STANDARD 1
Program Design

The professional teacher preparation program and its prerequisites include a purposeful,
developmentally designed sequence of coursework and field experiences that effectively
prepares candidates to teach all K-12 students and understand the contemporary conditions
of schooling. The sequenced design of the program is based on a clearly stated rationale that
has a sound theoretical scholarly foundation anchored to the knowledge base of teacher
education. By design, the program provides extensive opportunities for candidates to (a)

learn to teach the content of the state adopted K-12 academic content standards to all
students; to use state-adopted instructional materials; and to assess student progress and to
apply these understandings in teaching K-12 students; (b) know and understand the
foundations of education and the functions of schools in society; and (c) develop pedagogical
competence as defined by the Teaching Performance Expectations (TPEs) provided in the
Appendix. A teaching performance assessment that fairly, validly and reliably assesses the
TPEs is embedded by design in the program.

Bilingual Professional Preparation Program Goals and Mission

CSU, Chico's Bilingual Professional Preparation Program (BPPP) is committed to preparing
candidates to be effective teachers for all of California's students. The BPPP prepares candidates
to view linguistic and cultural diversity as a societal enrichment that, ultimately, benefits the total
human experience (Banks, 2000). Four major goals guide the BPPP to:

1. prepare candidates to work with students from a variety of changing cultural,
socioeconomic, and linguistic backgrounds;

2. develop candidates who reflect on their own practice and make informed decisions which

provide direction for student learning within environments that are accepting, supporting,

and encouraging;

facilitate candidates’ ability to make the connection between theory and practice;

4. provide opportunities for candidates to learn to teach the content of state adopted English
Language Development (ELD) or English Language Arts (ELA) and the K-12 academic
content standards to all students, using state adopted instructional materials and
implementing a wide variety of instructional and assessment strategies, and the use of
technology.
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BPPP faculty strives to prepare professionals who will be ready to serve the diverse
population of learners in California. Our philosophy is based upon a global perspective that
celebrates human diversity. These beliefs enable individuals to become teachers who are
knowledgeable, reflective, and skillful, who value lifelong learning, and who will be agents of
change to ensure that schools are places where California's future is shaped.

Program Design



Candidates in the BPPP come from a variety of majors. The majority of the candidates are
Liberal Studies majors, pursuing a multiple subject credential with BCLAD emphasis. Single
subject candidates can be from Spanish, Social Science, English and Science. In addition to
undergraduate coursework and professional program coursework and fieldwork, all
Spanish/English bilingual candidates must take Spanish language and Latino culture
examinations prior to program entry. These candidates have three opportunities to meet exit level
criteria before being recommended for the Spanish/English BCLAD emphasis. Candidates who
do not meet the exit criteria after three attempts and successfully complete all other professional
program requirements are recommended for a basic 2042 preliminary credential.

Over the past seven years, the BPPP has included a few bilingual candidates in languages
other than English/Spanish. These candidates participate in the same coursework and field
experiences as the Spanish/English bilingual candidates, but are recommended for a basic
preliminary credential. They add the language and culture specific BCLAD emphasis through
state examinations. Therefore, these candidates must be bilingual in English and in one of the
nine languages identified by California State Department of Education as languages of emphasis
(Armenian, Cantonese, Filipino, Hmong, Khmer, Korean, Mandarin, Punjabi, Spanish, and
Vietnamese).

Entry Requirements

Prior to program entry, applicants must have subject matter competency in an academic
discipline. Each major department has clear criteria and procedures established. These criteria
and procedures are communicated to undergraduate students through the University catalog, their
major credential adviser, Major Clearance Form, and/or Subject Matter Competency Form.

To attain subject matter competency, multiple subject applicants must have: (a) BA in
Liberal Studies with a minimum cumulative GPA of 2.67 or 2.75 in the last 60 units, and
complete a Portfolio Review or (b) must have a Bachelor of Arts (BA) or Bachelor of Science
(BS) degree in any discipline and pass the Multiple Subject Assessment Test (MSAT). In
addition, all multiple subject applicants must have satisfactorily completed the professional
prerequisites outlined in Table 1A.

Table 1A: Multiple Subject Professional Prerequisite Courses

REQUIRED COURSES
CMST 11 Public Speaking
CSCI 10 Computer Literacy
ENGL 110* Advanced Composition
ENGL 121 Principles of Language
HCSV 260* Health Education for Elementary School Teachers
MATH 50A* Concepts and Structures of Mathematics
MATH 50B* Concepts and Structures of Mathematics
POLS 55/155* American Government: National, State, Local
PSY 41/141* Socio-Cultural Context of Psychological Development
PSY 202* Survey of Child and Adolescent Psychology
PSY 214 Psychology of Teaching_]




* courses waived by the California Subject Examinations for Teachers (CSET)

To attain subject matter competency, bilingual single subject applicants must: (a) complete
the teaching waiver requirements for a BA or BS in an academic discipline with the minimum
cumulative GPA required by the specific department or (b) have a BA or BS in any discipline
and pass the PRAXIS and SST or the new CSET (California Subject Evaluation of Teachers) in
an academic discipline. In addition, all single subject applicants must have satisfactorily
completed the professional prerequisites outlined in Table 1B.

Table 1B: Single Subject Professional Prerequisite Courses

REQUIRED COURSES
CMST 11 Public Speaking
CSCI 10 Computer Literacy
ENGL 121 Principles of Language
HCSV 261* Health Education for Secondary School Teachers
POLS 55/155* American Government: National, State, Local

Spanish/English bilingual multiple and single subject applicants must also complete the
Bilingual/Crosscultural Option. Table 1C identifies the required courses for this Option.

