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EDUCATIONAL OPPORTUNITY PROGRAM
I.

MISSION STATEMENT

The mission of the Educational Opportunity Program (EOP) is to provide access and support services to
first generation college students who have experienced economic, educational, and/or environmental
barriers, but display the potential to succeed in post-secondary education and to assist the university in
the matriculation, retention, and graduation of EOP students.
Department Goals (Last reviewed June 2018):
1. EOP will provide a comprehensive program of support services that will enhance the knowledge,
understanding, and skills necessary for the academic success and the personal development of
EOP students. (Division goals 1, 2, 3; University strategic priorities 1, 3)
2. EOP will promote social, cultural, and ethnic diversity in the CSU, Chico campus population.
(Division goal 2; University strategic priorities 4, 7, 8)
3. EOP will educate and inform students, faculty, and staff about program services and
accomplishments. (Division goal 1, 2; University strategic priorities 1, 2, 4, 5, 8)
4. EOP professional staff will maintain currency in the fields of college student retention and issues
facing non-traditional college students through memberships in professional organizations, reading
appropriate research journals, and professional development opportunities. (Division goals 1, 2; 3;
University strategic priorities 2, 4, 5, 8)
5. EOP will encourage student participation and involvement in the CSU, Chico campus community
and the community of Chico as a whole. (Division goals 1, 2; University strategic priorities 1, 4, 6, 7,
8)
II.
•
•
•
•
•

DEPARTMENT ACCOMPLISHMENTS
Transitioned to a new Admissions application system (CalState Apply) along with a revised database
system.
Implemented new Admissions review process to help manage the increase in applications.
CSU Chico EOP hosted the annual Student Leadership Conference for Northern Region 5.
Successful campus collaboration implement EO 1110.
Implemented a new print management system for the EOP computer lab.

Highlights:
Implemented new Admissions review process to help manage the increase in applications –
For the fall 2018 cycle, EOP received 10,917 freshman and transfer applications (by comparison
4,677 combined applications were received for fall 2017). The revised process helped to ensure
1,663 applicants completed their admissions file resulting in 773 admits with the goal of enrolling 200
first time freshmen and approximately 150 transfers.
• CSU Chico EOP hosted the annual Student Leadership Conference for Northern Region 5 –
On November 4, 2017, CSUC EOP hosted 4 CSU campuses (Humboldt, Sacramento, Cal-Maritime
and Sonoma). There were a total of 30 students and 9 staff that participated. The conference
focused on EOP history, what each campus offers their students, and the future of EOP. The LEAD
conference was on the same day, and therefore EOP students were able to benefit from the keynote
address (founder of Undocumedia).
• Successful campus collaboration to help the implementation of EO 1110 – Two professional
staff were active participants on a campus wide committee charged with the implementation of EO
1110. In addition, the EOP Assessment Coordinator facilitated faculty development of the course redesign and helped provide library resources of over 100 articles. Articles included topics of diversity
and inclusion, access and equity, pedagogy and curriculum, and first generation college students.
•
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Diversity Efforts:
• Participated in the 2nd Annual First Gen Trailblazer Symposium and presented on the history of EOP.
• Facilitated and participated in the campus wide Faculty/Staff Diversity Summit.
• Presented a workshop to the Inclusive Learning Academy for faculty development on inclusive
learning and teaching.
• Participated in the Black/African American Student Summit.
• EOP Interns programmed a fall cultural event for CSUC students to participate in the Dia de los
Muertos Altar. In the spring, they coordinated a private tour for students to attend the Museum of
Anthropology Exhibit, “When imprisoned at Home: Japanese Internment Camps”.
III.

CHANGES IN POLICIES AND PROCEDURES

Summer Bridge – Summer Bridge 2018 piloted a different format for delivering Math curriculum. In
partnership with Math faculty, a mini-STEM academy format was utilized. Students would learn
mathematical concepts in the classroom, then work in groups to produce an activity or project to help
them learn how to apply that learned concept.
IV.

RESOURCES SUMMARY

Resource Allocation:
Budget allocation for 2017-2018
(no rollover from 2016-2017)
Other one-time dollars/reimbursements
(VPSA, GI 2025, technology, etc.)
Work Study allocation for 2017-2018 (EOP only)
Total allocation
Funds transferred to SLC
Funds transferred to FYP
Projected Annual Expense
Unused Work Study
Annual Expense – Summer Bridge (2017)
Projected Balance

$1,212,941
$161,101
$46,530
$1,420,572
($196,708)
($7,828)
($1,010,506)
($4)
($154,327)
$51,199

Human Resources
•

•

Dawn Frank applied for and was hired as the Associate Director for the Student Learning Center,
therefore leaving her EOP FYE Coordinator position vacant. Xia “Billy” Lo was hired as the new
EOP FYE Coordinator in January 2018.
Due to continued increase in the number of completed applications and in order to meet the
Admissions and Financial Aid timelines, EOP hired a special consultant in the spring to assist in
reviewing admission files.

Facilities/Equipment
Reserving rooms (especially large capacity rooms) and computer labs for Summer Bridge continues to
be a challenge
V.

PROGRAM ASSESSMENT OF PAST YEAR

Program Objectives for 2017-2018
1. EOP will continue to meet with all continuing students who are on academic probation.
Ongoing – EOP Advisors and Interns focused on reaching out to EOP students on AP to meet with
them on a regular basis to develop a plan of action for getting off of AP.
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2. Increase the number of participants for the Graduate Diversity Forum.
Met – EOP coordinates the North State California Forum for Diversity in Graduate Education. In
2017, 41 students signed up and only 30 attended the event at UC Merced. In 2018, 46 students
signed up and 36 students attended.
3. Analyze data and impact of the ALEKS online math course.
Met –Through funding from the Graduate Initiative, EOP piloted a math course (ALEKS) during
Summer Bridge for our students who need to take developmental math. One week of access was
granted during Summer Bridge; the other 5 weeks continued after Summer Bridge with the intent of
more students testing into college level math. Students were able to take the ELM during SB, as
well as EOP offering a second chance to those who actively accessed ALEKS for another attempt
at taking the ELM. Of the 119 who took the ELM the first time, there were 70 that either advanced a
level or advanced to GE math. The 43 students who actively used ALEKS were invited to take the
second ELM and also invited to take a prep ELM workshop. Only 5 attended the ELM prep
workshop. Of the 43 invited, only 15 took the second ELM and 10 passed it to be eligible to take GE
math.
4. Analyze GI 2025 data and impact of supplemental student support.
Met – Through funding from the Graduate Initiative, EOP was able to hire a graduate intern solely
dedicated to working with students in their fourth year. The intern identified 63 students entering
their fourth year, all of whom had fewer than 42 units remaining to graduate. Thirty six students had
already applied for spring 2018 graduation. The remaining 27 had not applied for graduation and
were contacted via email and telephone. Eight students made appointments with our graduate
intern to review their remaining courses and possible options to be eligible for spring 2018
graduation. The 19 students who did not reply were sent follow up emails and phone calls. Four of
the 19 students made appointments. The remaining 15 replied and either were not interested in or
available to attend Winter or Summer Session courses, nor did they want to take more than 15 units
their spring semester. Ultimately our intern’s efforts resulted in one student changing their
graduation date from fall 2018 to spring 2018.

