcement and feedback.
	SPED 561, SPED 564

	33•
Each candidate is knowledgeable about the components of positive behavior management plans and the techniques of positive behavior intervention.
	SPED 564

	34•
Each candidate demonstrates an understanding of the purpose and process of behavior management approaches such as reinforcement theory, functional analysis assessments, positive behavioral support, and social and interpersonal techniques to manage behavior.
	SPED 565, SPED 692

	35•
Each candidate demonstrates knowledge of the legal limitations and responsibilities of educators in dealing with acting out and/or violent behaviors as well as other inappropriate behavioral excesses of students.
	SPED 565, SPED 692, SPED 673

	36•
Each candidate demonstrates ability to effectively manage and respond to student conduct in individual, small group and/or large group activities as appropriate to the credential, and demonstrates the ability to identify and defuse situations that may lead to conflict or violence.
	SPED 565, SPED 692, SPED 530, SPED 532, SPED 567

	37•
Each candidate demonstrates knowledge of techniques that promote self advocacy for individuals with disabilities and that encourage personal and social responsibility and independence.
	SPED 565, SPED 692


STANDARD 16:  Effective Communication and Collaborative Partnerships
	FACTORS ADDRESSING INDIVIDUAL CANDIDATE COMPETENCE
	PROGRAM ELEMENT

	38•
Each candidate demonstrates knowledge of the concepts and processes effective in building social networks for individuals with disabilities.
	SPED 563, SPED 567, SPED 532

	39•
Each candidate communicates effectively as a member of a team with individuals with disabilities, administrators, teachers, related service personnel and family members, including non-family caregivers.  Each candidate also participates in site meetings, parent conferences and other activities involving schools and community agencies.
	SPED 563, SPED 670, 

SPED 530, SPED 568, 

SPED 567, SPED 532

	40•
Each candidate works together with the individual, family members, friends and relevant agencies for long-term planning of educational and community services, with attention to personal priorities, concerns, and needed resources.
	SPED 563, SPED 670, 

SPED 567, SPED 532

	41•
Each candidate consults with specialized health care and nursing specialists in the provision of services to individuals with disabilities.
	SPED 563, SPED 567, SPED 532

	42•
Each candidate demonstrates the ability to guide and facilitate the work of paraprofessionals, peer tutors, interpreters, and volunteers within the context of the learning environment.
	SPED 563, SPED 567, SPED 532


STANDARD 17:  Assessment, Curriculum and Instruction

	FACTORS ADDRESSING INDIVIDUAL CANDIDATE COMPETENCE
	PROGRAM ELEMENT

	43•
Each candidate defines key assessment concepts and terminology and identifies the steps in the assessment process and the roles that parents, students, and professionals play on the multidisciplinary assessment team.
	SPED 343, SPED 563, SPED 670, PSYC 516

	44•
Each candidate demonstrates the understanding and appropriate use of a variety of assessments, including norm referenced and criterion referenced tests.  In addition, each candidate demonstrates understanding and use of alternative measures such as formative, and summative evaluations, work samples, observations, portfolios, curriculum-based, and ecological assessments.
	PSYC 516, SPED 561, EDTE 572, SPED 560, SPED 567, SPED 532

	45•
Each candidate demonstrates knowledge and skill in assessment techniques and tools appropriate for individuals with diverse backgrounds and varying language, communication and cognitive abilities.
	SPED 561, EDTE 573, EDTE 572, SPED 560, PSYC 516

	46•
Each candidate demonstrates the ability to develop, modify and implement instruction based on assessment information and to use instruction for diagnostic purposes.
	SPED 530, SPED 567, SPED 532, SPED 598

	47•
Each candidate designs and implements effective lesson plans in which the instructional objectives, teaching strategies and materials are coordinated and consistent with each other.
	SPED 568, SPED 530, SPED 567, SPED 532

	48•
Each candidate demonstrates the ability to present lessons across a range of instructional settings in which concepts, skills, or topics are taught fully and sequenced effectively.
	SPED 568, SPED 530, SPED 567, SPED 532

	49•
Each candidate demonstrates the ability to select, implement, monitor and modify instructional programs to accommodate the needs of individual students across a range of instructional settings.
	SPED 568, SPED 530, SPED 567, SPED 532

	50•
Each candidate plans curriculum which incorporates the cultures and experiences of the learners served.
	EDTE 573, SPED 561, EDTE 572, SPED 560