Table 1C: Bilingual/Crosscultural Option: Spanish/English

REQUIRED COURSES
BLMC 219 Bilingual Teaching Competence: Language
SPAN 3 Third Semester Spanish
SPAN 4 Fourth Semester Spanish
SPAN 25 Reading and Conversation
SPAN 104A Reading and Conversation
CHST 158 Chicanos in Contemporary Society
EDUC 102 Access and Equity in Education
HIST 35 Mexican Heritage in the United States
LAST 50 or Introduction to Latin American Studies or
SPAN 150 Latin American Culture and Civilization
EDTE 289C Practicum in Multilingual/Multicultural Classroom Settings
ENGL 232 Theory and Practice of Second Language Acquisition
SPED 143 Overview of Special Education

As of Fall 2003, multiple and single subject applicants who are bilingual in English and a
language other than Spanish select two culture courses from the target culture or from
multicultural and ethnic studies courses in addition to EDUC 102 [TAB 3]. These candidates are
also required to take the same courses in the area of instructional practices as the
Spanish/English bilingual candidates. Bilingual/crosscultural Option courses for these candidates
are listed in Table 1D.




Table 1D: Bilingual/Crosscultural Option: Bilingual in English and a Language Other than

Spanish
REQUIRED COURSES
EDUC 102 Access and Equity in Education
2 courses Target Culture and/or Muticultural and Ethnic Studies
EDTE 289C Practicum in Multilingual/Multicultural Classroom Settings
ENGL 232 Theory and Practice of Second Language Acquisition
SPED 143 Overview of Special Education

In addition to Subject Matter Competency and prerequisite coursework, all applicants must
take the California Basic Skills Test (CBEST). A passing score on the CBEST is required prior
to being recommended for a credential. Applicants must also have: (a) a Certificate of Clearance
confirming that they have not been convicted of a felony, and (b) be cleared of tuberculosis.

Bilingual Professional Preparation Program

The Bilingual Professional Preparation Program is organized into a two-semester plan
consisting of professional education courses along with field experiences in the classroom. The
Program vision, however, encompasses a unifying thread between the prerequisite
Bilingual/Crosscultural Option coursework and the professional education coursework. The
sequential and inter-related nature of the coursework facilitates synthesis of conceptual
frameworks and offers opportunities to link theory and practice.

The BPPP is designed for the preparation of all prospective teachers. At its core is the
development of a knowledge base on issues related to language acquisition and development,
and multicultural education. This core prepares candidates to teach students in
bilingual/crosscultural, multilingual, or monolingual classroom settings.

University instructors, supervisors and cooperating teachers monitor student progress
towards meeting the program standards throughout the year. A candidate's classroom
performance is evaluated using the Teaching Performance Expectations (TPESs). Included in the
Conceptual Framework section are flow charts demonstrating the sequential, inter-related nature
of the coursework.

Table 1E and 1F list the BPPP coursework divided by semester (Phase I and Phase I1) and by
multiple and single subject program options. Course descriptions are in Appendix A.

Table 1E: Bilingual Multiple Subject Program Option

Phase | Courses Course Titles Units

EDTE 229A Creating and Maintaining a Supportive Learning 2
Environment for Student Learning

EDTE 229B Curriculum Development and Instructional Strategies 3

EDTE 229C Teaching Reading/Language Arts in Self-Contained Classrooms 4

EDTE 229D Teaching English Learners: Literacy and Academic Access 3

EDTE 229F Field Experience 4




Phase Il Courses Course Titles Units
EDTE 229E Teaching in Inclusive Settings: Preparing to Teach 1
Special Populations in the General Education Settings
EDTE 229G Curricular Development, Instructional Strategies, and 6
Assessment
EDTE 229S Student Teaching 9
[ TOTAL UNITS 32

Table 1F: Bilingual Single Subject Program Option

Phase | Courses Course Titles Units
EDTE 246A Educational Psychology 3
EDTE 246B Curriculum and Instruction 3
EDTE 246C Teaching Content Area Reading/Language Arts in Secondary 3
Settings
EDTE 246D Teaching English Learners: Literacy and Academic Access 3
EDTE 246F Field Experience 4
Phase Il Courses Units
EDTE 246E Teaching in Inclusive Settings: Preparing to Teach Special 1
Populations in Secondary Settings
EDTE 246G Subject-Specific Content Instruction and Assessment 6
EDTE 246S Student Teaching 9
[ TOTAL UNITS 32

Conceptual Framework

A layering effect is evident throughout the program. The undergraduate coursework consists
of courses required in the major and/or meet competencies embedded in the CCTC standards for
all credential candidates and requirements specific to the BPPP. The Professional Preparation
Program provides extensive opportunities for candidates to: (a) learn to teach the content of the
K-12 academic content standards in L1 and L2; (b) to use state-adopted texts; (c) to assess
student progress and apply these understandings in teaching; and (d) to develop pedagogical
competence as defined by the TPEs. The fieldwork spans through the undergraduate and the
professional preparation coursework. Various courses in the undergraduate program require
students to participate in a guided experience in different school settings and for different
purposes (e.g., Psy 202, ENGL 232, EDTE 289C ...). Bilingual candidates enter the
professional preparation program with a minimum of 75 hours of early classroom experiences
instead of the CCTC required 45 hours. While in the program, candidates have two classroom
placements. The placements are coordinated so that multiple subject candidates are assigned to
two different school sites and to one placement in the lower elementary and the other in the
intermediate grades. Candidates also have at least one placement in a bilingual designated
classroom where Spanish is used for instruction at least for reading/language arts. Single Subject
candidates are assigned to the same school both semesters to work with teachers in their major
discipline and in ELD.



