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DEPARTMENT OF EDUCATION

California State University, Chico

Improving the Quality of Life Through Education

Mission of the Department

The Department of Education promotes passion for learning, respect for the individual, and service to society.  Collaborating with K-14 educators and university partners, we prepare professional educators to improve the quality of life through education.

Programs of the Department of Education represent the evolution of over 100 years of educator preparation at California State University, Chico.  Our programs are guided by the belief that an effective social and political democracy provides the greatest opportunity for the success of a diverse society, characterized by community values such as membership, respect, caring and trust, and by the belief that the essential role of education is to prepare people for lives as contributing members of democratic communities. 

The Multiple Subject Program is structured so that concepts of democracy and diversity and the application of democratic teaching practices are addressed in specifications of candidate outcomes, foundational courses, teacher preparation courses, school experiences, and candidate assessments. Each program component contributes to effectively prepare candidates to teach all K-12 students and understand the contemporary conditions of schooling.

Candidate Outcomes

Our Multiple (MS) and Single Subject (SS) Programs focus on developing teacher candidates who, upon completing a program shall exhibit these characteristics:

1. Embrace core democratic values and strive to live and teach by them,

2. Know the content of the curriculum, including state-adopted standards, and be able to teach it to a diverse population of students,

3. Design learning experiences based on an understanding of students’ physical, intellectual, emotional, social, cultural and linguistic needs,

4. Utilize assessments to monitor student progress and modify instruction,

5. Create and maintain a democratic learning environment that supports all students’ academic and personal success,

6. Develop as a reflective practitioner who exercises legal and ethical responsibility and engages in continuous professional renewal, and

7. Understand the role of teachers as moral stewards of the school and community. 

Teaching is a Profession

Parker Palmer
 wrote that “good teaching comes from the identity and integrity of the teacher.”  Teaching is “human action undertaken in regard to other human beings”
 that focuses on the growth and development of others, the students.  As such, teaching is a profession with moral dimensions.  

Expectations exist in the minds of students, parents, the public, and educators (including other teachers) that their encounters and interactions with teachers will occur in a professional manner.  Professional teachers exhibit qualities that include “honesty, fair play, consideration of others, [and] tolerance,”
 in addition to a life long interest in and engagement with learning.  For teachers to be effective professionals they 

· Care about and nurture students, so that students feel emotionally alive in the presence of their teachers,

· Are optimistic and positive about the possibility of a better future, 

· Exhibit a strong sense of self-awareness, and recognize and reflect on their own strengths and limitations, and 

· Realize that much of their success will depend on developing good relationships with students, parents and colleagues.

Professional teachers know that their students will acquire much from the example they set. They know that teaching is real work, and that they, personally, have primary responsibility for success in all aspects of their careers. 

Demonstrating these qualities is apparent before one is selected as a credential candidate.  Throughout the Multiple and Single Subject Programs, department faculty and staff, and K-12 partners expect to see credential candidates exhibit these characteristics.

Education for Democracy: Classroom Practice

1. Interact with students in ways that are fair and culturally responsive. Researchers have observed repeatedly that students who have been ascribed a lower status by society and/or peers tend to receive less academic feedback from teachers than other students do.  Simply counting the number of times each student is called upon, criticized, provided feedback, given time to answer a question, etc., will usually reveal differential behavior.

2. Avoid evaluation practices that reinforce the marginalization of students.  When information about students’ academic performances is widely known within a class, the ability status system is strongly reinforced.  Avoid broadcasting grade results.  Give students assessment alternatives whenever possible to emphasize their strengths, and encourage success.

3. Provide students with different abilities the opportunity to teach other students.  Demonstrating competence to other students is important.  Lower status does not mean low ability.  Look for genuine opportunities for lower status students to demonstrate success.

4. Provide public recognition for students’ academic and nonacademic achievements.

5. Present students with options for what will be taught and how it will be taught.  Alternatives and choices are critical to individual success.  The teacher does not abdicate his or her authority, but shares decision making power with students in a structured process.

6. Involve students in the formative evaluation of their peer’s academic performances.  Discussion and writing are two areas in which students’ assessment of peers can be useful.  Summative evaluation stays with the teacher. 

7. Help students learn how to listen, how to withhold judgment, how to disagree, and how to engage in civil discourse.  

8. Enlist students’ ideas for developing guidelines for appropriate school and classroom behavior.

9. Utilize more cooperative learning activities and less competitive activities.

10. Use the content of the course and the life of the class to examine, reflect upon and clarify status, cooperation, democracy, fairness, etc. 
Qualities of a Democratic Education

EDUCATIVE

· Enable students to become informed and stay informed.

· Develop healthy skepticism and open-mindedness e.g., "Whose knowledge?"  "Whose point of view?"

· Develop the skills of disciplined intelligence.

CARING

· Treat one another in respectful and compassionate ways; recognize the "common good."

· Deal with conflict and disagreement openly and with respect for diverse points of view; "We disagree, we do not ignore or destroy."

· Develop a sense of responsibility to others.

· Create safe and structured learning environments.

SOCIALLY JUST

· Provide "all" learners with rigorous learning. 

· Teach in socially just ways; avoid differential behavior toward students. 

PARTICIPATORY

· Share decision-making; "Create the conditions to empower students."  “Participation without power is a ritual.”

· Develop cooperative, egalitarian relationships.

· Leadership is exercised, but is not coercive or manipulative.

· When possible, reach outside the classroom to engage others in the school and community.
Program Structure and Sequence

Candidates experience the MS Program through the Education Block System that provides for developmental sequencing of learning experiences along with the flexibility to meet some of the personal needs of candidates. (See the MS Education Block System in this handbook.) The Education Block System guides the teacher candidate through all requirements for the MS credential, from prerequisites through Teaching Practicum II. Each candidate develops an individualized program plan with the assistance of his or her faculty adviser. 

Consistency is maintained within the program through carefully developed courses in the EDTE 520 series. Standardized syllabi, including those for teaching practica, present the university course catalog description, course goals, course objectives, standardized course assessments for all candidates regardless of course instructor, a list of course topics, and texts that have been selected for all sections of the course. Other courses in the Education Block System develop essential prerequisite or related knowledge and understandings. The Education Block System requires that candidates complete Blocks sequentially (Block 1 before Block 2, etc.). 

Teaching Practicum I consists of at least ten successful weeks of school and classroom involvement, and Teaching Practicum II consists of 15 successful weeks in the multiple subject classroom. All Teaching Pracitica I and II assignments are arranged by the Multiple Subject Placement Director, who works with school districts to identify qualified cooperating teachers. Candidates experience working in at least two different grade levels. They are placed in a primary grade where beginning reading skills are taught and they have classroom experiences with a variety of students including mainstreamed students and English Learners. Grades for Teaching Practicum I and II are issued by the Placement Director.

The participation of cooperating teachers and other school district personnel who have knowledge and experience in teaching all students extends and enhances candidate learning. Learning activities in courses, along with candidates’ MS teaching practica, provide for transfer of theory to practice as candidates apply good instructional strategies and practices. 

Candidate progress is monitored through a variety of assessments, including the Department of Education Teaching Performance Assessment (TPA) during Teaching Practicum II. These carefully designed tasks verify that candidates meet California Teaching Performance Expectations (TPE) for new teachers. Successful completion of courses, teaching practica, and the TPA, along with verification of passing the Reading Instructional Competence Assessment (RICA), results in a recommendation to the California Commission on Teacher Credentialing for a Preliminary Teaching Credential.
Multiple Subject Credential Requirements

(Elementary School Teacher, K-6)

	BLOCK 1 COURSES (Prerequisites)

 Block 1 requirements must be completed before progressing to Block 2

	(
	EDTE 255
	Introductory Classroom Experience, K-6 (or equivalent) (formerly EDUC 098B/EDTE 065)
	2

	(
	EDTE 302
	Access and Equity in Education (formerly EDUC 102)
	3

	(
	ENGL 470
	Theory/Practice of Second Language Acquisition (formerly ENGL 232) 
	3

	(
	EDTE 520
	Fundamentals of Teaching Practice (formerly EDTE 225A) 
	3

	

	BLOCK 2 COURSES (Credential Program Courses)

 Recommended sequence is shown below; see adviser for alternate sequence

	(
	EDTE 521
	Reading & Literacy Development (formerly EDTE 225C)
	3

	(
	EDTE 522
	Reading Comprehension & Content Area Literacy (formerly EDTE 225D)
	3

	(
	EDTE 523
	Curriculum Theory & Practice: Math & Fine Arts (formerly EDTE 225G)
	3

	(
	EDTE 524
	Curriculum Theory & Practice: Science & Social Studies (formerly EDTE 225H)
	3

	(
	EDTE 525
	Teaching Practicum I (formerly EDTE 225F)
	3

	(
	EDTE 526
	Teaching with Technology (basic computer skills required) (formerly EDTE 225B)
	1

	(
	EDTE 527
	Teaching Special Populations (formerly EDTE 225E)
	2

	(
	EDTE 528
	Applications for Democratic Education - Capstone course to be taken in the final semester (formerly EDTE 225R) 
	2

	(
	EDTE 529
	Teaching Practicum II (CBEST must be passed, Subject Matter Competence must be verified, and EDTE 525 must be successfully completed before enrolling) (formerly EDTE 225S)


	12

	

	FLOATER COURSES (Required for a CSUC recommendation for a credential)

 Complete at any time during your university education

	(
	CMST 131
	Speech Communication Fundamentals (or equivalent) (formerly CMST 011)
	3

	(
	EDTE 301
	Democracy and Public Schooling in America (formerly EDUC 100)
	2

	(
	HCSV 450
	Health Education for Elementary School Teachers (formerly HCSV 260)
	3

	(
	POLS 155
	American Government: National, State, Local (or equivalent) (formerly POLS 055)
	3

	(
	PSY 414
	Psychology of Teaching (formerly PSY 214)
	3

	(
	
	Foreign Language (6 units or equivalent)
	6


(Weekend courses are not held on Thanksgiving weekend or Spring Break weekend.)