	51•
Each candidate applies a variety of appropriate strategies for assessing student progress.  These strategies may include critical evaluations of performances by groups and individuals, research exercises, technological record keeping, and oral interviews.
	PSYC 516, SPED 561, EDTE 572, SPED 560, SPED 671, SPED 572

	52•
Each candidate analyzes, compares, and evaluates the roles of relevant technology for use in ongoing assessments and instruction.
	SPED 671, PSYC 516

	53•
Each candidate examines factors that affect all stages of development in the life of an individual with disabilities to assist in the recognition, planning for, and adjustment to transitional life issues for the individual and the family.
	SPED 670


STANDARD 19:  Knowledge and Skills of Assessment in General Education
	FACTORS ADDRESSING INDIVIDUAL CANDIDATE COMPETENCE
	PROGRAM ELEMENT

	54•
Each candidate demonstrates knowledge of basic test and measurement principles and uses that knowledge to analyze and interpret the results of individual assessments.
	SPED 561, PSYC 516

	55•
Each candidate demonstrates an understanding of and the ability to use a variety of standardized and non-standardized general education assessment techniques appropriate for initial determination of students’ learning needs.
	SPED 561, PSYC 516, SPED 568, EDTE 572, SPED 560

	56•
Each candidate demonstrates an understanding of and the ability to apply standardized achievement procedures used in general education.
	PSYC 516

	57•
Each candidate demonstrates the ability to use assessment strategies that promote equitable learning opportunities, including effective approaches for assessing individuals who are culturally, linguistically, ethnically, socio-economically, and ability diverse.
	SPED 561, PSYC 516, SPED 568, EDTE 572, SPED 560

	58•
Each candidate demonstrates skill in the interpretation and communication of information related to assessment, curriculum and instruction to various audiences, such as students, parents, school board members, and educational and related service personnel.
	PSYC 516, SPED 670, SPED 563, EDTE 572

	59•
Each candidate demonstrates the ability to develop strategies and ongoing evaluation procedures to determine effectiveness of instruction.
	SPED 561, PSYC 516, SPED 568

	60•
Each candidate demonstrates knowledge and understanding of developmental levels and the development of instructional and classroom management strategies appropriate to the students.
	SPED 561, PSYC 516, SPED 568, SPED 564


STANDARD 20:  Curricular and Instructional Skills in General Education
	FACTORS ADDRESSING INDIVIDUAL CANDIDATE COMPETENCE
	PROGRAM ELEMENT

	61•
Each candidate demonstrates knowledge of curricula for the development of language, motor, cognitive, academic, affective, and functional life skills.
	EDTE 573, SPED 561, EDTE 572, SPED 560

	62•
Each candidate demonstrates the ability to develop clearly-stated lesson plans in which the instructional objectives, teaching strategies, classroom materials, and assessment plans are coordinated, consistent with each other and related to subjects commonly taught in public schools.
	SPED 561, EDTE 572, SPED 560, SPED 568

	63•
Each candidate plans a unit of instruction appropriate for general education with clearly-stated goals, consisting of a series of lessons in which at least one concept, skill or topic is taught and sequenced effectively.
	SPED 561, EDTE 572, SPED 598, SPED 568

	64•
Each candidate uses a variety of appropriate pedagogical approaches in the teaching of basic academic skills in a general education setting.
	SPED 561, SPED 568

	65•
Each candidate demonstrates the ability to provide access to the curriculum commonly taught in public schools by adapting and relating curriculum to students’ background, interests, and abilities.
	EDTE 573, SPED 561, EDTE 572, SPED 560, SPED 568

	66•
Each candidate facilitates the development of students’ cognitive skills while considering students’ diverse cultural, linguistic, ethnic and socio-economic backgrounds.
	EDTE 573, SPED 561, EDTE 572, SPED 560, SPED 568

	67•
Each candidate uses ongoing assessment information to select and modify instructional strategies, activities and materials that appeal to and challenge the diverse abilities and interests of students.
	SPED 561, EDTE 572, SPED 560, SPED 568


STANDARD 22:  Assessment and Evaluation of Students
	FACTORS ADDRESSING INDIVIDUAL CANDIDATE COMPETENCE
	PROGRAM ELEMENT