The conceptual framework for the Bilingual Professional Preparation Program coursework is
based on five constructs: language, culture, curriculum development, pedagogy and reflection.
The constructs build on each other and are interwoven throughout the coursework. The
constructs of pedagogy and reflection are intertwined in the other three constructs.

Language/Pedagogy/Reflection

The language construct (Figure 1A) starts with issues of first and second language acquisition,
and continues through the development of the four language processes: listening, speaking,
reading, and writing. These undergraduate courses (ENGL 121 [TAB 5] and ENGL 232 [TAB 6]
are more theoretical in nature. In addition to these linguistic based courses, bilingual candidates
also take a series of four courses to develop Spanish language proficiency and a fifth course,
BLMC 219 [TAB 1] to develop academic language in Spanish. These language skills are part of
the foundation necessary to carry out bilingual responsibilities in the field experience
placements. Figure 1A illustrates the sequential nature of the coursework and the relationships
among the courses.

Candidates participate in guided fieldwork as a component of several courses during their
undergraduate studies. ENGL 232 [TAB 6] is one of the courses requiring candidates to work
with a student acquiring English. In addition, bilingual multiple subject candidates are placed in
two different school sites and have one placement in the lower elementary and the other in the
intermediate grades. Candidates also have at least one placement in a bilingual designated
classroom where Spanish is used for instruction at least for reading/language arts. Single Subject
candidates are assigned to the same school both semesters to work with teachers in their major
discipline and in ELD. These field experiences create opportunities for candidates to gain a clear
understanding of the realities of California public education and to reflect on the practices
observed and on their own practice.

Figure 1A. Language/Pedagogy Flowchart
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Culture/Pedagogy/Reflection

The culture construct consists of five courses in this component. The first three courses
provide the candidates with specific cultural information, as well as insight into sociocultural
issues between the mainstream society and language minority communities. EDUC 102 [TAB 3]
frames the experiences of linguistic and cultural minorities in the context of access and equity in
education. This course also begins to foster candidates’ understandings of the foundations of
education and the functions of schools in society. Figure 1B illustrates the sequential nature of
the courses and the layering effect of the BPPP’s conceptual framework.

Prospective teachers are provided with a framework to infuse multicultural education in the
curriculum, develop instructional units, and implement and reflect on culturally appropriate
strategies that: (a) enable ELs to access the academic content in the K-12 standards; (b) promote
language development; and (c) foster respect for cultural diversity.

Figure 1B. Culture/Pedagogy Flowchart
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Undergraduate and professional program field experiences are interrelated with course
content to form a cohesive set of learning experiences for each bilingual candidate. For example,
EDUC 102 [TAB 3], an undergraduate course, has candidates interview individuals (18 years or
older) who started their schooling experiences as an EL about their K-12 experiences in the
United States. After sharing and reflecting on their findings, candidates develop new protocols to
interview ELs presently in a K-12 school. Assignments such as this one enable candidates to
understand how schools have sought to meet the needs of students over time. In the professional
preparation program, candidates are asked to: (a) identify multicultural education components
evident at their school site; (b) to design instruction that builds on their students’ prior
experiences and that is culturally relevant; and (c) to reflect on their own and on observed
practice.

Curriculum Development/Pedagogy/Reflection

The curriculum development construct starts with two undergraduate courses, EDTE 289C
[TAB 4] and BLMC 219 [TAB 1]. The first presents, for all bilingual candidates, an overview of
the various issues addressed throughout the program (i.e., educational philosophy, lesson
planning, curriculum frameworks and content area standards, classroom management). The
second, engages Spanish/English bilingual candidates in Spanish vocabulary development, so
they can facilitate student access to curriculum in the primary language. This course is also
designed to model and to have candidates practice a structured approach to cooperative learning
(Kagan, 1994). SPED 143 [TAB 14] and provides candidates with an overview of issues in
special education and addresses the emerging needs of prospective teachers to learn to teach
students with learning disabilities.

During the professional preparation year, a three-course sequence (EDTE 229A [TAB 15],
EDTE 229/246B [TABS 16 & 24], and EDTE 229/246G [TABS 21 & 29]) expands on this
foundation by addressing areas such as effective practices, curriculum development, classroom
management and organization, access to core curriculum, and assessment procedures for
bilingual and multilingual classroom settings. In addition, EDTE 229/246E [TABS 19 & 27]
provides candidates with specific instructional and assessment strategies, including both informal
and formal assessments in primary language, to address the needs of special populations. Clearly
articulated goals and constant communication about course content and assignments enable
bilingual candidates to make linkages between theory and practice. Consistent feedback from
university supervisors and cooperating teachers and their own self-reflection makes it possible
for them to improve their practice. Figure 1C illustrates the systematic organization of the
coursework and the relationships among the courses.

Undergraduate, program coursework and fieldwork are designed and sequenced to reflect
principles of teacher development, and to address the emerging, developing needs of prospective
classroom teachers enrolled in the BPPP. In the undergraduate courses, candidates develop basic
skills needed to eventually carry out classroom responsibilities. They are also introduced to
theoretical underpinnings of instructional practices. In the professional program courses,
bilingual candidates further expand their pedagogical knowledge base and their repertoire of
instructional and assessment strategies to meet the needs of all students. However, it is the
interrelated nature of the field experience throughout the previous two components that gels the
professional development of the candidates.