MULTIPLE SUBJECT CREDENTIAL PROGRAM COURSE DESCRIPTIONS

EDTE 520
Fundamentals of Teaching Practice


3 units

Teaching is an intellectual challenge that involves planning, facilitating, and reflecting on the process of student learning. Teacher candidates develop strategies necessary to create safe and structured learning environments and explore relationships among curriculum, instruction, assessment, and classroom climate to meet the needs of a diverse student population within a democratic society. This course is a Multiple Subject Program course and is not applicable to a master’s degree program.

EDTE 521  
Early Reading & Literacy Development in a Multi-Lingual/Cross-Cultural Setting  







3 units

At the center of a working democracy is a literate population. This course provides a substantive, research-based approach to deliver and assess a comprehensive program of early (grades K-3) reading, literacy development, and related language arts instruction that is aligned with the state-adopted English Language Arts Academic Content Standards for Students and the Reading/Language Arts Framework. Teacher candidates are introduced to the best practices associated with developing diverse students’ concepts about print, phoneme awareness, phonics knowledge, writing, spelling, reading fluency, and comprehension. Teacher candidates learn to use assessment tools to inform their instructional planning, text selection, and instructional approach. This course is a Multiple Subject Program course and is not applicable to a master’s degree program.

EDTE 522
Reading Comprehension and Content-Area Literacy in a Multi-Lingual/Cross-Cultural Setting  





3 units

This course provides a substantive, research-based approach to deliver and assess a comprehensive program of systematic reading, writing and related language arts instruction (grades 4-8) that is aligned with the state adopted English Language Arts Academic Content Standards for Students and the Reading/Language Arts Framework. Teacher candidates study reading and language arts methods in the context of democratic practices that include reading comprehension strategies instruction, a strong literature component; strategies that promote and guide pupil independent reading; and instructional approaches that incorporate listening, speaking, reading and writing for children in multilingual, cross-cultural classrooms. This course is a Multiple Subject Program course and is not applicable to a master’s degree program.

EDTE 523
Curriculum Theory & Practice: Math & the Arts

3 units

This course examines the principles and practices for elementary school instruction in Mathematics and in the Arts within the context of democratic classroom practice. It includes the selection and implementation of appropriate instructional strategies, resources and materials, and the use of electronic teaching technologies that are aligned with state and national content standards to meet the educational needs of diverse student populations. This course is a Multiple Subject Program course and is not applicable to a master’s degree program.
EDTE 524
Curriculum Theory & Practice: Science & Social Studies
3 units

This course examines the principles and practices for elementary school instruction in Science and Social Studies within the context of democratic classroom practice. It includes the selection and implementation of appropriate instructional strategies, resources and materials, and the use of electronic teaching technologies that are aligned with state and national content standards to meet the educational needs of diverse student populations. This course is a Multiple Subject Program course and is not applicable to a master’s degree program.

EDTE 525
Teaching Practicum I




3 units
This first of two teaching practica provides a developmental sequence of carefully-planned substantive, supervised field experiences in the K-8 classroom including opportunities to observe and apply democratic practices.  Teacher candidate placements are determined through a collaborative effort of the university and colleagues in cooperating K-8 schools. Credit/No Credit grading only.  Prerequisite: Admission to the Department of Education Multiple Subject Program and completion of Block 2 courses. This course is a Multiple Subject Program course and is not applicable to a master’s degree program.

EDTE 526
Teaching with Technology




1 unit

This course addresses the prudent, efficient and appropriate uses of computer technology, communication tools, and electronic information management as it relates to the teaching and learning process in the K-12 setting. This course is a Multiple Subject Program course and is not applicable to a master's degree program.

EDTE 527
Teaching Special Populations  



2 units

This course focuses on legal mandates and practical instructional strategies for general education instructors working with the exceptional student.  Content includes the general education teacher’s obligations under IDEA and ADA, the nature and range of exceptional students, models within schools for supporting special populations and selection of appropriate instructional materials and teaching strategies.  The course addresses teacher’s attitudes toward inclusion and emphasizes the development of a positive climate of instruction for all special populations in the general classroom.  This is a Multiple Subject Program course and is not applicable to a master’s degree.

EDTE 528
Applications for Democratic Education


2 units

Prerequisite: Completion of EDTE 520-525. To meet the needs of students in a democratic society, teachers must be change agents in their schools and communities. This capstone course will advance teacher candidate’s knowledge and skills in creating curricular projects that promote authentic democratic practices in the classroom, school, and community. This course is a Multiple Subject Program course and is not applicable to a master’s degree program.

EDTE 529
Teaching Practicum II 




12 units

This second course in teaching practica continues the sequence of carefully-planned substantive, supervised field experiences in the K-8 classroom.  Teacher candidate placements are determined through a collaborative effort of the university and colleagues in cooperating K-8 schools. Credit/No Credit grading only.  Prerequisites:  successful completion of Practicum I (EDTE 525) and successful completion of all EDTE courses contained in Block 2 of the Department of Education Multiple Subject Program. This course is a Multiple Subject Program course and is not applicable to a master’s degree program.

CREDENTIAL PROGRAM GENERAL POLICIES AND PROCEDURES

1. CCTC Program Standards and California Teaching Performance Expectations

The Multiple and Single Subject programs are designed to meet standards established by the California Commission on Teacher Credentialing (CCTC). CCTC standards of program quality direct the design of subject matter, professional education, and teacher induction programs. Candidates meet standards defined in the California Teacher Performance Expectations (TPE) which are drawn from the California Standards for the Teaching Profession (CSTP). See details of the TPE and TPA in the following sections.

2. Name, local residence address, telephone number, and e-mail address

Be sure to promptly notify the Department of Education Office, Graduate School Office, your supervisor, cooperating teacher and credential analyst if your local address, telephone number, e-mail address or name changes.  It is important to report these changes quickly to assure that you will receive all information without delay.

3. E-mail address and Internet access

Multiple and Single Subject Credential programs require that you have a CSU, Chico e-mail address and access to the Internet.  The Chico State Connection Portal is used to distribute information for which you will be held responsible. It is also required that you have Word software in order to complete the TPA in Teaching Practicum II.
4. Grades and GPA

Credential courses use an A, B, C and NC grading system.  The lowest passing grade that you can receive in a course is C-.  An NC (no credit) grade is a failing grade.  Teaching Practicum I and Teaching Practicum II are graded CR (credit) or NC.  If you receive a NC grade in any course in any semester, you cannot proceed in the program in a following semester until you have successfully repeated the course in which you received the NC. Candidates are not automatically dropped from a course if they do not attend. A ‘no show’ will result in a NC. It is your responsibility to withdraw from courses you do not plan to attend.

Candidates must also maintain a GPA of at least 3.0.  That means that your GPA must be 3.0 or above for you to progress from one semester to a following semester regardless of schedule option.  All courses with the EDTE prefix are used in the GPA calculation. Should your GPA fall below 3.0, you will be asked to confer with your adviser and possibly retake the course(s) in which you received the lowest grade(s). To participate in Teaching Practicum II you must have successfully completed Teaching Practicum I.  To be recommended to the State of California for the credential you must have successfully completed the entire program and have a program GPA of at least 3.0.

5. Candidate Evaluation
Candidates are evaluated in a variety of ways.  Evaluations are based on (1) observations made of your teaching performance by university supervisors and cooperating teachers, (2) performance in program courses, (3) successful completion of the TPA, and (4) your ability to communicate clearly, accurately and correctly, especially in writing.  If we determine that you are not meeting department expectations in any area, you may be asked to confer with a program coordinator and/or other faculty so that we can assist you.  

6. Dismissal from a program

Dismissal from a credential program is a serious matter that will occur when there is evidence of unsatisfactory performance or unprofessional conduct. Unsatisfactory performance can be based on inability to meet Teaching Performance Expectations or lack of academic performance. Unprofessional conduct is the inability to act in accordance with ethical considerations and demonstrate the caring attitude and socially accepting behavior of an educator. For additional information, see the section on Teaching Performance Expectations. The department follows a specific sequence of steps that includes a candidate remediation plan and may lead to dismissal. (See Candidate Dismissal Policy at the end of this section.)

Because programs place candidates in K-12 schools and require the participation of K-12 school personnel, the university has a responsibility to remove a candidate from a classroom immediately, when necessary.

7. Appeal and grievance procedures 

The Department of Education is committed to attempting to resolve problems.  The initial process should begin within the Department of Education with faculty, program coordinator or department chair.  If these procedures do not resolve a problem, candidates in Multiple and Single Subject Programs have access to the same appeal and grievance procedures that are available to all students of CSU, Chico.  Details can be found in the University Catalog or the Student Judicial Affairs Office, Kendall 110, or by phone at 898-6897.

8. Public Law 107-110 “No Child Left Behind” Act – Teacher Quality Requirements

As a result of State Board of Education (SBE) actions to meet federal “No Child Left Behind” (NCLB) requirements for teacher quality, all Multiple Subject teacher credential candidates will need to meet subject matter competency by passing the California Subject Examination for Teachers (CSET). Even those who have completed an accredited undergraduate waiver program (most commonly Liberal Studies) will need to take and pass the state approved subject matter examination (CSET) in order to meet the federal requirements under NCLB.

9. Applying for a teaching credential

Credential applications are available for pick-up in the lobby of Meriam Library 180. You must complete the application and submit it to the Credential Analyst in Meriam Library 180 by  the third Friday of April (for spring semester or summer finishers) or the third Friday of October (for fall semester finishers).  A $10 late fee will be charged after that date. Instructions for payment of the credential fee will be sent to you. 

Normally, the issuance date for the credential will be the last day of the semester. You may begin teaching before your credential arrives if you have successfully completed the Multiple or Single Subject Program and, for Multiple Subject candidates, successfully passed the Reading Instructional Competence Assessment (RICA).  When the application packet has been filed with the Commission on Teacher Credentialing, a Letter of Verification will be mailed to you from the Credential Analyst.  This letter will verify that you have successfully completed the program and your credential has been applied for.

10. Adding a second credential
Multiple Subject credential candidates who wish to add a Single Subject credential must complete EDTE 536 Subject Area Pedagogy II (3 units) as well as satisfy the specific subject matter competency requirements to be recommended for the Single Subject Credential.