	68•
Each candidate develops and implements individualized academic and social plans that provide for non-biased, non-discriminatory assessments to evaluate student performance and learning environments, including the general education classroom.
	PSYC 516, SPED 567, SPED 532, SPED 565, SPED 692, SPED 572, SPED 637, SPED 530

	69•
Each candidate demonstrates skill in evaluating, selecting, administering and interpreting assessment devices and processes in terms of a range of socio-economic, disability, cultural, and linguistic considerations.
	PSYC 516

	70•
Each candidate demonstrates skills in gathering and integrating assessment information from a variety of sources, including formal and informal assessment devices, parents/families, students, other professional, and community members.
	PSYC 516, SPED 567, SPED 532

	71•
Each candidate demonstrates knowledge of and skills in evaluating assessment procedures along a variety of dimensions, including purposes, technical quality, administrative considerations, disability, and cultural, socioeconomic and linguistic influences.
	PSYC 516, EDTE 573

	72•
Each candidate effectively communicates assessment results and their instructional implications to regular classroom teachers, parents/families and other educational and related services professionals.
	PSYC 516, SPED 567, SPED 532, 

	73•
Each candidate demonstrates the ability to gather and use assessment information to identify students’ strengths and needs as required on an individual educational plan, individual transition plan, or behavior intervention plans.
	PSYC 516



	74•
Each candidate demonstrates skills designing, administering and interpreting curriculum-referenced assessments of academic and social skills.
	PSYC 516, SPED 572, SPED 637

	75•
Each candidate demonstrates the ability to assess students’ personal care, mobility and movement, sensory, social/behavior skills, communication and vocational achievements and needs.
	SPED 572, SPED 637


STANDARD 23:  Planning and Implementing Curriculum and Instruction
	FACTORS ADDRESSING INDIVIDUAL CANDIDATE COMPETENCE
	PROGRAM ELEMENT

	76•
Each candidate demonstrates skill in developing and facilitating individualized instructional plans based on comprehensive assessment information.
	SPED 572, SPED 637, SPED 530, SPED 567, SPED 532



	77•
Each candidate demonstrates a variety of research-based and effective teaching practices that achieve targeted student outcomes.
	SPED 572, SPED 637, SPED 530, SPED 567, SPED 532

	78•
Each candidate uses student outcome data to systematically modify instruction and learning environments.
	SPED 572, SPED 637, SPED 530, SPED 567, SPED 532

	79•
Each candidate demonstrates knowledge of curriculum adaptations and instructional strategies and critical presentation skills appropriate to the core curriculum and responsive to the individual student’s needs and characteristics.
	SPED 572, SPED 637, SPED 530, SPED 567, SPED 532



	80•
Each candidate demonstrates knowledge of the relationship between the individual educational program and the individualized transition plan.
	SPED 572, SPED 637, SPED 530, SPED 567, SPED 532

	81•
Each candidate demonstrates the ability to use a variety of peer-mediated and group instructional strategies to facilitate active participating and learning of diverse groups of learners.
	SPED 572, SPED 637, SPED 530, SPED 567, SPED 532



	82•
Each candidate plans, modifies, delivers and evaluates instruction based on IEP/ITP objectives in academic, social skill, behavioral, career/transition, and personal and community domains.
	SPED 572, SPED 637, SPED 530, SPED 567, SPED 532



	83•
Each candidate implements/modifies and monitors instructional programs of individual students across a range of instructional settings.
	SPED 572, SPED 637, SPED 530, SPED 567, SPED 532


STANDARD 24:  Positive Behavior Support
	FACTORS ADDRESSING INDIVIDUAL CANDIDATE COMPETENCE
	PROGRAM ELEMENT

	84•
Each candidate demonstrates the ability to utilize a variety of proactive strategies to prevent the occurrence and/or escalation of problem behavior in the least restrictive environment.
	SPED 565, SPED 692, SPED 532

	85•
Each candidate works with the IEP team using a variety of functional analysis assessment strategies to determine where target behavior is likely to occur or not occur and the function/communicative intent of the behaviors for individual students.
	SPED 565, SPED 692, SPED 532

	86•
Each candidate identifies and describes the types of antecedent and consequent events that contribute to acting out, physically aggressive and withdrawal behaviors of individual students.
	SPED 565, SPED 692, SPED 532