Figure 1C. Curriculum/Pedagogy Flowchart



PREREQUISITES — PROFESSIONAL PREPARATION

‘ EDTE 289C
EDTE 2298 EDTE 229G
‘ EDTE 229A ‘ —| EDTE 2468 ‘ — | EDTE 246G
‘ BLMC 219 \ /
EDTE 229F
SPED 143 EDTE229E | <=———p | EDTE 2205
EDTE 246E

FIELD EXPERIENCE

Field experience opportunities in the undergraduate courses provide the candidates with short
“reality videos” of California public education. Field experiences and responsibilities in the
professional program gradually increase until the candidate is engaged in a panoramic, full-
length video of public school education. This transition is evident in the candidate professional
development that takes place in this construct. Candidates begin by identifying their beliefs and
reviewing educational philosophies, then match them to what they experience in the classroom
they are observing. They develop instructional objectives and analyze lessons taught by
experienced teachers. While in the program, they develop and present their own lessons. As their
background expands, they plan and deliver a series of sequential lessons. As they reflect on this
process, they discover the need to adapt original plans to better meet their students needs.
Eventually, as course assignments, they develop units of instruction based on the K-12 content
standards and the ELA and ELD standards, but it is not until they teach their units, carry out the
assessments, and reflect on their practice that the entire process comes to life and the cycle is
completed. Theory develops the knowledge base and informs practice, and practice and
reflection keep the knowledge base dynamic and create a need for more information and
research.

Clearly articulated goals and constant communication about course content and assignments
enable candidates to make linkages across coursework and field experiences. Engaging
candidates in coursework that is consistently related to the classroom setting, and placing
candidates in field placements that amplify sound theoretical foundations related to educational
excellence foster these linkages.

Program Structure

The BPPP is a two-semester program, starting in the Fall semester and ending in the Spring
semester. At the beginning of each semester, an Orientation Meeting and introductory
coursework enables candidates to focus on the semester’s goals. During the first semester or



Phase I, the emphasis is on building candidates’ knowledge base as they gradually increase their
responsibilities in the public school classroom.

Candidates spend at least the first two days of the public school academic year in their
classroom observing how their cooperating teachers begin the year and establish classroom rules
and routines. During the subsequent month, candidates are in university coursework four days a
week and one day in their assigned classroom. As university coursework is completed over the
following weeks, the time in the classroom is gradually increased. By mid-November all
coursework and Phase I course assignments are completed. At this time, candidates are in their
assigned classroom full-time for the rest of the semester.

In the second semester, Phase 11, the emphasis is on the fieldwork. After an initial three days
of seminars, candidates attend one full day of seminars per week for seven weeks. During the
latter part of the semester, they meet for seminars every two weeks for three hours from 4:00 till
7:00. That is, from mid-November until the end of the second semester, candidates are in their
assigned classrooms full-time except for approximately ten days.

Classroom Placements
Multiple and single subject bilingual candidates are placed both semesters in classrooms that

have a significant number of ELs. They work both semesters with teachers who have either a
California Professional Clear Credential with CLAD or BCLAD emphasis. Candidates have
ample opportunities to work with students at varied CELDT levels and to learn:

e the philosophy, design, goals and characteristics of schools designed to meet the

needs of ELs;

e about ELs linguistic development;

e how first language (L,) literacy connects to second language (L) literacy;

e how to manage L;and L, instruction;

e how to work with specialists and paraprofessionals;
to effectively use systematic, instructional strategies and materials designed to make
grade-appropriate or advanced curriculum comprehensible to ELs;
about content area and ELD standards;
how to interpret assessments of ELSs;
to asses ELs language development and content knowledge in core curriculum;
and understand the importance of students’ family backgrounds and experiences.

Multiple Subject Candidates

Multiple subject candidates are placed in two different classrooms during the academic year.
They are placed in a primary classroom (K-3) one semester and in an intermediate grade
classroom (4-6) the other. Spanish/English bilingual candidates are in a bilingual classroom for
at least one semester. Most candidates have both placements in bilingual classrooms. Many of
the classrooms are two-way immersion classroom settings. All of the multiple subject classrooms
have a structured English language development program, where candidates have the opportunity
to work with ELs at different levels of language proficiency.

Single Subject Candidates
Single subject candidates are placed at the same school site for both semesters. They are
assigned to three periods: one period in their major subject area (e.g., Spanish, English, Science,




Social Science ...), a second period in an English Language Development (ELD) class, and the
third period can be in either area or shared responsibility for a school club or other extra
curricular activity. During the second semester of student teaching, candidates have complete
responsibility for all aspects of instruction in the subject matter class and in the ELD class. The
third period responsibilities continue to be shared with a cooperating teacher.

Throughout the program, BPPP candidates develop pedagogical competence as defined by
the Teaching Performance Expectations (TPEs). Assessment for the TPEs embedded in the
professional program coursework and in the fieldwork components. This assessment is designed
by program faculty and carried out by university supervisors in collaboration with cooperating
teachers in a fair, valid and reliable manner.

1(a) The design of the program and the selection of prerequisites are clearly grounded in a
well reasoned rationale, which draws on sound scholarship and theory anchored to the
knowledge base of teacher education, are articulated clearly, and are evident in the delivery
of the program’s coursework and fieldwork.

In designing the BPPP, program faculty reflected on the important skills, understandings and
competencies needed by preservice teachers in order to effectively work with English
monolingual students and ELs in bilingual/crosscultural classroom settings. These skills,
understandings and competencies are nested in the five constructs discussed above - language,
culture, curriculum development, pedagogy and reflection. The constructs of pedagogy and
reflection are interwoven within each of the other three constructs.

The language construct builds target language fluency, the understandings of first and second
language acquisition and development and the teaching competencies needed to design effective
instruction that develops ELs’ and English monolingual students’ language. In the undergraduate
coursework, the culture construct provides students first with specific background information
about the target population and second with opportunities to create understandings about issues
related to the education of language minority populations. In the professional program,
candidates delve into the components of multicultural education and develop the competencies
required to effectively build from the students’ background knowledge and make instruction
culturally relevant. The curriculum development construct, builds candidates’ skills by
instructing them about the K-12 subject matter content standards, modeling strategies that
simultaneously promote conceptual understanding and language development, and requiring
candidates to provide rationales for instructional decisions. These skills are applied in course
assignments as candidates are instructed about lesson, instructional unit development and
classroom management. Candidates’ competence in this construct, as in the others, is measured
not only through course assignments, but also through their performance and reflection on their
practice in their fieldwork. The belief that in-depth understandings and competence must be
constructed and not acquired makes the reflection component key to developing effective
educational practice.