Ongoing Assessment Efforts:
Breakdown by Admissions Category: EOP Bonafide Enrolled (Primary Goals 1 and 2)
Admissions Category
Freshmen Exception
Freshmen Regular
Transfer Exception
Transfer Regular
Transfer Regular “S”
Total

Fall 2013
34
172
0
51
0
257

Fall 2014
32
179
0
55
0
266

Fall 2015
44
171
0
49
0
264

Fall 2016
65
126
0
63
0
254

Fall 2017
37
156
0
54
0
247

Breakdown by Admissions Category: Non-bona Fide EOP Enrolled (Primary Goal 1 and 2)
Admissions Category
Fall 2013
Fall 2014
Fall 2015
Fall 2016
Fall 2017
Freshmen Exception
0
0
0
2
1
Freshmen Regular
5
2
0
4
1
Transfer Exception
0
0
0
0
0
Transfer Regular
0
0
0
0
0
Transfer Regular “S”
0
0
0
0
0
Total
5
2
0
6
2
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EOP Ethnicity Of Enrolled Admits – Fall Semesters (Primary Goal 2)
Fall
Fall
Fall
2013
2014
2015
Ethnicity
EXC
REG
EXC
REG
EXC
REG
African American
8
13
10
21
7
19
American Indian
0
3
0
1
0
3
Asian American
3
39
4
39
6
38
Filipino
0
0
0
0
0
0
Mexican American
22
156
16
137
29
138
Other Latino
0
0
0
0
0
0
Pacific Islander
0
1
0
1
0
0
Unknown
0
3
0
3
1
0
White/Non-Latino
1
20
0
29
1
17
2 or More Ethnicities
0
9
2
14
0
5
Total
34
244
32
245
44
220

Fall
2016
EXC
11
0
3
0
48
0
2
0
1
2
67

REG
16
2
31
0
109
0
1
4
21
9
193

Fall
2017
EXC
7
0
2
0
27
0
0
0
2
0
38

REG
27
2
42
0
100
0
0
5
25
10
211

Persistence Data for Freshmen (Primary Goal 1)
Cohort: Fall 2013
Fall 2013
Spring 2014
Fall 2014
Spring 2015
Fall 2015
Spring 2016
Fall 2016
Spring 2017
Fall 2017
Spring 2018
Cohort: Fall 2014
Fall 2014
Spring 2015
Fall 2015
Spring 2016
Fall 2016
Spring 2017
Fall 2017
Spring 2018
Cohort: Fall 2015
Fall 2015
Spring 2016
Fall 2016
Spring 2017
Fall 2017
Spring 2018

All EOP Freshmen
Total enrolled
% persistence
211
208
97%
195
92%
191
91%
176
83%
174
82%
162
77%
159
75%
139
66%
114
54%
All EOP Freshmen
Total enrolled
% persistence
214
210
98%
195
91%
190
89%
175
82%
173
81%
160
75%
160
75%
All EOP Freshmen
Total enrolled
% persistence
216
214
99%
191
88%
186
86%
173
80%
161
75%
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Cohort: Fall 2016
Fall 2016
Spring 2017
Fall 2017
Spring 2018
Cohort: Fall 2017
Fall 2017
Spring 2018

All EOP Freshmen
Total enrolled
% persistence
195
189
97%
174
89%
165
85%
All EOP Freshmen
Total enrolled
% persistence
195
190
97%

4- and 6-year Graduation Rates (Primary Goal 1)
Cohort

Percent of Cohort Graduating
4 Year
4 Year
6 Year
6 Year
Count
Grad
Grad
Grad
Grad %
Total
%
Total
1995
175
9
5%
39
22%
1996
188
2
1%
45
24%
1997
180
11
6%
58
32%
1998
203
10
5%
61
30%
1999
220
18
8%
77
35%
2000
170
3
2%
56
33%
2001
200
10
5%
68
34%
2002
211
11
5%
63
30%
2003
197
12
6%
87
44%
2004
160
13
8%
74
46%
2005
211
15
7%
99
47%
2006
214
17
8%
103
48%
2007
173
7
4%
62
36%
2008
200
6
3%
94
47%
2009
228
25
11%
123
54%
2010
215
15
7%
144
67%
2011
237
14
6%
138
58%
2012
219
33
15%
119
54%
2013
211
22
10%
Note: This is a new table for Graduation Initiative purposes.
Fall
Semester

EOP Total Student Enrollment Ethnicity (Primary Goal 2)
Ethnicity
African American
American Indian
Asian American
Filipino
Mexican American
Other Latino
Pacific Islander
Unknown
White\Non-Latino
2 or More Ethnicities*
Total

Fall 2013
92
15
275
0
672
3
4
25
119
36
1241

Fall 2014
93
13
263
0
691
7
4
18
123
47
1259

Fall 2015
97
14
235
0
703
2
2
16
107
44
1220

Fall 2016
100
9
204
0
686
0
5
1
98
38
1141

Fall 2017
116
12
193
0
666
0
5
1
101
32
1126

Annual Report 2017 – 2018 - 6

Total EOP Students by GPA (Primary Goal 1)
GPA
3.5 +
3.0 to 3.49
2.5 to 2.99
2.0 to 2.49
1.99 & below
Total
2.0 or better

Spring 2014
#
%
120
10
280
24
418
35
264
22
109
9
1191
100
91

Spring 2015
#
%
152
13
290
25
352
30
270
23
95
8
1159
100
92

Spring 2016
#
%
105
9
289
24
380
32
327
27
93
8
1192
100
92

Spring 2017
#
%
124
14
224
25
283
31
235
26
51
6
917
100
94

Spring 2018
#
%
120
14
209
24
282
32
226
25
51
6
888
100
94

EOP FTF Students by GPA* (Primary Goal 1)
Spring 2014
Spring 2015
Spring 2016
Spring 2017
Spring 2018
GPA
#
%
#
%
#
%
#
%
#
%
3.5 +
24
12
26
12
42
20
23
12
33
17
3.0 to 3.49
52
25
43
20
56
27
34
18
44
23
2.5 to 2.99
60
29
73
35
45
21
65
35
48
25
2.0 to 2.49
45
22
33
16
38
18
36
19
33
17
1.99 & below
27
13
35
17
30
14
28
15
31
16
Total
208
100
210
100
211
100
186
100
189
100
2.0 or better
87
83
86
85
84
*Note: The Spring 2014 cohort participated in a 7-day Summer Bridge. The Spring 2015 through 2018 cohorts participated
in an Expanded 12-day Summer Bridge.