11. Supplementary Authorizations

Supplementary and Degree Authorizations are available in a number of subjects.  For more information, inquire at the Department of Education office.

Candidate Dismissal Policy

School of Education

California State University, Chico

Dismissal from a professional education program is a serious action.  All coordinators, supervisors, and faculty, must be mindful that precise, careful, written documentation of all behaviors, which precipitated the dismissal recommendation, is essential. Copies of all written communications and notifications throughout the process are also necessary documentation; this includes e--mails and notes of phone conversations.

In order for the University to recommend a candidate for a teaching credential, the candidate must demonstrate that he or she has developed necessary competence as defined by the standards of the California Commission on Teacher Credentialing for preparing candidates in the specific areas of the credential.  It is the institution's responsibility to assure that all candidates it recommends for credentials meet the standards of candidate competence (competence includes knowledge, skill and dispositions associated with teaching effectiveness)
 and character appropriate to the public trust of education.

A professional education program provides opportunities for a candidate to learn the theoretical understandings and develop appropriate teaching practice to demonstrate the competencies required to be recommended for a credential.  The university instructor(s), supervisor and cooperating teacher will make every reasonable attempt to help the candidate develop these teaching competencies. Should it be determined, however, that candidate competence has not developed and is not likely to develop in a sufficient manner to warrant a recommendation for a credential, it may be necessary to take corrective steps.  If the corrective steps still do not lead to the necessary competence, then it may be necessary to dismiss the candidate from the professional education program.  

The following process will be implemented to correct any serious lack of teaching competence and/or to dismiss from a program should correction be unsuccessful:
	Process
	Notes

	Step 1 - Improvement Plan

	If the candidate is not developing necessary competence, the university supervisor or university faculty member notifies the program coordinator(s), cooperating teacher, support provider, site administrator and candidate in writing of this finding.  An improvement plan/contract is developed by the course instructor and/or university supervisor in consultation with the cooperating teacher and approved by the program coordinator and department chair (and other involved parties as appropriate) and presented to the candidate in writing.     


	Notes of meeting(s) and recommended action(s) are given to the candidate in writing at a meeting attended by, but not limited to, the university supervisor, cooperating teacher and the candidate.  The notes and recommended action(s) are signed by the candidate and program coordinator and are placed in the candidate file. Copies of all written communication, including electronic mail notification, throughout the process are placed in the candidate file. 
If the candidate continues to demonstrate ineffective teaching behaviors, skills, and/or competence, the site administrator (if applicable) is notified of candidate difficulties and potential actions; and the program coordinator, university supervisor, cooperating teacher/local support provider, and department chair discuss concerns for additional insight and/or second opinion.  If new insight about the candidate’s performance or a second opinion provides additional suggestions, those suggestions are presented to the candidate in writing, an agreement is signed by the program coordinator and candidate, and the suggestions are implemented.  If no additional insight is gained, Step 2 is initiated.  

If major improvement is needed, an improvement plan/contract that includes timeline and expectations is presented to the candidate in writing.  The improvement plan/contract must be signed by the candidate and the program coordinator and placed in the candidate’s file.  If candidate declines to sign the corrective plan, Step 2 is initiated. The corrective plan/contract is communicated to the university supervisor, cooperating teacher/support provider/course instructor, and administrator(s).

If a candidate is dismissed from a field placement for the first time, he or she must sign an improvement plan/contract before being assigned a new placement.  Dismissal from a second placement will mean dismissal from the program.

Candidates who violate EM 96-38, the Code of Student Rights and Responsibilities, may also be referred to Student Judicial Affairs.

	Step 2 - Decision to Dismiss

	If the improvement plan does not result in the candidate developing the necessary competence by the date designated in the plan, and continuation in the program is not recommended, a decision to dismiss the candidate from the program may be made by the program coordinator and department chair, in consultation with the supervisor, cooperating teacher, and program faculty.


	The candidate is notified of dismissal from the program verbally (in person if possible) and by letter, signed by the program coordinator and department chair, through certified, receipt requested, mail.  The dismissal letter contains appeal procedures for the candidate and a copy of the Notice of Inquiry3 that must be returned to the department in order to initiate any appeal.  A copy of the dismissal letter from the department chair is sent to the Professional Education Programs (PEP) director, the Dean of the College of Communication and Education, the site administrator, the cooperating teacher, the Director of Student Judicial Affairs, the Credentials Analyst, and placed in the candidate's file.

	Step 3 - Informal Grievance Process

	Should the candidate (now grievant) elect to appeal (the first step in University grievance 

procedure), he/she will submit a Notice of Inquiry to the department chair and meet with the program coordinator, department chair, and PEP director.  The Director of Student Judicial Affairs or designee attends the meeting as advisor to the process.2
	This meeting is designed to gather any additional information and to review the dismissal decision.  The PEP director chairs the meeting.   A decision on the grievant’s request will be made and communicated by the department chair to the grievant by letter, through certified, receipt requested, mail.   That letter, a written summary of the meeting, and the Notice of Inquiry will be placed in the grievant’s file.  Copies will be forwarded to the CME dean and the Director of Student Judicial Affairs. The grievant will be referred to the CME dean’s office if he/she wishes to pursue a further appeal.  

	Step 4 - Appeal to the Office of the Dean

	Should the grievant elect to pursue a further appeal, he/she will be referred to the CME Office of the Dean to request a meeting with the Dean or his or her designee.  
	The meeting with the Dean, or his or her designee, must precede any further action.

	Step 5 – Formal Grievance

	Should resolution not be reached upon consultation with the CME Dean or his or her designee, the grievant will be referred to the Student Judicial Affairs Office.
	University approved formal grievance processes will be followed.

Refer to EM 94-22, the Student Grievance Procedures.


1Skills, behaviors and competencies are defined in the CCTC Standards of Program Quality and Effectiveness for Multiple and Single Subject Programs and the Teaching Performance Expectations.  
2 These steps have been created in reference to EM 94-22, Revision to Student Grievance Procedure, April 27, 1994.  They are a modification, which preserves the effect of the Informal Grievance Procedures.  A grievant who has not found resolution after Step 3 may continue the Informal Grievance Procedure by meeting with the Dean of the College of Communication and Education, or his/her designee.
3 The Notice of Inquiry is a document that allows a grievant to provide information contesting their dismissal and request a specific remedy.  It is included in EM 94-22.

The letter of Dismissal to the candidate will clearly and unequivocally state that: 

You have been dismissed from the (name of teacher preparation) program for the reasons previously discussed and documented.  You are not eligible to enroll or participate in any California State University, Chico course(s) leading to a recommendation for a credential while an appeal is in process.

School of Education policy requires that you be notified of appeal procedures regarding this dismissal.  Initial processing of appeals is conducted through the School of Education.  Should you wish to appeal this decision, you must call the Department of (Professional Studies in Education or Education Department, whichever is applicable) to arrange a meeting at which information about your appeal will be gathered.  You, the Program Coordinator, the Director of Professional Education Programs, the Department Chair, and the Director of Student Judicial Affairs will attend that meeting.  Please return the enclosed Notice of Inquiry to the department chairperson prior to your scheduled meeting time.  This Notice of Inquiry must be received by the chair of the Department before any further action can be taken.

TEACHING PRACTICUM INFORMATION, POLICIES, & SYLLABI 

1.
Punctuality and absence policy

Punctuality is a vital and necessary characteristic for all professionals.  If you must be late, it is your responsibility to promptly notify the school secretary and ask that your cooperating teacher be informed.  You should indicate the cause of delay and the approximate time of arrival.

When your illness, illness of a family member, or an emergency requires you to be absent, you must promptly notify the building principal or the school secretary and ask that the cooperating teacher be informed at once.  Notify your university supervisor as well.  If you are expected to carry out a specific responsibility in a class, you must also be sure that your cooperating teacher has your lesson plans. Excessive late arrivals or absences can result in a determination of unsatisfactory performance and unprofessional conduct.

2.

Other important policies and procedures regarding classroom experience

a. All candidates entering Teaching Practicum I are required to have verification of Certificate of Clearance. 

b. All candidates entering Teaching Practicum II are required to have verification of passage of CBEST and subject matter competency (passage of CSET).

c. Dress appropriately. Most school districts have expectations that teachers dress professionally. You will be expected to adhere to the dress policy at your assigned school. Clothing should be clean and be neither provocative nor revealing.

d. Many people are sensitive to fragrances (perfume, cologne, after-shave, scented cremes and deodorant). Therefore, it is expected that you will not wear scented toiletries in the school setting.

e. Do not discuss confidential information in non-professional settings.

f. Contact parents and confer with them only with the full knowledge and agreement of your cooperating teacher.

g. Accept criticism as it is given with the expectation that performance may be improved through efforts to meet the criticism.

h. Remain in the school each day as long as necessary to fulfill professional responsibilities. 

i. If you borrow any material from your placement school, be certain to return it as soon as possible.

j. Plan all lessons on paper in advance and make them available to your cooperating teacher and university supervisor.  Lesson plans should be carefully designed so that any professional can clearly understand your intentions. When appropriate, you may use and expand on the lessons in teachers’ manuals.

k. Be sure to retain supporting documentation of Teaching Practicum I and Teaching Practicum II activities for required reflections and assessments.

l. Study the K-12 academic content standards and curriculum frameworks in your subject areas.  Peruse California State, county, and school district documents, teachers’ manuals, publisher curriculum guides, and other relevant documents.

m. Show initiative. Volunteer to plan and teach lessons.  

n. Assist in extracurricular activities when time and opportunities allow.


3.
The Cooperating Teacher

Cooperating teachers are dedicated professionals who work closely with university supervisors to help candidates become successful teachers.  They provide supervision, guidance, instruction, and coaching for candidates, and they regard the program as a gradual introduction to teaching for the candidate. Your cooperating teacher will:


•
Demonstrate effectiveness as a classroom teacher.


•
Become familiar with the Department of Education Multiple Subject Program.


•
Assist you in orientation to the school, curriculum, instructional materials, building, staff, school policies, room policies, students’ age level characteristics, and special problems of individual students, including mainstreamed students, English learners, and students with various cultural backgrounds.