Through the development of these five constructs, BPPP faculty designed a developmental
sequence of coursework and fieldwork spanning undergraduate requirements through the
professional program. Darling-Hammond (2000) identifies six variables indicative of teachers’
competence:

1) measures of academic ability,
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(2 years of education,

3) years of teaching experience,

4) measures of subject matter and teaching knowledge,

(5) certification status, and

(6) teaching behavior in the classroom.
The BPPP ensures candidates’ academic ability, and subject matter and teaching knowledge by
requiring all applicants to have: above average GPA (2.67 cumulative or 2.75 for the last 60
units) and Subject Matter Competency. In the program, teaching knowledge is measured through
course assignments, a required cumulative GPA of 3.0 with no individual course under 2.75, and
field performance. Teaching behaviors in the classroom are consistently assessed through the
various instruments included in Tabs 32 - 39.

In alignment with characteristics of promising teacher education programs identified by

the U.S. Department of Education (1998), the BPPP:

e recruits candidates from diverse backgrounds and ethnicities. For this purpose, the
BPPP is closely associated with the California Mini-Corps Program, the Teacher
Diversity Program, Upward Bound, Educational Talent Search and Educational
Opportunity Program at the CSU, Chico campus.

e combines classwork and substantial teaching experience beyond the usual two months
of supervised assignment. Bilingual candidates have in excess of four months of all-
day teaching experience in the professional program year and a minimum of 75 hours
of early experience prior to program entry.

e prepares candidates to work with diverse learners throughout the year. As noted
above, coursework focuses on language and cultural issues. Also, candidates are
expected to complete at least two-thirds of their 75 early experience hours in
linguistically and culturally diverse classrooms. During the professional program
effective strategies that develop language and conceptual understanding are
introduced and modeled. In addition, candidates are placed in classrooms with
diverse students for both semesters.

Programs goals and requirements are clearly articulated to all prospective candidates through
undergraduate advisement, Liberal Studies Newsletter, Major clearance forms, program
brochures, Educational Services’ information forums and catalog information. In addition, BPPP
applicants must file their application one year prior to program entry. This extra semester allows
the faculty additional time to review applicant files and inform them of any requirements that
may be missing. After the applicant is informed in writing of the missing requirement, they are
invited to meet with a program adviser and develop a plan to ensure that all requirements are met
prior to program entry. In addition, the BPPP faculty schedules two pre-program orientation
meetings (in December and April) to share the goals, beliefs, structure, and expectations of the
program they will be participating in the following year.
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1(b) In the program and its prerequisites, coursework and fieldwork are designed and
sequenced to reflect principles of teacher development, and to address the emerging,
developing needs of prospective classroom teachers enrolled in the program. The program
design is informed by adult Iearning_] theory and research.

Candidates enrolled in the BPPP experience a program that is designed and sequenced to
reflect principles of teacher development, and to address the emerging, developing needs of
prospective classroom teachers. Wise and Leibbrand (2000) note that career-long teacher
development requires a strong grounding in content areas to be taught and how they should be
taught. In the Liberal Studies Major, multiple subject candidates engage in coursework in the
various disciplines they will be required to teach in elementary classrooms. Single subject
candidates develop their knowledge base in one specific discipline through their major. Multiple
and single subject candidates must reach the major specific minimum GPA to enter the BPPP
and must also be granted subject matter competency by their major or must have a passing score
on the appropriate state recognized content area test (i.e., CSET). In addition to highly qualified
BPPP faculty, service area teachers model effective instructional strategies and curriculum
organization and development. Furthermore, BPPP has a partnership with four California Subject
Matter Projects (i.e., Mathematics, Science, Resources in International Studies in Education, and
the Foreign Language Project). Presenters from the Math, Science and RISE Project co-plan and
teach segments of the curriculum and instruction course series — EDTE 229A [TAB 15], EDTE
229/246B [TABS 16 & 24], and EDTE 229/246G TABS 21 & 29] -. Single subject candidates
participate in the Foreign Language Teacher Institute throughout the professional preparation
year.

Another of Wise and Leibbrand’s principles of teacher development is the essential
connection of theory and practice, so that coursework and fieldwork are integrated. In several of
the undergraduate required courses (PSY 202, ENGL 232, EDTE 289C) candidates must work in
a classroom or with an individual student. Course assignments require candidates to relate class
discussions with their field experiences. Other courses in the Liberal Studies Major, such as BIO
142 and ART 207, connect theory and practice by having candidates develop exemplars of
course concepts that they will be able to use in their future classroom.

BPPP course assignments require candidates to explore various aspects of the instructional
program, the curriculum, and materials being used at their field placement. For example, in
EDTE 229D [TAB 18] and EDTE 246D [TAB 26] (Teaching English Learners), candidates
identify an English Learner in their classroom for the Case Study. They research the ELs’ family,
educational, and language background. Based on this information and scores on the CELDT,
candidates identify appropriate ELD standards to develop lessons. This EL becomes the focus of
the rest of the assignments in the course. For the Lesson Analysis assignment, candidates analyze
a lesson taught by their cooperating teacher (CT) and identify strategies and techniques that were
effective in developing language and content knowledge for the EL in their case study. In the
Lesson Adaptation Assignment, candidates choose a lesson in any content area and make the
necessary adaptations based on the ELD standard they identified to best meet the needs of the
EL. Candidates review strategies in course required or recommended texts and introduce a
strategy to classmates that addresses one or more of the ELD standards identified for the case
study EL. For the culminating project for this course candidates develop a rationale explaining
why a specialized program is needed for the English Learners at a fictitious school district. In

12




small groups, candidates present their rationale and goals for their program using PowerPoint, as
though they were presenting the information to a school board.