	87•
Each candidate demonstrates the ability to design the components of behavioral plans that include lifestyle enhancements, environmental and antecedent modifications, instructional and curricular modifications, teaching replacement behavior, teaching communication skills, social interactions, self-management, self-advocacy skills, reinforcement strategies, coping skills and where necessary, emergency intervention strategies.
	SPED 565, SPED 692, SPED 532

	88•
Each candidate teaches appropriate self-regulatory for students to cope with difficult or unpredictable situations.
	SPED 565, SPED 692, SPED 532

	89•
Each candidate works with the IEP team to design, implement, evaluate, and modify behavior plans that are individualized, proactive, comprehensive, and based on thorough functional analyses.
	SPED 565, SPED 692, SPED 532, SPED 563

	90•
Each candidate demonstrates understanding of the difference between emergency interventions, on-going positive behavioral support, and age-appropriate least intrusive strategies.
	SPED 565, SPED 692, SPED 532


STANDARD 25: Characteristics & Needs of Individuals w/ Mild to Moderate Disabilities
	FACTORS ADDRESSING INDIVIDUAL CANDIDATE COMPETENCE
	PROGRAM ELEMENT

	91•
Each candidate defines and describes the learning, affective, and social characteristics associated with the categorical terms of learning handicapped, learning disability, mild mental retardation, severe emotional disturbance and behavior disorders.
	SPED 343

	92•
Each candidate demonstrates knowledge of the behaviors of the students with mild and moderate disabilities and the possible resultant social/emotional/learning problems.
	SPED 343

	93•
Each candidate articulates the historical trends in defining and providing educational services to students with mild and moderate disabilities.
	SPED 343

	94•
Each candidate demonstrates knowledge of approaches and methods for determining eligibility for placement in a program for students with mild and moderate disabilities and/or severe emotional disturbance/behavior disorders.
	SPED 343, SPED 569, SPED 673

	95•
Each candidate demonstrates ability to describe and evaluate emerging service delivery models for students with mild and moderate disabilities.
	SPED 343, SPED 569, SPED 567, SPED 532

	96•
Each candidate identifies community resources and professional and advocacy organizations for students with mild and moderate disabilities.
	SPED 343, SPED 670


STANDARD 25:  Communication and Social Networks
	FACTORS ADDRESSING INDIVIDUAL CANDIDATE COMPETENCE
	PROGRAM ELEMENT

	97•
Each candidate demonstrates knowledge and skills related to effective strategies for teaching specific communication and social interaction skills.
	SPED 692

	98•
Each candidate demonstrates the ability to assess verbal and non-verbal communication abilities, communication and social interaction interests, physical, and sensory abilities and needs of students, in collaboration with a transdisciplinary team.
	SPED 637, SPED 532

	99•
Each candidate demonstrates the ability to work as a member of a transdisciplinary team to develop augmentative communication systems which maximize use of current communication, physical and sensory skills to address identified communication and social interaction needs and interests.
	SPED 637, SPED 532

	100
Each candidate demonstrates the ability to assess a variety of environments of opportunities to facilitate students’ social interactions.
	SPED 692

	101
Each candidate emphasizes teaching and facilitating the development of communication that promotes choice making, independence, and self-advocacy.
	SPED 532

	102
Each candidate demonstrates the ability to teach interpersonal skills to promote acceptable social behavior.
	SPED 692, SPED 532

	103
Each candidate demonstrates the ability to implement strategies, techniques, and technology to enhance effective communication in a variety of educational environments.
	SPED 671, SPED 692, SPED 530

	104
Each candidate demonstrates the ability to implement a variety of augmentative communication strategies.
	SPED 671, SPED 532

	105
Each candidate demonstrates understanding of the importance of and the ability to facilitate expanded social networks and friendships for students with severe disabilities.
	SPED 692


STANDARD 26:  Curriculum
	FACTORS ADDRESSING INDIVIDUAL CANDIDATE COMPETENCE
	PROGRAM ELEMENT

	106
Each candidate demonstrates the ability to design curricula that promote skills which allow individual students to learn from their everyday experiences.
	SPED 561

	107
Each candidate demonstrates an understanding of and ability to teach general education curriculum scope and sequence and a wide variety of teaching strategies.
	SPED 561

	108
Each candidate demonstrates the ability to integrate all areas of curriculum for individual students.
	SPED 561

	109
Each candidate demonstrates familiarity with a variety of curriculum materials and resources across academic, functional life skills, and basic skills including cognitive, social/emotional, motor language and behavioral.
	SPED 561