•
Succinctly and clearly inform you about the type of assistance expected in sharing responsibilities and provide you with a work space.


•
Aid you in developing rapport with students.


•
Direct you to resources useful in teaching.


•
Assist you in initial planning, and confer with you regularly throughout Teaching Practicum I or Teaching Practicum II concerning diagnosis, planning, selecting of instructional strategies, student assessment, grading, and other classroom and instructionally related matters.


•
Provide consistent, constructive critiques of your performance.


•
Encourage you to show initiative and creativity in trying innovative approaches to instruction.


•
Join your university supervisor in making suggestions for your improvement throughout the classroom experience.


•
Observe and evaluate your presentations and provide ongoing oral and written feedback, guidance, and coaching.  


•
Meet with you and your university supervisor for scheduled three-way conferences.


•
Participate in writing your final candidate evaluation.


•
Assist the program by evaluating the university supervisor.


•
Prepare a letter of recommendation at successful completion of Teaching Practicum II (if requested).

Selection of cooperating teachers is a collaborative process between schools and the University. Cooperating teachers exhibit the following characteristics before assuming the additional responsibility of guiding a credential candidate.

a.
Have at least three years of successful K-12 teaching experience,

b.
Hold a valid California teaching credential that authorizes them for the subject and services they are providing,

c.
Be recognized by their site principal as an effective teacher (including literacy instruction in the content areas) who has potential for, or demonstrated competence as, a cooperating teacher,

d.
Understand the aims, structure and procedures of the professional education program, and 

e.
Demonstrate willingness to work with Department of Education faculty via orientation sessions, three-way conferences, and ongoing communication. 


4.
The University Supervisor

As representatives of CSU, Chico in the schools, university supervisors promote close and continuing contact for instruction and guidance of credential candidates and make every attempt to be consistent, supportive, and objective. Your university supervisor will:

•
observe lessons and hold brief post-observation conferences with you. Normally, the first visit is intended for the supervisor to get acquainted with the cooperating teacher and credential candidate and to establish a schedule of visits. For Teaching Practicum I, three more visits will be made where you will be observed delivering a lesson. Teaching Practicum II candidates normally receive four observation visits. (The midterm observation form is completed during a 3-way meeting with the candidate, university supervisor, and cooperating teacher during the 2nd or 3rd visit.) At the end of the practicum experience, an additional 3-way visit should be scheduled to complete the final evaluation form (Culminating Conference form for Teaching Practicum I candidates and Exit Interview and Induction Preview form for Teaching Practicum II). A copy of your lesson plan for each lesson should be provided to the university supervisor when he/she arrives in the classroom or as required by the supervisor. Additional observations may occur as needed as determined by your cooperating teacher or your university supervisor.


•
provide written feedback to you for each observation. 


•
support the cooperating teacher in directing your classroom activities, planning, selection of instructional strategies and materials, management, and other tasks.


•
serve as a resource person for you and your cooperating teacher.


•
schedule a 3-way conference as quickly as possible to develop specific plans for improvement if there are problems such as your competency or commitment to teaching. 


•
act as a liaison between you and program faculty.


•
prepare a letter of recommendation at successful completion of Teaching 

Practicum II (if requested).


•
assist cooperating teachers in further development of their supervisory responsibilities, if requested.

In addition to supervising student teachers, many supervisors are responsible for teaching courses and conducting other duties at the university or a local school district. Since university supervisor assignments change from semester to semester, you will not necessarily have the same university supervisor for Teaching Practicum I and Teaching Practicum II.

In an effort to continuously improve our program, we regularly ask cooperating teachers and candidates to evaluate university supervisors. Evaluation forms are sent from the Department of Education and completed forms are returned in self-addressed, stamped envelopes that are provided. 

5.

Reassignment policy in Teaching Practicum I or Teaching Practicum II  

Regular communication with your cooperating teacher and university supervisor is essential. If you have concerns or problems regarding your classroom placement, you should first discuss them with your cooperating teacher. If this doesn’t lead to a solution, contact your university supervisor, placement director, program coordinator, or the department chair, in that order. 

Although rare, if reassignment seems advisable, the university supervisor will report this to the placement director who will make the reassignment in consultation with your university supervisor, school administrators, and cooperating teachers.  A reassignment is reported to the program coordinator, and the Department of Education Office.  The newly assigned cooperating teacher will be informed of the circumstances of the proposed transfer prior to accepting a reassigned student teacher.

6.

Substitute teaching during the program

A long-term substitute position does not fulfill the requirements of a practicum placement. Short-term (2 weeks or less) substitute work is only possible if it does not impede the fulfillment of teaching practicum requirements and the candidate has received approval of his/her cooperating teacher and university supervisor. Permits for substitute teaching can be obtained by contacting the Office of Education in the county where the candidate will be substituting. 

7.
Internships: Practicum During Employment

All intern candidates must have a paid teaching position of at least half-time verified by a letter of intent to hire from the employing district. Interns fulfill all the responsibilities of a credentialed teacher, including classroom organization, preparing lesson plans and teaching students, evaluating student progress and keeping accurate records of daily attendance, students' work, cumulative records, reporting of grades, and deficiency notices which meet the timelines and deadlines of respective school districts, and all other functions expected of a teacher. State requirements for an internship position include verified subject matter competence. Additional information is available in the Department of Education office.

8.
Reinstatement Policy

The purpose of the reinstatement policy is to provide credential candidates in basic programs an opportunity to re-enter a credential program in good standing in the event that they had exited before completion. Candidates who have not been granted a formal leave of absence must request reinstatement to a credential program within five years. Candidate reinstatement is a decision to be made by the Credential Appeals Committee (CAC). The CAC meets as needed. The committee is comprised of two program coordinators, the department chair, and a faculty member. The following steps must occur:

1. The candidate submits an appeal to the committee in writing. The appeal must be made the semester prior to readmission.

2. The committee reviews the appeal and interviews the candidate, if necessary.

3. The committee directs the coordinator to inform the candidate whether he/she will be readmitted to the credential program.

4. If reinstated, the candidate is advised about completion of coursework and paying appropriate fees.

9.
Workers’ Compensation Coverage

While you are working in the schools, you are covered by California Workers Compensation insurance.  

If you are injured, you must complete the “Employee’s Claim for Workers’ Compensation Benefits” form within one working day of the injury.  To make a claim, this form must be returned to the Department of Education Office.  If you are unable to fill out the form because of very serious injury, your designee may complete the claim form within the same time frame.  In the event of death, the claim form can be filed by a relative.  However, be aware that this is not personal liability insurance.  You may obtain liability insurance from private carriers, or by becoming a member of Student California Teachers Association, SCTA.

EDTE 525 Teaching Practicum I Syllabus (3 units)

Catalog Description: This first of two teaching practica provides a developmental sequence of carefully planned substantive, supervised field experiences in the K-8 classroom, including opportunities to observe and apply democratic practices. Teacher candidate placements are determined through a collaborative effort of the university and colleagues in cooperating K—8 schools. Credit/No Credit grading only.  Prerequisites:  Admission to the Department of Education Multiple Subject Program and completion of Block Two courses.  This course is a Multiple Subject Program course and is not applicable to a master’s degree program.   

Course Rationale: Experience in the teaching role has been shown to be critical to developing effective teachers. School experience provides an opportunity to translate theory into practice. Teachers learn to create, in the classroom, a model for living and learning in a democratic society.

Course Goals: This is first of two carefully-planned, substantive, supervised school experiences.  Teaching Practicum I is a full-day, five-day-a-week, ten-week experience.

1. Candidates will understand major educational ideas and emphases developed in program and/or prerequisite coursework.

2. Candidates will meet the California Teaching Performance Expectations (TPEs).

3. Candidates will successfully complete Task A of the MS Program Teaching Performance Assessment (TPA). Successful completion of Teaching Practicum I is dependent upon successful completion of the Task A. 

4. Candidates will develop competence as a beginning teacher through provided opportunities to complete a planned sequence of supervised school-based experiences.

5. Candidates will develop strategies for implementing democratic classroom practice.  

Objectives: 

Recognizing the diversity of learners in California schools, candidates will be able to:

1. apply pedagogical practices that provide access to the core curriculum, create gender-fair and culturally inclusive learning environments, foster high expectations for academic performance from all participants in all contexts, and lead to high achievement for all students (TPE 1, 4, 9, 10, 11, 12);

2. demonstrate basic ability to plan and implement instruction based upon state-adopted academic content standards for students (including math, science, history-social science, visual and performing arts, physical education and heath) using appropriate  instructional strategies and materials. (TPE 1A & 9);

3. use differentiated instructional strategies to insure all students have access to the core curriculum (TPE 8);

4. create a positive, inclusive climate of instruction for all special populations in the general classroom (TPE 5 & 11); 

5. apply concepts and strategies that contribute to respectful, productive and effective communication with families (TPE 3, 8 & 11);

6. demonstrate appropriate use of computer-based technology for information collection, analysis and management in the instructional setting and be able to select and evaluate  a wide array of technologies for effective delivery of the state-adopted academic curriculum (TPE 2, 3, 4, 6A & 6B); 

7. rely on knowledge of human learning in designing, planning and delivering instruction that supports developmentally appropriate teaching strategies (TPE 6A, 6B & 8);

8. apply strategies for democratic classroom practice;

9. given the opportunity, apply pedagogical theories and practices for English language development and advanced curriculum content (SDAIE, GLAD, CALLA, etc.) that lead to the rapid acquisition of listening, speaking, reading and writing skills in English comparable to those of their grade level peers (TPE 7);

· employ practices that promote management of first-and-second languages, classroom organization, and participation by specialists and paraprofessionals (TPE 7 & 9);

· use assessment information to diagnose language abilities and develop lessons that promote students’ access to the state-adopted academic content standards (TPE 2, 3, 4 & 7);

· use appropriate entry level, progress monitoring, and summative assessment of English learners for language development and for content knowledge in the core curriculum (TPE 7);

10. adhere to high standards of professional conduct and develop professionally through examination and reflection on teaching practices and collegial interactions with other members of the profession (TPE 12 & 13).