This purposeful layering of assignments is followed consistently throughout the professional
program coursework and is supported by adult learning theory and research. According to Zemke
(1998) adult learners need to integrate new knowledge with previous knowledge so that the
learner can be an active participant. Knox (1977) as quoted in Brookfield (1986) states that
effective adult learning entails an active search for meaning in which new tasks are somehow
related to earlier activities. Furthermore, Brundage and MacKeracher (1980) argue that adult
learning is facilitated when the learner’s representation and interpretation of his own experience
are accepted as valid, acknowledged as an essential aspect influencing change, and respected as a
potential resource for learning.

1(c) Throughout the program, coursework and field experience are interrelated to form a
cohesive set of learning experiences for each teacher candidate. Each candidate gains a clear
understanding of the realities of California public education.

BPPP course assignments require candidates to explore various aspects of the instructional
program, the curriculum, and materials being used in their field placement. This enables
candidates to participate in a cohesive set of learning experiences. Assignments throughout the
professional preparation program require students to identify examples of the concepts discussed
in coursework and to reflect on how they are applied in practice. The following are a few
examples of how this is accomplished.

e EDTE 229/246D (Teaching English Learners) [TABS 18 & 26]. Candidates analyze
a lesson taught by their CT and identify strategies and techniques that were effective
in developing language and content knowledge for ELSs.

e EDTE 229B (Curriculum Development and Instructional Strategies) [TAB 16] and
EDTE 246B (Curriculum and Instruction) [TAB 24]. Candidates describe elements
of an observed lesson where students are provided with opportunities to construct
their own meaning and engage in high level thinking processes. In these two courses
candidates also develop units that they teach in their classroom.

e EDTE 229G (Curricular Development , Instructional Strategies, and Assessment)
[TAB 21] and EDTE 246G (Subject-Specific Content Instruction and Assessment)
[TAB 29]. After candidates are introduced to critical features of an effective program,
they analyze how those features are evident in their site program and provide
suggestions to more effectively address some features, when needed.

1(d) In conjunction with the subject matter requirement for the teaching credential, each
candidate in the program understands the state-adopted academic content standards for
students. The candidate learns how to teach the content of the standards to all students, use
state-adopted instructional materials, assess student progress in relation to scope and
sequence of the standards and apply these understandings in teaching_] K-12 students.
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Prospective candidates are introduced to academic content standards in two of the program
prerequisites, BLMC 219 (Bilingual Teaching Competence: Language) [TAB 1] and EDTE
289C [TAB 4].

e BLMC 219 (Bilingual Teaching Competence: Language) [TAB 1]. History-social
science, mathematics, and science standards are reviewed first to develop an overall
grasp of their content and developmental sequence and second, to identify academic
language in Spanish needed to teach the content of the standards. Through various
cooperative learning activities, candidates develop key vocabulary appropriate for
different grade levels. Candidates also design and present activities using cooperative
learning structures to teach peers new vocabulary.

e EDTE 289C (Practicum in Multilingual/Multicultural Classroom Settings) [TAB 4].
Prospective candidates examine state frameworks and standards for teaching K-12
students Foreign Languages, Health, History-Social Science, Mathematics, Physical
Education, Reading/Language Arts, Science, and Visual and Performing Arts. They
are instructed on the state cyclic process for the development of frameworks, on the
relationship between framework, standards, instruction, and development of materials
for state adoptions.

In the professional preparation program, candidates are required to identify grade level
and/or language level appropriate content and/or ELD standards in class assignments and in
lessons and units they develop for coursework or to present in their classrooms. University
supervisors and CTs provide candidates with feedback on the appropriateness of the identified
standards and on the extent that lesson objectives and assessment procedures match the identified
standards.

Table 1G lists some of the assignments through which candidates learn to use state-adopted
instructional materials. In addition to course assignments, candidates use state-adopted materials
to develop and present lessons and to design assignments and evaluate outcomes for the students
in their classrooms. In the second semester coursework, candidates are introduced to rubric
development. As part of the instructional unit assignment, they develop rubrics to assess their
students’ progress in relation to the scope and sequence of the standards.

Table 1G: Learning to use state-adopted instructional materials

Course Assignment Description
EDTE 229D/EDTE 246D: Lesson Adaptation Using the classroom science text: (a)
Teaching English Learners highlight linguistic demand; (b) state
[Tabs 18 & 26] ELD standard the lesson could address;

(c) identify language structures &
functions for the lesson; and (d) select
effective strategies and/or modifications
to facilitate language development and
conceptual understanding for ELs.

EDTE 229C: Teaching Review of Current Analyze one of the reading programs in
Reading/Language Arts in Reading Programs use in California schools and reflect on
Self-Contained Classrooms how reading instruction is organized
[Tab 17] and taught the program. Emphasize how

the program addresses the needs of
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English Learners.

EDTE 229B: Curriculum Unit Development Critique of a mathematics program.
Development and
Instructional Strategies

[Tab 16]

EDTE 246B: Curriculum and
Instruction [Tab 24]
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1(e) Coursework and field experiences utilize a variety of strategies for professional
instruction and provide multiple opportunities for candidates to learn and practice the

Teaching Performance Expectations in Appendix A.