	110
Each candidate demonstrates the ability to adapt curriculum and modify instruction within general education to accommodate the needs of students with moderate to severe disabilities across a variety of instructional settings and ensure meaningful participation.
	SPED 530

	111
Each candidate demonstrates the ability to teach meaningful skills to students with moderate to severe disabilities and accommodate their needs in order for them to actively participate in activities within school, community, and work settings.
	SPED 532, SPED 530

	112
Each candidate demonstrates the ability to provide access to the core curriculum by collaborating with the general education staff and adapting it across grades and subject areas to accommodate the individual students’ learning needs and meet the IEP objectives.
	SPED 532

	113
Each candidate demonstrates the ability to work with the IEP team to prioritize identified needs and develop an individualized education program for individual students.
	SPED 532

	114
Each candidate demonstrates the ability to select and/or modify curriculum in collaboration with a transdisciplinary team and in a manner sensitive to cultural, gender, ethnic, sensory functioning, and varied abilities.
	SPED 532


STANDARD 27:  Movement, Mobility, Sensory and Specialized Health Care
	FACTORS ADDRESSING INDIVIDUAL CANDIDATE COMPETENCE
	PROGRAM ELEMENT

	115
Each candidate demonstrates the skills to facilitate individual students’ initiation of, and generalized use of mobility and other functional motor movements to promote maximum participation and involvement in activities.
	SPED 637, SPED 532, SPED 530

	116
Each candidate demonstrates an understanding of the impact of sensory impairment on movement and motor development and the corresponding ability to effectively facilitate both motor and sensory functioning.
	SPED 530

	117
Each candidate demonstrates knowledge of what constitutes a specialized health care service and regulations governing how services can be provided and who can provide the services.
	SPED 343, SPED 673

	118
Each candidate demonstrates an understanding of the procedures required to procure services and how to access other professional and agencies to acquire information regarding a particular student’s sensory, movement, mobility and specialized health care services.
	SPED 637

	119
Each candidate demonstrates knowledge of safety issues and precautions for preventing the spread of infectious diseases, proper lifting techniques and necessary medical equipment such as wheelchairs, assistive devices and suctioning machines.
	SPED 637, SPED 530, SPED 532

	120
Each candidate demonstrates the ability to share information regarding sensory, movement, mobility and specialized health care needs and procedures with general educators, students, parents and other significant individuals involved to increase the level of understanding and sensitivity.
	SPED 637, SPED 532

	121
Each candidate demonstrates the ability to arrange classroom environments to accommodate the sensory, movement, mobility and specialized health care needs to promote students’ independence and maintain the dignity of students with disabilities.
	SPED 637, SPED 532


Concurrent and/or Education Specialist Level I (Mild/Moderate and or Moderate/Severe)

Department of Professional Studies in Education, California State University, Chico

COOPERATING TEACHER EVALUATION FORM FOR EDUCATION SPECIALIST STANDARDS

(Non-numeric Rating—complete 3 before using numeric rating scale.)

Student Teacher:  ________________________________________________________
Date: _________________________

Cooperating Teacher: _____________________________________________________
Lesson: _______________________
RATING SCALE

O = Observed

N/O = Not Observed
	Teaching Criteria
	Rating
	Evidence
	Suggestions

	Std 10: Professional, Legal and Ethical Practice
	
	
	

	Shows integrity; respects student work; protects student privacy; assesses own progress; accepts professional advice & constructive criticism
	
	
	

	Appropriate daily planning; appropriate grammar and vocabulary; punctuality and attendance; enthusiastic; initiative& flexibility; respects school, supplies & equipment 
	
	
	

	Std 12: Educating Diverse Learners with Disabilities
	
	
	

	Understands & displays cultural sensitivity, family & community values and individual differences in culture, ethnicity, gender, age, language, socioeconomic status, lifestyle & ability of diverse individuals 
	
	
	

	Demonstrates basic understanding of various disabilities and their etiologies & characteristics; Teach in a manner that offers equitable access to program content and career options
	
	
	

	Std 15: Managing Learning Environments & Standard 24: Positive Behavior Supports
	
	
	

	Promotes positive student behavior, motivates, active participation; effective use of reinforcement accommodates diverse physical, emotional cultural & linguistic needs; effectively manages & responds to student conduct in individual, small group and/or large group activities; identify & defuse conflict (15)

Utilizes a variety of proactive strategies to prevent the occurrence and/or escalation of problem behavior; teaches appropriate self-regulatory behavior
	
	
	

	Std 17: Assessment, Curriculum and Instruction
	
	
	

	Uses a variety of assessments: work samples, observations; develops, modifies and implements instruction based on assessment
	
	
	


Concurrent and/or Education Specialist Level I (Mild/Moderate and or Moderate/Severe)

Department of Professional Studies in Education, California State University, Chico

COOPERATING TEACHER EVALUATION FORM FOR EDUCATION SPECIALIST STANDARDS

(Numeric Rating—complete 2 during solo-teaching after using 3 non-numeric rating scales.)

