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Here, then, is our conclusion.  What we urgently need today is a more inclusive view of it means to be a scholar—a recognition that knowledge is acquired through research, through synthesis, through practice, and through teaching.  We acknowledge that these four categories—the scholarships of discovery, of integration, of application, and of teaching—divide intellectual functions that are tied inseparable to each other.  Still, there is value, we believe, in analyzing the various kinds of academic work, while also acknowledging that they dynamically interact, forming an interdependent whole.  Such a vision of scholarship, one that recognizes the great diversity of talent within the professoriate, also may prove especially useful to faculty as they reflect on the meaning and direction of their professional lives. (pp. 24-25). 

We believe the time has come to move beyond the tired old ‘teaching versus research’ debate and give the familiar and honorable ‘scholarship’ a broader, more capacious meaning, one that brings legitimacy to the full scope of academic work. Surely, scholarship means engaging in original research.   But the work of the scholar also means stepping back from one’s investigation, looking for connections, building bridges between theory and practice, and communication one’s knowledge effectively to students. (p. 16).

The first and most familiar element in our model, the scholarship of discovery, comes closest to what is meant when academic speak of “research.”  No tenets in the academy are held in higher regard than the commitment to knowledge for its own sake, to freedom of inquiry and to following, in a disciplined fashion, an investigation wherever it may lead. … The scholarship of discovery, at its best, contributes not only to the stock of human knowledge but also to the intellectual climate of a college or university.  Not just outcomes, but the process, and especially the passion, give meaning to the effort. (p. 17).

In proposing the scholarship of integration, we underscore the need for scholars who give meaning to isolated facts, putting them in perspective. By integration, we mean making connections across the disciplines, placing specialties in larger context, illuminating data in a revealing way, often educating nonspecialists, too. … As the boundaries of human knowledge are being dramatically reshaped, the academy surely must give increased attention to the scholarship of integration. (pp. 18-20).

The first two kinds of scholarship—discovery and integration of knowledge—reflect the investigative and synthesizing tradition of academic life.  The third element, the application of knowledge, moves toward engagement as the scholar asks, “How can knowledge be responsibly applied to consequential problems?  How can it be helpful to individuals as well as institutions? And further, “Can societal problems themselves define an agenda for scholarly investigation?”  …  Such a view of scholarly service—one that both applies and contributes to human knowledge—is particularly needed in a world in which huge, almost intractable problems call for the skills and insights only the academic can provide. (pp. 21-23).

Finally, we come to the scholarship of teaching.  The work of the professor becomes consequential only if it is understood by others.  … teaching, at its best, means not only transmitting knowledge, but transforming and extending it as well.  (pp. 23-24).