Total EOP Students by Class Level (Primary Goal 1)
GPA
Freshmen
Sophomore
Junior
Senior
Total

Spring 2014
#
%
228
19
251
21
285
24
428
36
1192

Spring 2015
#
%
231
12
221
20
275
35
464
16
1191

Spring 2016
#
%
227
20
224
19
274
24
434
37
1159

Spring 2017
#
%
214
19
211
19
282
26
396
36
1103

Spring 2018
#
%
204
19
200
19
272
25
401
37
1077

Computer Lab Usage (Primary Goal 1)
Total Students that used
Total EOP Students
Total Percentage
Computer Lab at Least Once
Fall 2012
749
1207
62.05
Spring 2013
668
1175
56.85
Fall 2013
769
1254
61.32
Spring 2014
740
1204
61.46
Fall 2014
859
1273
67.48
Spring 2015*
0
0
0.00
Fall 2015
744
1220
60.98
Spring 2016
775
1159
66.87
Fall 2016
736
1151
63.94
Spring 2017
672
1099
61.15
Fall 2017**
0
1150
0.00%
Spring 2018
746
1090
68.44%
*Note: During the Spring 2015 semester, our lab check in system data got corrupted in the Cbord database.
We had to replace the check in system and lost all of the data associated with that semester. **During the Fall
2017 semester, the lab check in machine broke. The check in system had to be replaced and all of the data
Associated with the fall semester was lost.
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Student Learning Outcomes
SLO #1 – As a result of participating in the English “Stretch Model”, students should be able to
successfully pass ENGL 130. - This is the eighth year that ENGL 130 was moved to the spring
semester. English faculty collaborated with the campus FYE program to create an English “stretch”
model for students enrolled in the EOP Course Link for the fall and spring semesters. This past year,
95.2% of our first year students passed ENGL 130 on their first attempt.
SLO #2 – As a result of participating in the “Reality Check 101” series, fewer students will be on
academic probation after their first semester - EOP staff are constantly looking for ways to provide
earlier intervention for students having academic difficulty. During the fall semester, students receiving
two or more negative progress reports (C- or below) had a “hold” placed on their accounts. This hold
was not released until they attended a “Reality Check” workshop or made special arrangements.
Eighteen students were required to attend the “Reality Check” workshop during the fall 2017 semester.
This one hour workshop, facilitated by EOP Advisors, was held in the fall and designed to strengthen
academic performance and avoid academic probation at the end of the semester. Some of the
workshop activities included:
Helping students reflect on their academic performance
Identifying what went wrong
Discussing academic probation (Chico or cumulative GPA below 2.0)
Discussing reality of disqualification (Chico or cumulative GPA below 1.5 for students with less
than 30 units)
Goal setting by identifying three things the students will change to raise their grades.
Of the 18 students required to attend “Reality Check”, 18 completed the workshop or attended an
individual meeting. Eight (44.4%) avoided academic probation; 10 (55.6%) finished the fall 2017
semester on academic probation.
SLO #3 – As a result of participating in “Fresh Start”, fewer students will be on academic
probation after their first year. – EOP first year students with a GPA below a 2.0 after their first
semester are required to attend a series of workshops called “Fresh Start” in the spring. (This program
was also extended to PATH Scholar first year participants, however, the results below are only
applicable to EOP students.) The purpose of “Fresh Start” is to present a structured set of workshops
that provide students on academic probation university policy information and an opportunity to explore
social and emotional learning (SEL) so they can clear their academic standing with the university as well
as increase their understanding of self-awareness, self-management, social awareness, relationship
skills and decision making, and how they inform their academics. Ninety minute workshops were held
for five weeks and facilitated by EOP Advisors and Paraprofessional Advisors. Workshop activities
included:
Week 1 – Reflection – How did I get here?/AP and DQ information, Social Emotional Learning
and Community Cultural Wealth
Week 2 – Study Skills – Anxieties and Fears
Week 3 – Academic/Classroom Strategies – Values, Attributes and Shortcomings – Navigating
Campus Resources
Week 4 – Skills to Enhance Learning
Week 5 – Goal Setting
In spring 2018, 46 first year students out of 193 were required to attend “Fresh Start”. This was 23.3% of
first year students (compared to 23% in spring 2017, 16% in spring 2016, 12.1% in spring 2015, 15% in
spring 2014; and 13% in spring 2012). Twenty (43.4%) ended the semester in good academic standing,
13 (28.2%) improved yet remain on academic probation, 5 (15.2%) students improved but are in DQ
range, while 7 students’ GPA’s declined and are in DQ range. Overall, 86% of the students improved
their GPA.
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SLO #4 – As a result of participating in the Expanded Summer Bridge program, students
requiring math remediation will either score high enough on the ELM to move up to the next
level of math or satisfy the Early Start remedial math requirement completely. – Summer 2017
was the fourth trial of the expanded Summer Bridge program. In 2017, EOP brought in a total of 195
first year admits. A total of 148 students participated in the math component to satisfy their Early Start
requirement for math. Of the 148 math participants, only 119 took the ELM. The difference (29) were
able to submit proof they were eligible for GE math. 70 scored high enough on the ELM to move up to
the next level of math or satisfy the Early Start remedial math requirement completely.

VI.
•

•
•
•

•

•
•
•

•

•
•
•
•
•

VII.

ANALYSIS
We need to continue to work with our newest FYE Coordinator, Billy, to help with his transition in this new
role. He has only been with EOP for one semester and additional training is needed to help him prepare
for the fall semester.
Review program analysis and outcomes to align with GI 2025
The current EOP Director was promoted to AVP. We need to reorganize to ensure appropriate workload
and productivity.
Since we are down an EOP Advisor, we are seeking a graduate intern to help with some of the projects
and academic advising during drop-in times. This will alleviate some of the workload of the remaining
staff.
EOP has secured additional sections of the Course Link offered to all incoming EOP first-time freshmen.
These additional sections will foster a sense of community and belonging and will hopefully enhance our
persistence rates.
As more students enter with college level credit coursework completed, EOP will need to readjust the
number of seats we ask for in our Course Link sections.
EOP has a commitment to the original ideals of the program. We will need to continue to maximize efforts
to prioritize our exceptional admit pool.
Our EOP admissions process needs to keep pace with Admissions and Financial Aid timelines. Hiring
supplemental assistance this past cycle was instrumental in meeting these deadlines. We will continue to
look for ways to shorten the amount of time it takes to review files.
We need to continue to provide more resources for our second year students. They will continue to work
closely with our student intern staff, and utilize some of the components from our EOP/FYE model. Our
Second Year Success Program will continue to need additional resources to focus on social activities and
programming.
We need to focus more on life after college preparation for our students.
We need to continue to be more intentional about educating the campus community on who our students
are and the services we provide.
As changes in remediation are implemented throughout the CSU system, we will need to anticipate how
this will impact Summer Bridge and our first-time freshmen.
The Summer Bridge format needs to be evaluated now that we have implemented EO 1110 and there is
no more assessments (ELM) to be given.
With the continued increase in first generation college students and our program at capacity, we need to
work with campus partners to find ways to serve more students overall.