Student Teacher:  ________________________________________________________
Date: _________________________

Cooperating Teacher: _____________________________________________________
Lesson: _______________________

RATING SCALE

1 = Below Novice Practice—Application of Standards not Evident (<50% behaviors demonstrated)



2 = Novice Practice— Application of Standards at a developing beginning level (50-75% behaviors demonstrated)



3 = Proficient Beginning Practice— Application of Standards evident at a maturing level (>76-90% behaviors demonstrated)

4 = Exceptional Beginning Practice— Application of Standards evident at exemplary level (>90% behaviors demonstrated)

	Teaching Criteria
	Rating
	Evidence
	Suggestions

	Std 10: Professional, Legal and Ethical Practice
	
	
	

	Shows integrity; respects student work; protects student privacy; assesses own progress; accepts professional advice & constructive criticism
	
	
	

	Appropriate daily planning; appropriate grammar and vocabulary; punctuality and attendance; enthusiastic; initiative& flexibility; respects school, supplies & equipment 
	
	
	

	Std 12: Educating Diverse Learners with Disabilities
	
	
	

	Understands & displays cultural sensitivity, family & community values and individual differences in culture, ethnicity, gender, age, language, socioeconomic status, lifestyle & ability of diverse individuals 
	
	
	

	Demonstrates basic understanding of various disabilities and their etiologies & characteristics; Teach in a manner that offers equitable access to program content and career options
	
	
	

	Std 15: Managing Learning Environments & Standard 24: Positive Behavior Supports
	
	
	

	Promotes positive student behavior, motivates, active participation; effective use of reinforcement accommodates diverse physical, emotional cultural & linguistic needs; effectively manages & responds to student conduct in individual, small group and/or large group activities; identify & defuse conflict (15)

Utilizes a variety of proactive strategies to prevent the occurrence and/or escalation of problem behavior; teaches appropriate self-regulatory behavior
	
	
	

	Std 17: Assessment, Curriculum and Instruction
	
	
	

	Uses a variety of assessments: work samples, observations; develops, modifies and implements instruction based on assessment
	
	
	


	CONCURRENT/EDUCATION SPECIALIST PROGRAM TIME SHEET

	Student Teacher Name:_____________________

Phone Number: ___________________________
	Month: _____________
	Coop. Teacher Name: _________________________

Phone Number: ______________________________

	Teacher Arrival Time:  _______________________

Teacher Departure Time: _____________________

	Sunday
	Monday
	Tuesday
	Wednesday
	Thursday
	Friday
	Saturday

	I was Late/Absent because:
	
	
	
	
	
	Coop. Teacher Signature:

Date:

	I was Late/Absent because:
	
	
	
	
	
	Coop. Teacher Signature:

Date:

	I was Late/Absent because:
	
	
	
	
	
	Coop. Teacher Signature:

Date:

	I was Late/Absent because:
	
	
	
	
	
	Coop. Teacher Signature:

Date:

	I was Late/Absent because:
	
	
	
	
	
	Coop. Teacher Signature:

Date:


STUDENT TEACHER:  It is your responsibility to complete this form.  The form must be signed weekly by your Coop. Teacher and will be collected by your University Supervisor.  If this form is not completed weekly, it will be assumed that you were absent.  See reverse for further information @policies.  You must notify the University Supervisor and Coop. Teacher of your tardiness/absence as soon as possible.  Add to your monthly schedule any other Program seminars and note your attendance at each.

A.	Making Subject Matter Comprehensible





B.	Assessing Student Learning





C.	Engaging and Supporting Students in Learning





D.	Planning Instruction and Designing Learning Experiences for Students





E.	Creating and Maintaining Effective Environments for Student Learning





F.	Developing as a Professional Educator
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