Course Requirements:  

1. Begin the Teaching Practicum I Expectations found at the end of this section. 

2. Attend all scheduled Cluster Meetings. The purpose is to discuss and review strategies related to (1) state-adopted student academic content standards and curriculum frameworks; (2) students’ needs, interests and accomplishments, and (3) the observed results of the strategies 

3. Meet with your cooperating teacher and your university supervisor for a midterm conference and evaluation. This three-way conference serves the purpose of (1) reviewing and recording your observations and reflections of the important aspects of teaching and your experiences teaching individual and groups of students, (2) reviewing and recording your strengths and needs for improvement towards meeting the course objectives and showing competence in some of the TPEs, (all areas of needed improvement will be recorded and a plan and timeline for remediation will be developed), and (3) determining your readiness for advancement to partial-day responsibility for whole-class instruction in the program.

4. Engage in the Plan-Teach-Assess-Reflect Cycle emphasized in your program coursework incorporating democratic classroom practice, as you participate in the following structured sequence of teaching activities:

· Within the first six weeks of Practicum I plan with your Cooperating Teacher (CT) and your University Supervisor (US) a series of teaching experiences, increasing in length and complexity to prepare you for the six lessons and the five half-day solo teaching experiences described below, and to give you the opportunity to meet of your 225F course objectives and many of the Teaching Performance Expectations attached to this syllabus.

· Read orally to your class using literature from at least three genres;  

· Develop and submit to your CT and US prior to the first day of the lesson, using the Basic Instructional Model (BIM) format, a minimum of three reading lessons demonstrating grade appropriate strategies.

· Develop and submit to your CT and US prior to the first day of the lesson, using the (BIM) format, a sequence of three lessons (in a subject other than reading) that progressively builds a skill;

· Develop and submit to your CT a block plan (required) and lesson plans (BIMs upon request) for five consecutive, half-day solo teaching sessions.  These plans are to be submitted and approved by your CT at least two days prior to the teaching sessions.  The CT will complete at least two formal observations during  your solo teaching.  The block plan for these half-day solo teaching sessions should be available to your US.  Your US will complete at least one formal observation during your solo teaching.  The lesson plan for that observation should be available to the US prior to the lesson.  Copies of the written observations and notes made by the CT and the US should be made available to the CT and the US.  

5. If you have the opportunity in your Practicum I teaching placement, observe and teach English learners under the supervision and guidance of a teacher who has been trained to teach English learners.

6. Complete the Teaching Practicum I Self-Evaluation form and participate in the Teaching Practicum I Culminating Conference with your cooperating teacher and university supervisor.

7. In preparation for the Teaching Performance Assessment (TPA), maintain a collection of all of your lesson plans and pertinent evaluations.  After teaching the lesson, reflect on:

· the successes

· revisions or refinements

· your management of students’ behavior

· feedback provided by any observers

· how you implemented your universal access plan

· focus for your next lesson

8.
Complete and submit Task A of the Teaching Practicum Assessment (TPA) as scheduled.

Teaching Practicum I Expectations

1. At the end of the semester prior to Teaching Practicum I, call and set up an initial meeting with your cooperating teacher. 

2. Introduce yourself to the principal and the school secretary; give him or her your phone number and home address; obtain the phone number of the school.

3. Arrange a second meeting with your cooperating teacher prior to the beginning of your Teaching Practicum I semester.  Obtain needed information, such as:

· School and classroom daily schedules,

· Classroom rules

· Tentative weekly time for planning with cooperating teacher,

· Major curricular units to be taught this semester,

· List of pupil names,

· What you should do if a child or an adult is seriously hurt inside or outside the classroom, and you would then be the only adult left to supervise the children.

· Find out what school or district policies, situations, or circumstances you should know, such as: Where you should park; Duplicating materials and equipment; Use of school resources; Sign-in/sign-out procedures; Other relevant school policies

4. Learn and use the names of the children in your class as quickly as possible.

5. Become familiar with teachers, aides and support staff in both the classroom and school.

6. Assume responsibility for assisting your cooperating teacher with classroom organization, preparation, and routine tasks. 

7. Complete all tasks assigned by your cooperating teacher. Participate in appropriate school responsibilities with your cooperating teacher, such as:

· yard, cafeteria and bus duty

· faculty  meetings, staff development, back to school night, open house, field trips, and other special events

· a parent conference, if approved by parent or guardian, and school personnel

· an Individual Educational Program (IEP), or planning conference, if approved by parent or guardian and school personnel

8. Become familiar with the instructional program and with the subject matter in all curriculum areas, such as, The Subject Area Standards, Frameworks, Teachers’ Guides.

9. Practice your handwriting on chalkboard/whiteboard, and paper so you can model good manuscript and cursive penmanship.

10. Prepare a bulletin board, which displays the children’s work, or relates to current subject matter. 

11. Observe the cooperating teacher’s lessons.  Help individuals and small groups.

12. Conduct opening exercises for at least a week.

13. Determine how you can use available school technology for your lessons.

14. Begin small group instruction with one or more groups.

15. With your cooperating teacher’s approval, initiate classroom participation such as, developing lesson plans or using and expanding on the lessons in teacher’s manuals.

16. Complete all course requirements found in the course syllabus.

17. With your cooperating teacher, prepare the class for your departure.

EDTE 529 Teaching Practicum II Syllabus (12 units)

Catalog Description:

This second course in teaching practica continues the sequence of carefully planned, substantive, supervised field experiences in the K-8 classroom.  Teacher candidate placements are determined through a collaborative effort of the university and colleagues in cooperating K-8 schools. Credit/No Credit grading only.  Prerequisite:  successful completion of Teaching Practicum I (EDTE 525). This course is a Multiple Subject Program course and is not applicable to a master’s degree program.

Course Rationale: Experience in the teaching role has been shown to be critical to developing effective teachers. School experience provides an opportunity to translate theory into practice. Teachers learn to create, in the classroom, a model for living and learning in a democratic society. 
Course Goals:  This is the second of two carefully-planned, substantive, supervised school experiences. Teaching Practicum II is a full-day, five-day-a-week, fifteen-week experience.

1. Candidates will further develop their understanding of major educational ideas and emphases developed in program and/or prerequisite coursework and in Teaching Practicum I.

2. Candidates will meet all California Teaching Performance Expectations (TPEs).

3. Candidates will successfully complete Task B of the MS Program Teaching Performance Assessment (TPA). Successful completion of Teaching Practicum II is dependent upon successful completion of the Task B.

4. Candidates will demonstrate competence as a beginning teacher and readiness to enter a teacher induction program. 

5. Candidates will demonstrate competence in implementing democratic practices in their classroom placement. 

Objectives: 

Recognizing the diversity of learners in California schools, candidates will be able to:

1. apply pedagogical practices that provide access to the core curriculum, create gender-fair and culturally inclusive learning environments, foster high expectations for academic performance from all participants in all contexts, and lead to high achievement for all students (TPE 1, 4, 9, 10, 11, 12);

2. demonstrate basic ability to plan and implement instruction based upon state-adopted academic content standards for students (including math, science, history-social science, visual and performing arts, physical education and heath) using appropriate  instructional strategies and materials. (TPE 1A & 9);

3. use differentiated instructional strategies to insure all students have access to the core curriculum (TPE 8);

4. create a positive, inclusive climate of instruction for all special populations in the general classroom (TPE 5 & 11); 

5. apply concepts and strategies that contribute to respectful, productive and effective communication with families (TPE 3, 8 & 11);

6. demonstrate appropriate use of computer-based technology for information collection, analysis and management in the instructional setting and be able to select and evaluate  a wide array of technologies for effective delivery of the state-adopted academic curriculum (TPE 2, 3, 4, 6A & 6B); 

7. rely on knowledge of human learning in designing, planning and delivering instruction that supports developmentally appropriate teaching strategies (TPE 6A, 6B & 8);

8. apply strategies for democratic classroom practice;

9. apply pedagogical theories and practices for English language development and advanced curriculum content (SDAIE, GLAD, CALLA, etc.) that lead to the rapid acquisition of listening, speaking, reading and writing skills in English comparable to those of their grade level peers (TPE 7);

· employ practices that promote management of first-and-second languages, classroom organization, and participation by specialists and paraprofessionals (TPE 7 & 9);

· use assessment information to diagnose language abilities and develop lessons that promote students’ access to the state-adopted academic content standards (TPE 2, 3, 4 & 7);

· use appropriate entry level, progress monitoring, and summative assessment of English learners for language development and for content knowledge in the core curriculum (TPE 7);

10. adhere to high standards of professional conduct and develop professionally through examination and reflection on teaching practices and collegial interactions with other members of the profession (TPE 12 & 13).

Course Requirements

1. Begin the Teaching Practicum II Expectations found at the end of this section. 

2. Attend all scheduled Cluster Meetings. 

3. Meet with your cooperating teacher and your university supervisor for a midterm conference and evaluation. 

4. Engage in the Plan-Teach-Assess-Reflect Cycle emphasized in your program coursework as you participate in the following structured sequence of teaching activities: 

· Within the first two weeks of Practicum II plan with your Cooperating Teacher (CT) and your University Supervisor (US) a series of teaching experiences, beginning at the skill level already achieved in Practicum I and increasing from there in length and complexity to prepare you for the two-week, full-day solo teaching experience described below, and to give you opportunities to meet all of the  course objectives and all TPEs not already met in Practicum I.

· Using the Basic Instructional Model (BIM) format, plan-teach-assess and reflect on group reading or language arts lessons for at least a week.  Submit the BIM to your CT and US at least two days prior to the beginning of instruction.

· Using the BIM format, plan-teach-assess and reflect on lessons from each of the major curricular areas your CT teaches in the classroom. Use a variety of assessment methods and attach a plan for differentiated instruction.  For two of the curricular areas (other than reading/language arts), the lessons should be for a week’s duration.  Submit the lesson plans to your CT prior to delivery of the lessons.  Have copies of the plans available for the US.

· As a significant part of your Practicum II, observe and teach English language learners.

· Plan, teach, assess and reflect on a two-week, full-day solo teaching   experience.  Plans are to be approved in advance by your cooperating teacher.  Your cooperating teacher and your university supervisor will provide assistance, complete at least two formal observations, and offer feedback during your solo teaching.  Give a copy of the written observation notes to your university supervisor.