PROGRAM OBJECTIVES FOR 2018-2019

1. EOP will continue to meet with all continuing students who are on academic probation.
2. Increase contact and support of continuing students who are in good academic standing.
3. Enhance support for our first year students through communication via electronic technology.
4. Focus on professional development and career readiness for our continuing EOP students
5. As a result of current staffing re-assignments, assess workloads and productivity and reorganize
accordingly.
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FOSTER YOUTH PROGRAM (PATH SCHOLARS)

I.

MISSION STATEMENT

PATH Scholars, in conjunction with the campus Foster Youth Committee, is dedicated to the higher
educational needs of former foster youth and unaccompanied homeless youth. We will enhance access
to the California State University, Chico community through collaborative efforts with other college
network and community partners. For those identified as former foster youth and unaccompanied
homeless youth, we will develop stability by acting as a liaison with campus and community resources.
Our goal is to cultivate successful, proficient, and self-aware citizens in pursuit of their degree.
Department Goals (Last reviewed June 2018)
•
•
•

II.
•

•
•
•
•
•
•

•
•
•
•
•

Inform and educate the campus community about this population. (Division goal 1; University
strategic priorities 1, 2, 4, 8)
Provide leadership and networking opportunities through campus and community collaboration.
(Division goals 1, 2, 3; University strategic priorities 1, 4, 7, 8)
Increase access, retention and graduation rates for this population. (Division goals 1, 2, 3; University
strategic priorities 1, 4, 8)
DEPARTMENTAL ACCOMPLISHMENTS
Coordinated a summer program of events (Summer 2017) in collaboration with county partners
(Butte County Office of Education, Champion Scholars, Butte County Independent Living Program,
California Youth Connection – Butte Chapter, and Butte College Inspiring Scholars) to keep
students engaged, connected, and to reduce isolation as the majority of students leave Chico during
the summer months.
Launched the first Donation Drive (August 2017) to collect living essentials via Welcome Packages
for new incoming students.
Admitted 35+ new students this year; the highest number since the program started.
Offered the 4th Annual PATH Scholars Welcome Reception in the fall semester.
Featured in a Chico News & Review article highlighting the remarkable accomplishment of starting
college for this student population, and the challenges they face along the way. Link to article:
https://www.newsreview.com/chico/finding-their-way/content?oid=24849877
Newspaper article inspired a radio interview with KZFR to hear from more students. Link to
interview: http://www.kzfr.org/broadcasts/9923
Chico State PATH Scholars was highlighted in a report published by California College Pathways
(CCP)/ John Burton Advocates for Youth (JBAY) to establish best practice policies for four year
universities. Link to report: http://www.jbaforyouth.org/wp-content/uploads/2017/09/Stepping-UpFINAL-1.pdf
Received outside funding from Chico Rotary to provide a cultural activity during Halloween time
(Haunted Corn Maze).
Raised $6,320 for PATH Scholars during Chico State Giving Day, which included one special
$5,000 gift from a private donor. This funding will support student emergency funds and social
activities to build community. Link: https://app.mobilecause.com/vf/chicopath
Staff Council selected the PATH Student Organization for their annual raffle fundraiser, raising
$2,212 to host regular social gatherings on campus with younger foster youth to promote higher
education for this population.
Partnered with John Burton Advocates for Youth to access the textbook voucher program, Burton
Book Fund, for 32 students this academic year, which provided up to $250 at the Chico State AS
Bookstore for each student for the entire year (totaling $8,000).
Partnered with Chico State Associated Students for textbook funding ($2,985) which assisted 26
students in the spring semester.
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•
•
•
•
•
•
•
•
•
•

Cultural activities continue to be a significant element to program efficacy. Activities cultivate
positive relationships through new and meaningful experiences (Holiday Party, End of the Semester
Dinner).
Provided Christmas gifts to over 30 PATH Scholar students, in collaboration with The Salvation
Army Angel Tree, the Chico State Wildcat Food Pantry, and Chico State’s Regional & Continuing
Education.
Celebrated the one year anniversary of the PATH Scholars Center.
Cultivated empowerment opportunities and leadership development for students by continuing
“Lunch with President Hutchinson” each semester.
Completed the first year of the PATH Scholars House, one of the new Living-Learning Communities
(LLC), in partnership with University Housing.
Attended the Foster Youth Program Coordinator Meeting at the Chancellors Office which had not
been held in several years.
Honored National Foster Care Month (May) with a Silent March around campus, and another KZFR
radio interview. Link to interview: http://www.kzfr.org/broadcasts/12761
Received additional WSJF Network funds at the end of the fiscal year to be used towards program
needs through September 2019.
Selected for Staff Development Day service project, which included 35 Welcome Packages for
incoming students, purchased by Odyssey Teams. A PATH Scholar student shared his story to
increase staff awareness of this student population and the services available to support them.
Supported instrumental policy change throughout the legislative process for Senate Bill 940 which
would increase the rate of college success among California’s foster youth by increasing access to
the Cal Grant B program; and Senate Bill 918 which will establish a grant program for housing,
services and supports for youth experiencing homelessness and task the Homeless Coordinating
and Financing Council to oversee them.

Highlights
•

•

•

Partnered with local media to increase awareness: Young people with foster care and
unaccompanied homeless backgrounds are often called the invisible population. PATH Scholars
has given students an opportunity to use their voice to speak out and share their challenges and
successes. The CN&R interviewed four students with varied backgrounds, and within the different
systems. One student was just starting her college career, two were continuing students and one
was completing her last year. All are major accomplishments for this student group. Following the
article, KZFR Radio wanted to interview three incoming first year students and hear their
experiences in more depth. The plan is to follow these three students through their college journey.
Finally, to honor National Foster Care Month in May, KZFR conducted another interview at the
PATH Scholars Center with a different group of students to share their stories and continue
empowerment by giving them a voice. It is vital for the local community to hear their unique
experiences, how they overcome obstacles, and celebrate their remarkable wisdom.
PATH Scholars highlighted in CCP/JBAY Report: The goal of the report was “to help understand
the conditions that foster youth face at four-year universities, track whether state-mandated policies
have been implemented, and identify promising practices that can be shared and emulated”. The
program coordinator participated in a survey to share how Chico State has developed its program.
As a result, PATH Scholars was spotlighted throughout the report, demonstrating how point of
contact, priority admission/verification process, partnership with housing, and addressing food
insecurity have been implemented. Following the report publication, the program coordinator copresented on a webinar for community colleges, CSU’s, UC’s, community/county agencies, and K12 personnel to further discuss report findings. (Report link is provided in section above.)
Additional fundraising and donations to further support PATH Scholars: Aside from being
guaranteed base funding for program operations, which also supports a full time program
coordinator, and being assigned annual work study for the first time this year, additional funding
came from outside donors. PATH Scholars was invited to participate in Chico State’s first Giving
Day which raised over $6,000. This endeavor also helped raise awareness about our program goals
and needs. Next, a network surplus provided a little extra funding from the Walter S. Johnson
Foundation. Then the PATH Student Organization was selected by the Staff Council Organization
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for their annual raffle fundraiser, raising $2,212 to host regular social gatherings on campus with
younger foster youth to promote higher education for this population. Finally, PATH Scholars
launched its first Donation Drive to collect items for Welcome Packages for new students, including
bedding, towels, toiletries and gift cards so students could purchase essentials specific to their
needs. The majority of donations came from the campus community, with a small number of outside
donors.
Diversity Efforts
•
•
•
•