Tables 1H and 11 list, by course, the some of the many strategies implemented and/or
modeled in the BPPP multiple and single subject coursework. Selected strategies facilitate
conceptual understanding and language development. Strategies presented in one course are
reinforced in other courses throughout the year.

On the course syllabi, each course objective and assignment are correlated to the appropriate
TPE. Evidence can be found in the course session agendas, course syllabi, course texts’ table of
contents, and/or course packet. Furthermore, supervisors are provided with a copy of the key
strategies presented in each course, so they can support candidates’ implementation.

Table 1H: BPPP Strategies used for instruction and/of modeled in the Multiple Subject

coursework.

Course

Strategies

EDTE 229A: Creating and
Maintaining a Supportive
Learning Environment [Tab
15]

Direct Instruction, Concept Development, Concept Attainment,
Cooperative Learning Strategies (i.e., Think Pair Share, Jigsaw,
Numbered Heads Together ...) Classroom Discussion Model,
Resolution of Conflict Model

EDTE 229B: Curriculum
Development and
Instructional Strategies [Tab
16]

Suchman Inquiry Model
Directed Draw, Graphic Organizers, Cloning an Author,
Constructivist questioning strategies

EDTE 229C: Teaching
Reading/Language Arts in
Self-Contained Classrooms
[Tab 17]

Cooperative Learning Strategies (i.e., Think Pair Share, Jigsaw
...), Reciprocal Teaching, Guided Reading, QAR, Opinion
Proof Strategy, Shared Reading, Cloning an Author, Interactive
Writing, SQ3R, Graphic Organizers, Language Experience
Approach, Making Words, Message Writing, Word Sorts,
Elkonin Boxes, Word Analogy Strategies, Word Walls
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Table 1H: BPPP Strategies used for instruction and/of modeled in the Multiple Subject

coursework. (con’t)

Course

Strategies

Course

EDTE 229D: Teaching
English Language Learners:
Literacy and Academic Access

Cooperative Learning:
Numbered Heads
Think/Pair/Share

Reading Comprehension:
Graffiti Board
Reaction Grid

[Tab 18] Value Lines Reader’s Theater
General: Save the Last Word for Me
“Farmer in the Dell” Say Something
KWL Text Sets
Poetry Frame
Time Line
Venn Diagram
Walk the Walls
EDTE 229G: Curricular General: EDTE 229G: Curricular

Development, Instructional
Strategies, and Assessment
[Tab 21]

Instructional Conversations,
Cloning an Author, Poetry
Frame, Jigsaw,
Think/Pair/Share, Send-a-
Problem, Graffitti Board,
Say Something, Pictorial
Input, Extended Reaction
Grid, Concept Definition
Mapping, Frayer Model,
Group Summarizing

Development, Instructional
Strategies, and Assessment

Table 11: BPPP Strategies used for instruction and/of modeled in the Single Subject

coursework.

Course

Strategies

EDTE 246B: Curriculum
Development and
Instructional Strategies [Tab
24]

Concept Attainment
Concept Development
Direct Instruction
Directed Draw

EDTE 246C: Teaching
Reading/Language Arts in
Self-Contained
Classrooms[Tab 25]
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EDTE 246D: Teaching Cooperative Learning: Reading Comprehension:
English Language Learners: Numbered Heads Graffiti Board
Literacy and Academic Access | Think/Pair/Share Reaction Grid
[Tab 26] Value Lines Reader’s Theater
General: Save the Last Word for Me
“Farmer in the Dell” Say Something
KWL Text Sets
Poetry Frame
Time Line
Venn Diagram
Walk the Walls
EDTE 246G: Curricular General:
Development, Instructional Cloning an Author
Strategies, and Assessment Graffiti Board
[Tab 29] Instructional Conversations

1(f) By design, coursework and fieldwork comprehensively assist candidates in preparing
for an embedded teaching performance assessment (TPA). Candidates are provided
opportunities to practice tasks similar to those found in the teaching performance
assessment.

Two prerequisite courses and the BPPP coursework and fieldwork are designed to support
candidates in preparing for embedded teaching performance assessments (TPAs). Candidates are
also provided with multiple opportunities to practice authentic tasks similar to those found in the
TPAs. Table 1J provides an example of how candidates are engaged in multiple opportunities to
practice lesson design and instructional unit development tasks similar to those used for
assessment.

Table 1J: Sample developmental sequence of practice tasks leading to TPAs

PREREQUISITE COURSES

COURSE TASKS ASSESSMENT
BLMC 219 e participation in cooperative | e development and presentation of an activity
[TAB 1] structures using a cooperative structure

e identification of cooperative
learning principles

EDTE 289C |e ¢ writing objective, designing and presenting a
[TAB 4] e participation in instructor-led | direct instruction lesson in class
strategies e grade of C or better for the course

¢ writing objective for CT-
presented lesson

e identification of elements of
direct instruction for CT
presented lesson
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Table 1J: Sample developmental sequence of practice tasks leading to TPAs (con’t)