5. Complete and submit Task B of the Teaching Performance Assessment (TPA) as scheduled.

6. Schedule and participate in your Teaching Practicum II Exit Interview conference. With the help of your supervisor and your cooperating teacher, complete the Induction Preview Sheet.

Teaching Practicum II Expectations

1. At the end of the semester prior to Teaching Practicum II, call and set up an initial meeting with your cooperating teacher.

2. Introduce yourself to the principal and the school secretary; give him or her your phone number and home address; obtain the phone number of the school.

3. Obtain  needed information, such as:

· School and classroom daily schedules,

· Classroom rules

· Tentative weekly time for planning with cooperating teacher,

· Major curricular units to be taught this semester,

· List of pupil names,

· What you should do if a child or an adult is seriously hurt inside or outside the classroom, and you would then be the only adult left to supervise the children.

4. Find out what school or district policies, situations, or circumstances you should know, such as:

· Where you should park

· Duplicating materials and equipment

· Use of school resources

· Sign-in/sign-out procedures

· Other relevant school policies

5. Become familiar with teachers, aides and support staff in both the classroom and school.

6. Assume responsibility for assisting your cooperating teacher with classroom organization, preparation, and routine tasks. 

7. Complete all tasks assigned by your cooperating teacher.  Participate in appropriate school responsibilities with your cooperating teacher, such as:

· yard, cafeteria and bus duty

· faculty  meetings, staff development, back to school night, open house, field trips, and other special events.

· a parent conference, if approved by parent or guardian, and school personnel.

· an Individual Educational Program (IEP), or planning conference, if approved by parent or guardian and school personnel.

8. Prepare a bulletin board, which displays the children’s work, or relates to current subject matter.

9. Observe the cooperating teacher’s lessons and become familiar with the daily routine.  Help individuals and small groups.

10. Use available school technology for your lessons.

11. Pacing your Teaching Practicum II Experience:

· By the end of the third week, the candidate should be teaching approximately 25% of the school day including such activities as opening exercises and small group instruction.

· By the end of the sixth week, the candidate should be teaching approximately 50% of the school day.

· By the end of the tenth week, the candidate should be teaching approximately 75% of the school day.

· During two of the last five weeks of the Teaching Practicum II semester, the candidate should be teaching 95-100% of the school day. During the spring semester, plan carefully ahead of time so that the 2-week solo teaching does not conflict with SAT 9 testing days.

12. Assume responsibility for teaching a part of all curricular programs.

13. Assume responsibility for classroom organization and care of the classroom.

14. Schedule your midterm conference to review your progress during the first half of the Practicum II semester. If directed by your university supervisor, complete a mid-term evaluation checklist selected by your university supervisor. (This may be found in the Handbook)

15. Work with your cooperating teacher to evaluate progress, keep records, and prepare information for pupil report cards.

16. Complete all course requirements found in the course syllabus.

17. With your cooperating teacher, prepare the class for your departure.

 FORMS
The forms listed below will be used throughout your credential program and samples of each follow this page.

Basic Instructional Model (BIM) – Lesson plan model used by the Department of Education.

Candidate Observation Form – Used by the university supervisor and cooperating teacher to evaluate individual lessons presented by the candidate in Teaching Practicum I and II. Teaching Performance Expectations are listed on the form and each should be demonstrated over the course of the semester. For a detailed list of TPE, see the following section in this handbook.

Practicum Midterm/Final Evaluation Form – Used in Teaching Practicum I and II in a 3-way conference with university supervisor, cooperating teacher, and candidate as a formative assessment to determine satisfactory progress. The university supervisor completes the form; all parties sign and receive copies.

Teaching Practicum I Self-Evaluation Form – Completed by the candidate and submitted to the cooperating teacher and university supervisor one week before the 3-way Teaching Practicum I Culminating Conference.  This form is available as a MS Word document on-line at the WebCT portal under EDTE 520, Multiple Subject Teaching Practicum I.

Teaching Practicum I Culminating Conference Form – The university supervisor completes this form in concert with the Cooperating Teacher using observation forms, midterm conference results, the self-evaluation form and discussion during this 3-way conference. The form is signed by all parties and is used to determine if the candidate shall proceed to Teaching Practicum II.

Teaching Practicum II Exit Interview & Induction Preview Form – The university supervisor completes this form in concert with the Cooperating Teacher during the final 3-way conference in Teaching Practicum II. The candidate will receive a copy of the form to share with his/her Induction Support Provider during the first teaching position.

Credential Candidate Improvement Plan Form – This form is initiated when areas of concern have been identified. The candidate is expected to show continued growth in the specified areas of improvement as well as all TPEs.

SDAIE Checklist – This is a list of specially designed academic instruction in English techniques and practices. Candidates are expected to incorporate these techniques and practices in planning and delivery of instruction.

School Board Meeting, Faculty Meeting, and IEP Planning Conference Observation Forms – These forms are used to assist you in taking notes when attending specific meetings.

BASIC INSTRUCTIONAL MODEL (BIM)

Lesson Plans:  Daily Guides for Systematic Instruction

INTRODUCTION
Well formulated lesson plans give teachers directions to make instruction proceed smoothly.  Good lesson plans allow teachers to better control the details of instruction and to monitor student progress more closely in order to insure student success.  Most importantly, however, the process of planning lessons provides teachers with an opportunity to think about what they are doing.  That is, planning allows teachers to become conscious curriculum decision makers.  These teachers think carefully about what happens in their classrooms, have good reasons for doing certain activities, and employ a variety of ways of teaching children.  Good planning makes good teaching possible.

Some experienced teachers are able to mentally organize the objectives, procedures, and materials.  However, for most teachers and for all beginning teachers written statements regarding the major elements of a lesson plan are usually necessary (and expected by cooperating teachers and university supervisors).  The following suggestions and sample lesson plans are presented to help you develop basic, effective lesson planning skills.

The BIM is a general format for planning lessons which was designed by faculty of the Multiple Subject Program.  This model allows us to introduce essential components of lesson plans and the function of these components in lessons in an easy to understand fashion.  Later, as you learn about various instructional strategies, faculty will refer to the BIM as they show you how lesson plan components are modified to achieve new goals.  Whether the teacher is intending to use a direct instruction strategy, discovery strategy, or other strategy, these are the components of an effective lesson plan.

LESSON TOPIC:

A brief and clear statement of the themes, ideas, attitudes, or skills students will learn about in this lesson.

RATIONALE:

A rationale explains why the unit of study or individual lesson is important for students to learn.  A comprehensive rationale also explains why the instructional methods were chosen.  Parents, students, teachers, administrators, and all interested citizens have the right to know why specific content is being taught and why the specific instructional methods were selected.  Teachers become reflective decision makers when they challenge themselves to think about what they are teaching, how they are teaching it and why it must be taught.  A rationale is always included in the beginning of a unit plan, and in the daily lesson plan.

CALIFORNIA ACADEMIC CONTENT STANDARDS:

California Academic Content Standards should be listed for each unit of study or lesson plan. These standards guide the content and methods developed for the unit or lesson. 

OBJECTIVES:
A specific and concise identification of the learning outcomes pupils are to achieve as a result of the lesson.  The objective may also include criteria for mastery. Objectives translate goals into measurable statements. An objective begins with, “Students will be able to…”

INSTRUCTIONAL STRATEGIES:

A specification of the main instructional methods to be employed to reach the objective.

UNIVERSAL ACCESS:

This provides the opportunity to designate appropriate teaching strategies, such as SDAIE, necessary for English Language Learners. In addition, students who need remediation or enrichment may be addressed under this heading.
PROCEDURES:

Introduction:

This is the first step in conducting the lesson.  Its purposes are to capture attention and to motivate students.  Methods for introducing lessons may include


1.
telling students what will be accomplished;


2.
involving students in some curiosity raising or motivating activity/demonstration or giving children examples to observe;


3.
seeking responses to an open-ended question;


4.
involving students in a problem to be solved;


5.
explaining or reviewing expected student behaviors;


6.
describing the evaluation procedures.

Activity Sequence:

A set of directions telling the teacher how to present the lesson.  It should be as specific as possible and will generally be the longest section of your lesson plan.  This section includes (a) what the teacher does or says, (b) what the learner does, (c) steps for checking understanding, (d) different levels of practice (guided and independent), and so forth.  What the teacher and students do in (a) and (b) should reflect the chosen teaching strategy.

Closure:

This section provides an opportunity to review or summarize the concepts or skills students learned in this lesson.  This section may originate with the teacher making summarizing statements, by questioning students to provide information about the lesson, and so forth.

Assessment:

A description of the performance or behavior by which learners will demonstrate that each of the objectives has been attained.  There should be an evaluation procedure keyed to each objective above. It may come at a later date. Consider what the evaluation is and how it occurs.

MATERIALS:

A list of the items which must be available for this lesson, including directions for distribution and clean up.

REFERENCES:

It is appropriate and professional to cite sources and individuals who have contributed to your lesson.