Formalized partnership with Accessibility Resource Center by assigning a liaison within the
department.
Presented to several foster youth (from foster care agencies and schools throughout the state) in
collaboration with Campus Special Tours.
Continued regular events with campus partners (Butte College and Shasta College) to strengthen
transfer pipeline.
Services continue to be offered to older and re-entry students with a foster care background. There
has been an increase in this student population seeking additional services as active PATH
Scholars participants.

III.

CHANGES IN POLICIES AND PROCEDURES
N/A

IV.

RESOURCES SUMMARY

Resource Allocation
Johnson Foundation Implementation Grant allocation for 2017-2018
Rollforward from Johnson Foundation Implementation Grant allocation
for 2016-2017
General Fund allocation (transferred from EOP General Fund)
Work Study allocation for 2017-2018
Total Allocation
Projected Annual Expense
Unused Work Study
Projected Balance

$0
$12
$7,828
$5,000
$12,840
($12,251)
($8)
$581

Note: The Foster Youth Program was partially funded by the Walter S. Johnson Foundation (WSJF).
Grant fiscal year is based on an October 1, 2017 – September 30, 2018 timeline. Salary for the Foster
Youth Program Coordinator is included within the EOP General Fund allocation.
Human Resources
N/A
Facilities/Equipment
•

After being assigned a temporary location in Siskiyou Hall, the PATH Scholars Center was moved to
another location in the Meriam Library (MLIB162). As before, the Center is still being shared with
another program, the Dream Center. The configuration is different from the Siskiyou location which
has created some challenges around privacy.
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V.

PROGRAM ASSESSMENT OF PAST YEAR

Program Objectives for 2017-2018:
1. Stabilize funding to continue providing services to students, especially to sustain the Peer Coach
model.
Met – Base funding has been allocated to sustain program operations on an annual basis. This
covers one Peer Coach and operating expenses. Additionally, $5,000 of work-study was assigned
to PATH Scholars for the first time. This will be utilized primarily to support a student receptionist for
the PATH Scholars Center, at 20 hours per week. Even with the base funds, fundraising and
seeking outside funding will still be essential to provide resources such as social/cultural activities
and critical/emergency needs for students.
2. Incorporate an intentional focus on mid-semester progress reports.
Met – The program continues to partner with EOP to request electronic progress reports from
faculty. As students met with their Peer Coach, an intentional discussion took place regarding
progress and course grade at the mid-semester mark. If progress reports were not available, Peer
Coaches encouraged students to log in to Blackboard during their session to further explore
progress. The highest number of sessions with students occurred in October (fall) and between
February and April (spring), which indicates that a mid-semester intervention was deliberate and
critical. Furthermore, students with GPA below 2.0 have either stayed the same or decreased as
compared to past years.
3. Explore options for a permanent PATH Scholars Center
Ongoing – Because of the current configuration in Meriam Library and its challenges, we continue to
work with the VPSA’s office to identify a more permanent space. This may take some time.

Ongoing Assessment Efforts
Foster Youth/Unaccompanied Homeless Youth and Grade Levels
Grade Level
Spring 2016
Spring 2017
Freshman
33 (27%)
49 (35%)
Sophomore
24 (19%)
29 (21%)
Junior
25 (20%)
30 (22%)
Senior
43 (34%)
31 (22%)
Total
125
139
Foster Youth/Unaccompanied Homeless Youth and Ethnicity
Spring 2016
White
52
Hispanic/Latino
26
Black/African American
19
Two or More Ethnicities/Race
21
Asian
3
Native Hawaiian/Other Pac Islander
3
American Indian/Alaska Native
0
Not Specified/Decline
1
Total
125

Spring 2018
38 (24%)
25 (16%)
45 (29%)
49 (31%)
157

Spring 2017
55
31
19
24
5
3
1
1
139

Foster Youth/Unaccompanied Homeless Youth and Term GPA
Term GPA
Spring 2016
Spring 2017
Below 2.0
37 (30%)
32 (24%)
2.0 – 2.99
41 (33%)
48 (36%)
Above 3.0
47 (37%)
53 (40%)
Total
125
133

Spring 2018
58
36
27
29
3
2
1
1
157

Spring 2018
23 (15%)
80 (51%)
54 (34%)
157
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Foster Youth/Unaccompanied Homeless Youth and Cum GPA
Cum GPA
Spring 2016
Spring 2017
Spring 2018
Below 2.0
20 (16%)
14 (11%)
17 (11%)
2.0 – 2.99
66 (53%)
79 (59%)
86 (55%)
Above 3.0
39 (31%)
40 (30%)
54 (34%)
Total
125
133
157
Note: There were 6 fewer students in spring 2017 due to fall graduations or Planned Educational Leaves.
Cumulative GPA for First Time Freshman
Cum GPA for Freshman
2015/16
Below 2.0
15 (45%) 14 (42%)
2.0 – 2.99
14 (42%) 19 (58%)
Above 3.0
4 (12%) 0
Total
33

2016/17
11 (35%)
15 (48%)
5 (16%)
31

PATH Scholar Events/Activities and Participation
Date
Monthly Group
Fall 2017
8/18/2017
New Student Orientation
9/1/2017
PATH Scholars Center Fall Open House
9/6/2017
Welcome Reception at Selvester’s Café
9/22/2017
Cal-Fresh Workshop
10/6/2017
Academic Advising Success Workshop
10/18/2017
Networking Know How Event at Career Center
10/20/2017
Lunch with President Hutchinson
10/27/2017
Haunted Corn Maze and Pumpkin Patch Event
11/3/2017
Network Partners Event (Butte College and Shasta College) at
Woodstock’s Pizza
11/15/2017
Housing Workshop with Dan Herbert
12/7/2017
PATH Scholars Holiday Party at Peeking Chinese Restaurant
Winter Break
1/9/2018
Movie Tuesday at Tinseltown
1/18/2018
Game Day at the Center
Spring 2018
2/16/2018
Building Rapport with Faculty Workshop
3/2/2018
Tax Prep and VITA Assistance Workshop
3/9/2018
Game Night at the Center
3/13/2018
Lunch at the Center
3/14/2018
Academic Advising Success Workshop
3/20/2018
Spring Break Brunch and a Movie Event at Morning Thunder
and Tinseltown
3/28/2018
Lunch at the Center
4/20/2018
Lunch with President Hutchinson
4/24/2018
Lunch at the Center
5/3/2018
March for National Foster Care Awareness Month
5/10/2018
PATH Scholars End of Semester Dinner at Crepeville
Tier II Student Retention Rates
Academic Year
Total Number of Students
2015/16 Tier II
36
2016/17 Tier II
55
2017/18 Tier II
90