BPPP COURSEWORK
COURSE TASKS ASSESSMENT
EDTE 229A |e participation in instructor-led | e writing group lesson incorporating teaching
[TAB 15] strategies models presented
¢ writing objective and lesson ]e writing individual lesson with objective
plan for instructor-presented incorporating instructional models on course
lesson in small groups final exam
o writing individual lesson plan J e philosophy of education
for CT-presented lesson e philosophy of effective classroom
environments
e presentation of models in
fieldwork/feedback from supervisor and
cooperating teacher (CT)
e grade of B- or better for the course
EDTE 229B e participation in instructor-led | e analysis of constructivist principles in Math
EDTE 246B strategies or Science lesson observed
[TABS 16 & | e implementation of strategies | e Science or ELD science-based Unit
24] in small group developed in- Adaptation Assignment
class activities e Critique of Math program
e Presentation of Math and Science lessons in
the field/feedback from supervisor and CT
e grade of B- or better for the course
EDTE 229C | e participation in instructor-led | ¢ model language arts block
[TAB 17] strategies e literacy intervention analysis
EDTE 246C « reading/language arts program analysis
[TAB 25] e grade of B- or better for the course
Table 1J: Sample developmental sequence of practice tasks leading to TPAs (con’t)
COURSE TASKS ASSESSMENT
EDTE 229D | e participation in instructor-led | e Lesson Analysis Assignment with a grade of
[TAB 18] strategies B- or better
EDTE 246D | e class identification of e Lesson Adaptation Assignment with a grade
[TAB 26] effective techniques to ensure | of B- or better
comprehension in video- e Science or ELD science-based Unit
taped lesson Adaptation Assignment in EDTE 229/246B
e whole class analysis of with a grade of B- or better
language demand in a sample | e grade of B- or better for the course
science lesson
e whole class created
adaptations of sample lesson
to meet need of ELs at
different ELD levels
EDTE 229E e adaptation of lesson in unit to meet the
[TAB 19]
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EDTE 246E needs of special population
[TAB 27]
EDTE 229G |e participation in instructor-led |e Social Science Unit Assignment integrating
[TAB 21] strategies Fine Arts for Multiple Subject (EDTE
EDTE 246G | e identification of ELD and 229G) or ELD Unit Assignment (EDTE
[TAB 29] content standards addressed 246G)
in modeled social science e grade of B- or better for the course
unit
¢ whole class unit map
construction for social
science unit modeled by
classroom teacher presenter
Table 1J: Sample developmental sequence of practice tasks leading to TPAs (con’t)
COURSE TASKS ASSESSMENT
BPPP FIELDWORK
EDTE 229F  |e delivery of lessons planned | e Phase | Fieldwork Responsibility Forms
[TAB 20] by CT for small and large [TAB 36 & 38]
EDTE 246F group e Lesson Observation Form used for formal
[TAB 28] e design and implement of own | observations by supervisor and CT [TAB
lesson following CT 32]
specifications for small and  Je Three CT Monthly Feedback Forms [TAB
large group 33]
e design and implement own | e Supervisor’s Progress Report Form
lessons for small groups completed at mid-semester and at the end of
e design and implement own the semester [TAB 34]
lessons for large group o Satisfactory completion of a three-day
¢ informal observations by CT “soloing” experience
and supervisor e CT’s letter of recommendation
e Supervisor’s letter of recommendation
EDTE 229S  |e design and implement own | Phase Il Fieldwork Responsibility Form
[TAB 22] lesson following CT [TABS 37 & 39]
EDTE 246S specifications for small and | e Lesson Observation Form used for formal
[TAB 30] large group observations by supervisor and CT [TAB

e design and implement own
lessons for small groups

e design and implement own
lessons for large group

¢ informal observations by CT
and supervisor

32]

e Three CT Monthly Feedback Forms [TAB
33]

e Supervisor’s Progress Report Form
completed at mid-semester and at the end of
the semester [TAB 34]

o Satisfactory completion of a minimum of a
two-week “soloing” experience

e CT’s letter of recommendation

e Supervisor’s letter of recommendation
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1(g) The program design includes planned process for the comprehensive assessment of
individual candidates on all competencies addressed in the program. Criteria are
established for individual candidates competency, and a clear definition of satisfactory
completion of the professional teacher preparation program is established and utilized to
make individual recommendations for the preliminary teaching credential.

Individual candidates are comprehensively assessed on all competencies addressed in the
program. In the program coursework all course objectives and course assignments are aligned to
the CCTC program standards and to the TPEs. Assignments are components of the TPAs.
Candidates are required to have a 3.0 cumulative GPA with no individual course below a grade
of 2.75 in all Phase | courses before being recommended to continue to Phase Il. In turn,
candidates are also required to have a 3.0 cumulative GPA with no individual course below a
grade of 2.75 in all Phase Il courses before being recommended for a preliminary credential.

In addition to coursework requirements, candidates must also satisfy fieldwork expectations.
Candidates receive a Fieldwork Responsibility Forms [TABS 36 —39] for each semester. Each
task on the form is aligned with the program standards and TPEs. Each candidate must complete
each tasks on the form in a satisfactory manner. The university supervisor or the CT must initial
each task to confirm its satisfactory completion.

Candidates are also regularly observed by university supervisors as well as by their CT. All
lessons that are formal observations are assessed and students are provided with feedback
through the Classroom Observation Form [COF] [TAB 32]. To assess each lesson, the COF is
aligned with the TPEs. Using the TPE matrix [TAB 32] the supervisor or CT rates the
candidate’s lesson design and delivery according to the six TPE domains using a five-point scale.
Written comments are provided reflecting the candidate’s performance on the appropriate TPES
under each domain. Then an overall performance rating is given for the entire lesson. Phase |
candidates must have at least two-thirds of the formal observations with an overall rating of 3.
Phase Il candidates must have at least two-thirds of the formal observations with an overall
rating of 4.

Cooperating teachers complete a Monthly Feedback Form [MFF] [TAB 33]. Candidates
receive three MFFs each semester. The MFF is also aligned with the TPEs. The CT rates the
candidates overall performance during a particular month according to the six TPE domains. The
CT checks which TPEs the candidate has been working on during the month. Written feedback is
provided on each domain, each domain is rated on a five-point scale, and an overall rating for the
candidate’s performance during the given month is provided. Phase | candidates must have at
least two of the three MFFs with an overall rating of 2 before being recommended to advance to
Phase Il. Phase Il candidates mu