BASIC INSTRUCTIONAL MODEL (BIM)

LESSON PLAN FORM
Reviewed by:  


Cooperating Teacher Initials:  



	Candidate Name:  


	
	Lesson Date:  



	Lesson Subject:  


	
	Learners’ Grade Level/s:  



	LESSON TOPIC:


	
	Planned Lesson Duration:
  




RATIONALE:

CALIFORNIA ACADEMIC CONTENT STANDARDS:

OBJECTIVES:

INSTRUCTIONAL STRATEGIES:

UNIVERSAL ACCESS:

PROCEDURES:

Introduction:

Activity Sequence:

Closure:

Assessment:

MATERIALS:

REFERENCES:
Observation form goes here

PRACTICUM MIDTERM/FINAL EVALUATION FORM

DATE





TP I  (

TP II   (
CANDIDATE 







 

COOPERATING TEACHER 






UNIVERSITY SUPERVISOR 






SCHOOL 



 GRADE LEVEL 

 SUBJECT 



The California Standards for the Teaching Profession (CSTP) were developed to facilitate the induction of beginning teachers into their professional roles and responsibilities by providing a common language and a new vision of the scope and complexity of teaching. The Teaching Performance Expectations (TPE) are specific observable behaviors organized under the CSTP. Using the CSTP/TPE, please complete the following evaluation form based on your observation of the candidate, keeping in mind that this candidate is still in the beginning stages of teaching and may not meet all standards at the same time. Please place an ‘X’ in the appropriate column in each row.
	Needs Improvement
	N
	Candidate unsuccessful in meeting Teacher Performance Expectation

	Developing
	D
	Candidate has attempted this task and needs to continue practicing to be at a satisfactory level for this practicum

	Acceptable
	A
	Candidate performance acceptable for this practicum

	Not Yet Observed
	X
	


	
	N
	D
	A
	X

	Understanding and Organizing Subject Matter (CSTP 3)
	
	
	
	

	   TPE 1 – Specific pedagogical skills for subject matter instruction
	
	
	
	

	Assessing Student Learning (CSTP 5)
	
	
	
	

	   TPE 2 – Monitoring student learning during instruction
	
	
	
	

	   TPE 3 – Interpretation and use of assessments
	
	
	
	

	Engaging and Supporting All Students in Learning (CSTP 1)
	
	
	
	

	   TPE 4 – Making content accessible
	
	
	
	

	   TPE 5 – Student engagement
	
	
	
	

	   TPE 6 – Developmentally appropriate teaching practices
	
	
	
	

	   TPE 7 – Teaching English learners
	
	
	
	

	Planning Instruction and Designing Experiences (CSTP 4)
	
	
	
	

	   TPE 8 – Learning about students
	
	
	
	

	   TPE 9 – Instructional planning
	
	
	
	

	Creating and Maintaining Effective Environments (CSTP 2)
	
	
	
	

	   TPE 10 – Instructional time
	
	
	
	

	   TPE 11 – Social environment
	
	
	
	

	Developing as a Professional Educator (CSTP 6)
	
	
	
	

	   TPE 12 – Professional, legal, and ethical obligations
	
	
	
	

	   TPE 13 – Professional growth
	
	
	
	


Comments: (May be continued on back of sheet if necessary)
_____________________________________________ 
_______________________________

University Supervisor signature
Date

_____________________________________________ 
_______________________________________

Cooperating Teacher signature
Candidate signature

TEACHING PRACTICUM I SELF-EVALUATION FORM

(Available as MS Word document at WebCT portal  under  EDTE  525)

Credential Candidate:  

Date:  

The Teaching Performance Expectations (TPE) are specific observable behaviors organized under the California Standards for the Teaching Profession (CSTP). Please complete the following self-evaluation form based on your Teaching Practicum I experience. Note your areas of strength and areas for future focus. This form should be submitted to your cooperating teacher and university supervisor one week before the 3-way Teaching Practicum I Culminating Conference. 

	TPE 1 – Specific pedagogical skills for subject matter instruction



	TPE 2 – Monitoring student learning during instruction



	TPE 3 – Interpretation and use of assessments



	TPE 4 – Making content accessible



	TPE 5 – Student engagement



	TPE 6 – Developmentally appropriate teaching practices



	TPE 7 – Teaching English learners



	TPE 8 – Learning about students



	TPE 9 – Instructional planning



	TPE 10 – Instructional time



	TPE 11 – Social environment



	TPE 12 – Professional, legal, and ethical obligations



	TPE 13 – Professional growth




TEACHING PRACTICUM I CULMINATING CONFERENCE FORM

Credential Candidate:  

Date:  


	Comments on Self-Evaluation Form and Areas of Strength

	

	Future Growth Areas

	


Recommendation:  Based on this conference, our knowledge of, and our current association with the credential candidate, we (check one)
(  recommend
(  conditionally recommend
(  do not recommend

advancement to full candidacy in the program and authorization to register for Teaching Practicum II (with adviser approval).

	

	
	


	Signed, University Supervisor
	
	Signed, Cooperating Teacher


	


	Signed, Credential Candidate


TEACHING PRACTICUM II EXIT INTERVIEW & INDUCTION PREVIEW SHEET
Credential Candidate:  

Date:  


Share this form with your Induction Support Provider when you take your first teaching position.  

	1. TPE Strengths

What elements of the TPEs describe my strengths as a teacher?
	2. Growth Needs

Which California Standard for the Teaching Profession* (CSTP) will I focus on in my first teaching position to improve my teaching?

	3. Growth Goal

Considering the CSTP standards I will focus on, my professional growth goal is…
	4. Student Outcomes

Based on my CSTP growth goal, what changes could I see in my students?

	5. Implementation Plan

Steps I will take to achieve my goal: (attach a separate sheet if necessary)




*To convert TPEs to CSTPs, use the conversion chart in the Professional Education Program Handbook

University Supervisor: ____________________________________

Cooperating Teacher: ____________________________________

Candidate: _____________________________________________

Improvement plan goes here

SDAIE Techniques & Practices

	
	Input Simplification 

	1
	clear enunciation, slower speech rate; longer pauses; increased redundancy

	2
	controlled vocabulary; limited use of idiomatic speech; simple verb tenses

	3
	shorter, less complex sentences and explanations

	4
	define unusual words and words with double meaning

	5
	readability level of written materials is low

	6
	mini lectures

	7
	use of cognates if possible

	
	Contextualization and Meaning

	1
	contextualized teacher delivery: comprehensible input, phrasing, rephrasing

	2
	Scaffolding; for example, modeling, bridging, contextualizations, schema building, metacognitive development, text representations

	3
	learners encounter a new topic through a shared, alluring, realistic, direct experience, a common introduction which serves as a foundation for (1) new skills to be acquired, (2) concepts to be learned, or investigated, and/or (3) about which the learners are to read, listen, speak, or write.

	4
	gestures; facial expressions; act out meaning

	5
	frequent use of labels

	6
	props & realia

	7
	illustrations, pictures, motion pictures, maps, charts, flowcharts, overheads, and graphs

	8
	bulletin boards with labels whenever appropriate

	9
	word banks

	10
	identify key topics organized around main themes

	11
	extend mental set

	12
	comprehensible input: provision of information and/or experiences that learners recognize as valuable and meaningful

	
	Emphasis on Success and Comprehension

	1
	comprehension is stressed more than form or grammar, semantics more than syntax; utility of ideas, investigations, and skills is the major criterion for success

	2
	hands-on activities, manipulatives

	3
	listening and speaking activities precede reading and writing activities

	4
	reading assignments include pre-reading, during reading, post reading activities

	5
	writing activities preceded by pre-writing activities

	6
	cooperative activities

	7
	adequate time for pupils to complete their work

	8
	appropriate pacing and difficulty level

	9
	variety of grouping strategies

	10
	use of various modalities

	11
	vocabulary development

	12
	review of main topics and key vocabulary

	
	Check Frequently for Attention and Understanding

	
	Formative, Continuous and In-process Evaluation

	1
	confirmation and comprehension checks

	2
	clarification requests

	3
	repetitions

	4
	expansions

	5
	variety of assessment techniques

	6
	interaction:  teacher with student, and/or student with student

	
	Summative

	7
	mastery of objective assessed in a variety of ways


SCHOOL BOARD MEETING OBSERVATION AND ATTENDANCE FORM

for use by credential candidates

School District Name:  ____________________________________________

Meeting Date:  ________________
Meeting Place _______________________________

Town or City:  _______________________________
Meeting Length:  _____________

Approximate Number of People Attending:  _________________

1.  Organizations Represented at Meeting:

2.  Topics Discussed:

3.  Write three questions you have as a result of attending this meeting.

4.  List at least three things you learned by attending this meeting.

FACULTY MEETING OR INSERVICE WORKSHOP 

OBSERVATION AND ATTENDANCE FORM

for use by credential candidates

Meeting Date:  _____________________
Meeting Place:  _________________________

Town or City:  ____________________________

1.  Topics Addressed in This Meeting:

2.  Formulate a question you have as a result of attending this meeting.

3.  List at least three things you learned by attending this meeting.

4.  Other:

IEP
 PLANNING CONFERENCE OR STUDENT STUDY TEAM OBSERVATION FORM

for credential candidate use

Meeting Date:  __________________
Meeting Place:  _____________________________

Number of People Attending:  _____________
Student’s Grade Level:  ____________

1.  Roles of Persons Present, for example, parent, school psychologist, dentist:

2.  Nature of Student’s Disability or Difficulty:

3.  Describe some of the student’s strengths.

4.  Other Topics Discussed:

5.  List three questions you have as a result of attending this meeting.

6.  List at least three things you learned as a result of attending this meeting.

GUIDE FOR PUTTING TOGETHER A 

PROFESSIONAL INTERVIEW PORTFOLIO
Why develop and use an interview portfolio?

A showcase portfolio features the best examples of your skills and abilities relevant to the work you are doing or the position you are seeking.  An interview portfolio is one type of showcase portfolio.  Developing an interview portfolio helps you prepare for interviews by allowing you to think critically about your teaching experiences and accomplishments.  When preparing for an interview this process will enable you to highlight specific experiences that led to the development of valuable teaching and learning skills.  In addition, preparing an interview portfolio allows you to see how well your qualifications match those of the position you are applying for.  Having your portfolio in the interview offers many benefits.  The contents of your portfolio demonstrate your experience, skills, and abilities in a visual way.  In addition, it can help your application stand out to employers.

How do I construct a professional interview portfolio?

There are many ways to construct a professional interview portfolio. Most people use a slim loose-leaf binder or practical binder of some type.  The interview portfolio is meant to be portable and to highlight your best practices in teaching.  It should not contain everything you have done in every teacher education course or in every classroom.  It should directly support and highlight what you have listed as your experience and expertise in your resume.

     Construction tips:

· Put items in an easy-to access binder that is not too thick or large

· Use sheet protectors

· Use copies (keep a master copy of all items)

· Use index tabs and/or title pages to divide each section

· Keep it to a manageable size, ideally 5-10 pages

· Omit page numbers to make it easier to add and move items around

· Use consistent headings and placement of work samples

· Put sections together according to what the employer is looking for 


(customize to fit the job description)

· Make sure it looks professional and error free

 

How should the information be presented?