2017/18
10 (29%)
16 (46%)
9 (25%)
35

Number of PATH Scholar Attendees
19
16
31 (+16 Staff, faculty, community members)
3
24
5
15
12
11 (+ 14 Outreach)
10
23
7
7
7
4
8
19
10
5
13
10
18
12 (+2 Admin/faculty)
25

Student Retention Rate
88%
94%
90%

Graduates
10
3
15

PATH Scholars Center Visits
Number of Student Visits
Note: New data being reported.

Fall 2017
617

Spring 2018
801

AY Total
1,418
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Student Learning Outcomes
Note: A Student Learning Outcomes survey was sent out at the end of the academic year to 88
students (Tier II/active). Thirty-eight students completed the survey (43% completion rate). The results
of that survey inform the following:
SLO #1 – As a result of participating in the PATH Scholars Program, students will increase in
their academic self-confidence and networking skills.
• As a result of attending a PATH Scholars New Student Orientation and/or Welcome Reception (19
respondents), 74% of respondents stated that it was Extremely Helpful or Very Helpful to their
overall success.
• As a result of attending a PATH Scholars Academic Advising Success Workshop (21 respondents),
71% of respondents stated that it was Extremely Helpful or Very Helpful to their overall success.
• As a result of attending PATH Scholars Networking Opportunities (20 respondents), 80% of
respondents stated that it was Extremely Helpful or Very Helpful to their overall success.
• As a result of attending a Cultural Activity (21 respondents) and/or a Social Activity (30 respondents),
90% of respondents and 80% of respondents stated that it was Extremely Helpful or Very Helpful to
their overall success, respectively.
SLO #2 – As a result of participating in the PATH Scholars Program, students will develop and
improve independent living skills, reducing their emotional stress and giving them more time to
focus on academic goals.
• As a result of attending PATH Scholars Independent Living Skills Workshops (17 respondents), 65%
of respondents stated that it was Extremely Helpful or Very Helpful to their overall success.
• As a result of working on Independent Living Skills during individual meetings with the Program
Coordinator and/or a Peer Coach (26 respondents), 88% of respondents stated that it made a
Significant Impact or Moderate Impact to their overall success.
• As a result of learning and practicing healthy coping skills to manage stress during individual
meetings with the Program Coordinator and/or a Peer Coach (28 respondents), 82% of respondents
stated that it made a Significant Impact or Moderate Impact to their overall success.
• As a result of participating in PATH Scholars (34 respondents), 15% of respondents stated that it
Completely assisted in overcoming challenges, 35% of respondents stated that it Considerably
assisted in overcoming challenges and 26% of respondents stated that it Moderately assisted in
overcoming challenges.
VI.
•

•

ANALYSIS
Overall, students are utilizing PATH Scholars and the resources available to them to reach their
academic goals because this program connects with their foster care and/or unaccompanied
homeless identity and experience. Ultimately, the goal is to increase access, retention and
graduation rates. According to the end of the year survey distributed after the end of this academic
year, 64% are Very Satisfied and 30% are Moderately Satisfied with their PATH Scholars
experience. One survey respondent stated, “I know I haven’t been as active as I should be, but you
guys do not know how much of an impact you’ve made in my life and career at Chico State. You
guys are awesome! Thank you!” Another student shared, “PATH Scholars is the necessary support
system that I needed to graduate college”.
The PATH Scholars Center continues to play an integral role in the success of the program goals.
The Center celebrated its one year anniversary in May 2018 and the data representing usage of the
Center is evidenced by the number of student visits. The Office of Diversity and Inclusion donated
an iPad for students to sign in as they enter the Center. There was a 25% increase in the number of
students utilizing the Center since the fall opening, with over 800 visits during spring 2018 as
compared to just over 600 in the fall. Even though there was a rise in students visiting the Center,
the biggest challenge had to do with lack of privacy and confidentiality. The location divides PATH
Scholars and the Dream Center with office partitions, which leads to high noise volume and the
opportunity to overhear sensitive conversations by both populations. Students from both programs
shared that they did not feel comfortable utilizing the Center due to this reason. Ultimately PATH
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•

•

•

Scholars needs a space solely dedicated to this program in order to effectively and appropriately
serve this student group.
Due to reaching maximum capacity from a significant increase in student numbers and need, as well
as limited staffing and resources, the program coordinator will need to put a cap on the number of
students being admitted to PATH Scholars. The program will continue to be structured using a tier
system – Tier I, to include students that have been verified with a foster care and/or unaccompanied
homeless background and will continue to receive priority registration as well as useful information
and resources; and Tier II, comprising of active students that submit an application packet and
receive intrusive advising and case management services. For next year, the program coordinator
will admit fifteen students that demonstrate the greatest need and highest level of motivation to use
their education to make a positive impact on their families and communities. A waitlist will be
considered as the process develops and is evaluated throughout the year. In the future, hiring
another professional staff will be vital in order to effectively serve all students seeking services to
obtain a college degree.
Even before program inception, a Foster Youth Committee was created to plan and implement next
steps. The Committee was instrumental as the program developed, but was paused for some time
as the program expanded and evolved. At this time, it is necessary to start utilizing campus and
community partners on a deeper level to assist with the significant growth of the program. This
requires a dual approach. First, by reactivating the campus Foster Youth Committee, the members
can further support and assist the program coordinator by exploring possibilities as well as carrying
out tasks and projects. Second, the campus Committee will partner with Butte County Office of
Education and Butte College Inspiring Scholars for a County Advisory Council to extend into the
local community and leverage resources on a larger scale.
While collecting and analyzing data for the past four years, the trend shows that students receiving a
cumulative GPA below a 2.0 has either decreased or stayed the same over the years. Similarly,
students receiving a cumulative GPA above a 3.0 has either increased or stayed the same. As the
program continues, it will be beneficial to start evaluating academic progress for the total student
group (Tier I) as compared to the active student participants (Tier II). This will inform program
services and interventions, and how they are delivered.

VII.

PROGRAM OBJECTIVES FOR 2018-2019

1. Continue to explore options for a permanent PATH Scholars Center.
2. Reactivate/revive campus Foster Youth Committee.
3. Compare academic progress of Tier I participants vs. Tier II (active) participants.
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STUDENT LEARNING CENTER

I.

MISSION STATEMENT

The Student Learning Center (SLC) empowers CSU, Chico students to become independent thinkers
and lifelong learners through the use of student-centered academic support in diverse, inclusive
learning environments. The SLC is committed to purposeful outreach to underserved student
populations, particularly first generation, low income college students and students with disabilities.
Collaborating closely with faculty, academic departments, and student support programs, particularly the
Educational Opportunity Program, we provide comprehensive academic support and skills development
through Subject and Writing Center Tutoring, Supplemental Instruction (SI), and Study Skills Support.
The SLC trains its student staff to provide outstanding academic support while developing their own
content knowledge, leadership, and professional skills. As the highest volume peer led academic
assistance center on campus, the SLC supports the University’s primary strategic priority with a focus
on first-year, general education, and high stakes, bottleneck courses.
Department Goals (Last Reviewed June 2018)
•
•
•
•

The Student Learning Center will provide individual and small group tutorials in undergraduate
subject content areas, writing, and in learning strategies. (Student Affairs Goals 1, 2, 3; University
Strategic Priorities 1, 4, 8)
The Student Learning Center will provide supplemental instruction for high-risk courses and EOP
first year students. (Student Affairs Goals 1, 2, 3; University Strategic Priorities 1, 4, 8)
The Student Learning Center staff will cultivate working relationships with students, faculty, and staff
that encourage effective communication and that are conducive to the delivery of services to
students, faculty, and staff. (Student Affairs Goals 1, 2, 3; University Strategic Priorities 1, 2, 4)
The Student Learning Center staff will maintain top quality and current expertise in the field of
learning assistance, writing, and supplemental instruction through professional reading, mediated
resources, and other opportunities for professional development. (Student Affairs Goals 1, 2, 3;
University Strategic Priorities 1, 2)

Contribution of Goals to Recruitment, Retention, and Graduation
The common factor of each of the SLC goals is to provide a high quality learning environment outside of
the classroom that enhances student achievement and success.
•

•

•

II.

Recruitment: The free academic support services offered by the SLC have been highlighted to
prospective students by the Admissions Office, Summer Orientation, the Educational
Opportunity Program, the Chico Student Success Center, and other admissions and recruitment
programs on campus.
Retention: SLC goals serve to support student retention by helping students develop
transferable, lifelong learning skills such as better understanding of specific course material,
exam preparation, asking questions, memory techniques, and confidence. Our data shows that
on average students who regularly visit tutoring and/or SI earn higher grades than those who do
not.
Graduation: The overarching goal of the Student Learning Center is to help students who use
the services graduate. By helping students build background knowledge and learning skills, the
SLC develops student confidence, motivation, and persistence.
DEPARTMENTAL ACCOMPLISHMENTS

•

The Student Learning Center had another record breaking year in the number of students and
the number of visits in 2017-2018 with 4192 students using the SLC services 41,014 times.
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•
•

•
•
•

•
•
•
•
•
•

In fall 2017, a new Supplemental Instruction (SI) Coordinator was hired and received highquality SI Coordinator training at the University of Missouri-Kansas City campus.
The SI program has continued and strengthened its existing partnerships with the Biology
Department and the Chemistry Department. In spring 2018, the SI Coordinator, SLC Associate
Director, and a Chemistry SI faculty member collaborated to present at the SI International
Conference Seattle. The presentation topic was “Supplemental Instructions: Decreasing DWF Rates
and Achievement Gaps on an Increasingly Diverse Campus Community.”
The SI program assisted Zach Justus, Associate Professor in Communications and Special
Consultant for Course Redesign with Technology, in the creation of a CSU SI Repository.
The SLC collaborated with the Math Department and the Meriam Library to continue services at
the Math Learning Lab for drop in math tutoring last spring and saw a huge increase in student
usage totaling 4,804 visits
The SLC actively sought additional resources to maintain and expand its services to help
students achieve academic success. In 2017-2018, the SLC was able to bring in more than
$220,000 primarily through collaboration with the Chemistry Department, the HSI STEM grant,
a, CSU Graduation Initiative Funding, and Course Redesign funds from the Chancellor’s Office.
In Fall 2017, Vice Provost for Academic Programs, Bill Loker, confirmed $100,000 in Graduation
Initiative funding will become base funding for SLC SI offerings.
The Writing Center showed unique student users increased by nearly 20% this academic year.
This is due to better advertisement of services, workshops and cross-campus collaborations.
In spring 2018, the Writing Center collaborated with the Meriam Library to provide drop-in
writing tutoring Monday through Thursday evenings and Sunday afternoons. A total of 60
unique students used this service, resulting in 78 visits.
The Writing Center ran a successful series of GRE analytical writing workshops to help students
prepare for the analytical writing section of the GRE. Three workshops were offered, each
providing different information. 39 students attended.
The Writing Center extended its outreach and professional development for writing tutors by
coordinating writing events such as the National Day on Writing and sending four SLC Writing
Center tutors to the National Conference on Peer Tutoring in Writing.
The SLC was granted Student Learning Fee funding for subject tutoring for 2018-2019 to help
maintain tutoring despite the anticipated salary increases of $29,000 for Instructional Student
Assistants.

Highlights
•

•

Successful collaboration and coordination with other departments across campus combined
with enhanced outreach efforts led to a record breaking year in the number of students and
visits to SLC services while still reducing congestion and noise levels in the main SLC area. The
streamlining of the SI expansion and increased student usage of the Math Learning Lab in the
library led to a controlled number of tutoring appointments taking place in the SLC space. The
majority of weekly SI sessions were scheduled outside of the classroom adjacent to the SLC
which reduced activity in the Center, but continues other challenges in terms of scheduling and
consistency of location. The Math Learning Lab made math tutoring more accessible with
extended hours and reduced the amount of math tutoring in the SLC main center space.
2017-2018 showed continued success for the scope of Supplemental Instruction (SI) offered
through the SLC. The SI program overall demonstrated great success in both the number of
students it served and the impact on their grades. Over the year, 2130 students attended SI
sessions a total of over 17,000 times. On average, those that attended SI earned half a grade
higher than those who never attended. Those that attended SI consistently (eight or more times
in a semester) earned a whole letter grade higher than those who never attended. The
continued success of the SI program resulted in increased funding from the HSI STEM grant
partners in Academic Affairs and the allocation of $100,000 of base funding from campus
Graduation Initiative dollars. The stellar work of the SI Coordinator and SI leaders prompted an
invitation for CSU Chico’s SI leaders to be the first to contribute their Lesson Plans to pilot the
Lesson Plans component of the SI Repository.
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•

Math and Writing Tutoring are now offered for drop-in tutoring every weekday and Sundays.
A successful collaboration with Library Dean Patrick Newell, allowed the Math Department,
Writing Center, and the SLC to join forces to offer extended drop-in tutoring hours on the fourth
floor of the Meriam Library. The more accessible location and hours expanded the availability of
math tutoring and resulted in a significant increase in both math and writing drop-in
appointments.