A clean and easy to read title page that provides your name and contact information is a good way to get started.  Then you might consider developing a simple, but organized table of contents.  This should be clean, clear and focused.  The sections you list in your table of contents can be organized and presented according to the description of the teaching position.  For example, you might include the following types of samples in your professional interview portfolio:

· One page educational philosophy 

· One or two strong lesson plans that you have written and used that match the focus of the teaching position

· A sample from an interdisciplinary unit 

· One or two images that feature an special focus or talent you could bring to the position, such as music major or soccer coach

Each of the samples should provide a brief, but thoughtful reflective statement in either paragraph or bulleted format that contains a brief description of the sample and the context in which it was created.  Putting your selected samples into context is what makes the portfolio element so useful in the interview process.  It allows the interviewer to see how prepared and organized you are and it offers a springboard for further questions that may not have originally been part of the interview.

What are characteristics of a good professional interview portfolio?

Your interview portfolio is meant to supplement you as you present yourself to the interview committee.  Just as you want to make a good first impression, you want your portfolio to do the same.  Does your interview portfolio do the following?

· Look professional

· Reflect your actual skills

· Is focused on the teaching position being considered

· Is easy to update/change

· Is easy for the employer to quickly review

· Is able to stand alone without explanation

· Support information presented in the resume





(adapted from Ademan, B., & Choi, J., 1997  pp. 26-31.)

How do I use the professional interview portfolio?

Before attending an interview, it may be beneficial for you to role-play using your interview portfolio with a friend.  Doing this may help you feel confident during the actual interview.  The University of Northern Iowa's online portfolio handbook (1999) states that there is one of three possible ways that prospective employers handle applicant portfolios: (a) They do not require and do not wish to see one, (b) they do not require one but will look at documents as presented by the applicant, or (c) they require one to validate your teaching ability.

You may not know which of these three positions will be taken at your interview so take your professional interview portfolio with you.  Once in the actual interview, relax and look for opportune moments to use your portfolio to address employer questions.  Often at the end of an interview an employer will ask, "Do you have any questions?"  That is an opportune time to say, "I have brought my interview portfolio with me if you would care to look at it."  When the employer sees that it is slim and professional he or she will most likely ask to see it. Your well-written brief reflections for each sample could lead to more questions. Enjoy the process and remember each interview is a different experience.  

References

Ademan, B., & Choi, J.  (1997).  “Job portfolio: It’s the door opener.“  Adult Learning,  March/April, pp. 26-31

University of Northern Iowa. (1999). Portfolio manual.  Department of Curriculum and Instruction, College of Education
GLOSSARY
	Basic Instructional Model, BIM
	A general lesson plan format, used by the Department of Education Multiple Subject Program, which includes the major components of a lesson plan.  The model is adaptable to a variety of instructional strategies such as Direct Teaching, Target Teaching, Concept Attainment, and Guided Discovery.



	CLAD
	Crosscultural, Language, and Academic Development



	clear credential
	See Professional Clear Credential for more information.



	comprehensible input
	Describes understandable and meaningful language directed at people  acquiring a second language.  Characteristics include focus on communicating a meaningful message rather than on language forms; frequent use of concrete contextual referents such as visuals, props, graphics, and realia; acceptance of the primary language use by the learner; minimal overt correction by instructor; and the establishment of positive and motivating learning environments.



	content based English as a second language, ‘ESL’
	An approach used to develop English language proficiencies through the use of concepts and themes from various subject areas.  This approach emphasizes English language development.



	contextualization
	Embedding language in a context by using manipulatives, pictures, gestures, and other types of realia to make it more meaningful for students.



	cooperating teacher
	A teacher who provides day-to-day guidance, assistance, and feedback for a credential candidate in the cooperating teacher’s classroom.



	core curriculum
	Those subjects which a student must master in order to be promoted to the next grade, or to graduate.  The implication is that the curriculum for these subject areas represents a core of knowledge which all students, regardless of language proficiency, must master.



	credential candidate
	A person admitted to a Multiple or Single Subject program who is earning a teaching credential.



	CCTC
	California Commission on Teacher Credentialing



	CSTP
	California Standards for the Teaching Profession

	EL
	English Learner

	ELD
	English Language Development (see limited English proficient)

	ELL
	English Language Learner



	Excess Units
	Extra college credits taken in the last semester of your senior year that are in excess of those required for the degree. You may petition the university for excess units if you submit your petition for approval prior to graduation.  

For salary schedule placement, most school districts currently will count only post-baccalaureate units as shown on the official transcript. 



	Internship Program
	A variation of the MS & SS Programs. Intern teachers are employed by school districts as teachers of record while they complete a credential program. Generally, most of Teaching Practicum I and Teaching Practicum II requirements are covered by the Intern’s position.



	Ireland Exchange Program
	An international foreign exchange program with St. Patrick’s College in Dublin. Each semester, up to two CSUC credential candidates may be placed in Dublin schools for student teaching.



	language proficiency
	Includes mastery at specified levels of reading and writing skills as well as oral skills in a language.



	limited English proficient, ‘LEP’
	A student whose proficiency in English has been determined to be limited according to state approved tests.



	mainstreaming requirement
	Statutory regulations for special education training of teachers and administrators.  CSU, Chico MS and SS program courses that meet this requirement are EDTE 225E or EDTE 230E, Teaching Special Populations.



	modeling
	Giving students clear examples of what is requested of them for imitation.  Learners need to see or hear what a developing product looks like.



	Multiple Subject Credential Program
	A course of study and supervised teaching experiences intended primarily for those who wish to teach at the elementary school level.  Successful completion of this course of study results in a recommendation by CSU, Chico for a California Preliminary Multiple Subject Teaching Credential.



	Multiple Subject Program Coordinator
	A part-time administrator who is responsible for overseeing the operation of the credential program intended primarily for those who wish to teach at the elementary school level.



	NCLB
	Public Law 107-110 “No Child Left Behind” Act. Federal legislation that is promoting high quality schools, teacher and student learning across the U.S.



	Preliminary Credential
	A credential issued to candidates who have completed a state approved program of initial teacher preparation and passed the Reading Instruction Competence Assessment (RICA).  The Preliminary Credential is valid for five years and is nonrenewable.



	Professional Clear Credential
	The credential issued when a Preliminary Credential holder has completed a two-year teacher induction program. One must renew a Professional Clear Credential every five years.  The credential is renewed through successful achievement of the activities specified by an approved “Professional Growth Adviser” within a school district and the person wishing to renew the credential.   For specifics of this process, refer to the Professional Growth Manual published by the Commission on Teacher Credentialing, available in the office of the Credential Analyst.



	realia
	Authentic objects and sources of information used as a resource for students to develop meaning from language.



	Recognition Ceremony
	A gathering honoring candidates completing credential programs and school personnel with whom they have worked.  The Recognition Ceremony is held at the end of each semester.



	RICA
	The Reading Instructional Competency Assessment, a test required of all MS credential applicants by the State of California.



	scaffolding
	Instruction or support mechanisms given in such a way that enable students to safely take risks, handle tasks involving complex language, and reach for higher goals with the help of teachers or more capable peers.  Scaffolds are temporary because as the teacher observes that students are capable of handling more on their own, she or he gradually hands over responsibility to them.  The ideal scaffolds are support mechanisms that teachers build in order to enable their students to perform at  higher levels than they are right now.  Built into the concept of scaffolding is the idea of handing responsibility over to the learners for the kinds of actions they engage in.  Types of instructional scaffolds include modeling, bridging, contextualization, schema building, metacognitive development and text representations.



	schema
	Clusters of meanings that are interconnected.  Schema building is when new information is woven into pre-existing structures of meaning so that students see the connection through a variety of activities.



	SDAIE
	Specially Designed Academic Instruction in English.  SDAIE is the teaching of grade-level subject matter in English specifically designed for speakers of other languages.  It is most appropriate for students who have reached an appropriate level of proficiency in English
 and who possess basic literacy skills in their primary language.



	Single Subject Credential Program
	A course of study and supervised teaching experiences intended primarily for those who wish to teach at the secondary school level.  Successful completion of this course of study results in a recommendation by CSU, Chico for the California Preliminary Single Subject Teaching Credential.



	Single Subject Program Coordinator
	A part-time administrator who is responsible for overseeing the operation of the credential program intended primarily for those who wish to teach at the secondary school level.



	solo teaching
	A period of time during which the candidate has assumed all responsibilities of a credentialed teacher in the classroom.
  The Multiple Subject Programs require a minimum of two weeks of solo teaching in Teaching Practicum II (Student Teaching).



	student teacher
	A credential candidate enrolled in Teaching Practicum I or II  of the Multiple or Single Subject Program.  Student teachers can be referred to more generically as “candidates” for the credential.



	teaching unit
	A two-week teaching experience that occurs at the end of Single Subject Teaching Practicum I.  



	three-way conference
	Planning and evaluation conferences with a credential candidate, cooperating teacher, and university supervisor.  The initial conference is ordinarily held during the first week of Teaching Practicum I or Teaching Practicum II to discuss procedures, expectations, long-term and short-term goals.  A final conference serves as a summary and evaluation of the credential candidate’s professional development.  Additional three-way conferences are held as necessary.



	TPA
	Teaching Performance Assessment. A real-time classroom performance assessment of teaching designed to measure the Teaching Performance Expectations.



	TPE
	Teaching Performance Expectations. A version of the CSTP designed to be met by credential candidates.



	university supervisor
	A University faculty member who guides and instructs credential candidates through Teaching Practicum I and Teaching Practicum II.


� Palmer, P. J. (1998).  The courage to teach: Exploring the inner landscape of a teacher’s life.  San Francisco: Jossey-Bass Publishers.


� Fenstermacher, G. D. Some moral considerations on teaching as a profession, in Goodlad, J.I., Soder, R., & Sirotnik, K. A. (1990). The moral dimensions of teaching. San Francisco: Jossey-Bass Publishers.


� Ibid.


�in minutes


�Whenever possible, include affective domain and social communication skill objectives.


�Individual Educational Program


�speaking, comprehension, reading and writing


�Lesson plans for solo teaching require prior approval of both the cooperating teacher and the university supervisor.

