Diversity Efforts
•
•
•
•

•

NS
2%

The SLC collaborated with the Counseling and Wellness Center to offer mental health topics
training to over 100 student employees during the spring tutor training.
The SLC partnered with the Accessibility Resource Center to provide diversity training on how
to best serve students with learning disabilities or special needs.
Beginning in fall 2017, the SLC expanded the “Smart Snacks” program with successful
fundraising efforts totaling over $3,000. This addressed the needs of the increasing number of
low income students with food insecurity who visit the SLC.
The Writing Center successfully ran a storytelling and writing workshop series in collaboration
with the Asian and Pacific Islander Council for Hmong students and staff. Four workshops were
offered, each focusing on a different topic, including name origins, space, the influence of
individuals in people’s lives, and the cultural importance of food. Readings from Hmong authors
and poets were also introduced. Nine students participated in the workshops and five students
read their personal stories at the culminating event, a public reading titled “Stories from the
Heart”.
The SLC continued its expanded priority tutoring appointment sign-ups on the first Friday of
each semester for students served by ARC and those in programs serving first generation, low
income students including EOP, SSS, CSSC, REACH, and PATH Scholars, with the addition of
our Dreamer student population. A demographic comparison of students who took advantage of
priority sign-ups and those who came on the first day of all campus sign-ups show clear
differences.

White
16%

FIRST DAY SIGN UPS

PRIORITY SIGN UPS Am.
2 or More
5%
Asian
9%

Am.
Indian
2 or More
0%
6%
Asian
Black
8%
7% Hawaiian
0%
Hispanic
35%

Indian
0%
Black
9%Hawaiian
0%

White
41%

Hispanic
59%

NS
3%

III.

CHANGES IN POLICIES AND PROCEDURES
N/A
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IV.

RESOURCES SUMMARY

Resources Allocation
SLC General Fund allocation (transferred from EOP General Fund)
SLC annual allocation (lottery)
Lottery rollover from 2016-2017
Work Study allocation
One-time Student Learning Fee allocation
One-time dollars (from other campus partners)
Total allocation for 2017-2018
Projected Annual Expense
Unused Work Study
Projected Balance

$196,708
$119,464
$432
$45,170
$29,120
$49,294
$440,188
$389,125
($9)
$51,054

The Student Learning Center student salary budget increased as a result of two factors. First,
Instructional Student Assistants (ISA’s) received a .50 per hour pay raise through the Unit 11 collective
bargaining agreement. Second, the SLC increased the number of student staff and the number of hours
due to the SI expansion and the extended hours of the Math Learning Lab. Thankfully, due to the influx
of additional one time dollars, there was enough to cover all of the student salary costs. The SLC shows
a significant surplus in funds because of one-time Graduation Initiative dollars that were awarded late in
the academic year. Staff reductions and other cost saving measures had already been enacted at the
time of the unexpected additional funds. The SLC was unable to spend down the surplus dollars
because of these two factors. Next year, the SLC will face an increase in student salaries as ISA’s will
be receiving another .50/hour raise. Without return of surplus funding, the SLC will not be able to cover
all of the student salary costs based on our projected budget. The Center will once again face difficulty
in planning and implementing successful programs while managing resources effectively. This is
especially true for SI. Planning SI, particularly for a semester where any growth to the program is
anticipated, starts almost immediately the semester prior. Discussions with faculty and chairs/deans
must begin months in advance in order for SI Leaders to be recruited, interviewed, and hired before
finals week. Without stable funding, conversations about course support revolve around cobbling
together available funding instead of around data on student need, student likelihood of participation,
course design, and alternate academic supports in place.
Human Resources
•

•

There were significant changes in staffing in the SLC in 2017-2018. In response to the rapid
expansion of Supplemental Instruction in 2016-2017, the SI/Writing Coordinator position was
divided into two separate positions, allowing for the addition of a full time, 11 month SI
Coordinator. Yer Thao was hired in August 2017 to assume the task of coordinating SI after it
recently more than doubled in spring 2017. Also, in August 2017, Pa Vue was hired for the SLC
Writing Coordinator position. Finally, after working in the Student Learning Center for 15 years,
Christine Connerly retired from her position as Associate Director and Dawn Frank was hired as
the new Associate Director in January 2018.
The frequent staff turnover in the SLC has required great effort on the part of the entire SLC
professional staff and student staff to constantly orient and train new coordinators and, most
recently, a new Associate Director. The Center will work toward consistent work flow and
identification of work duties, especially in the area of subject tutor coordination and supervision,
which is an additional job duty for the Associate Director position. Now that the SLC is staffed
at a level commensurate with the volume of work, it is imperative that everything possible be
done to avoid further turnover and/or loss of institutional knowledge.

Facilities/Equipment
•

The walls in the SLC are in increasingly desperate need of paint! The contractor for the Student
Services Center did not use primer when the walls were originally painted, and the Student
Learning Center has had almost 260,000 visits in the nine years it has been in the SSC. The
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•

•

•

V.

walls are smeared with handprints and marker residue near all the whiteboards. The paint has
peeled in numerous locations. The walls cannot be cleaned without the paint coming off of the
walls because of the lack of primer and the type of paint that was originally used. Because the
campus only paints offices and classrooms on a 12 year cycle, the SLC was not due for
repainting until 2020, however the campus painters have now added the SLC to their summer
schedule and the Center is scheduled to receive a fresh coat of paint in the main area in later
July 2018.
There is a real need to replace the large, heavy tables in SSC 304, the classroom used for SI,
SLC student staff training, and EOP Summer Bridge Study Skills. The tables in that room are
awkward to move and restrict student interaction. Smaller, modular tables with wheels such as
those used on the fourth floor of the library would allow for more flexibility in student interaction.
A founding principle of SI is student-directed interactive learning and requires students to
collaborate in small groups and to vary the modes of interaction. SSC 304 is the only
classroom currently dedicated to a growing SI program and modular tables are needed for more
effective collaborative learning activities. The return of surplus funds from this year could be
used to address this issue.
The SLC uses all of its whiteboards every day. With 40,000 visits this past year, the
whiteboards in the SLC are some of the most used on campus. They serve as the primary tool
for instruction while the moveable boards also serve as space dividers for dozens of small
workstations. Many of the whiteboards on wheels are currently held together with duct
tape. Each week, we tighten any screws that can be tightened, re-align the borders, and apply
new duct tape, but many students complain that the boards sway while they are writing on them
and fall apart in front of them. Ultimately, with our limited budget, the spending priority is always
student salaries in order to serve as many students as possible, but maintenance and
replacement of whiteboards is becoming an urgent issue.
A fundamental facility need for the SLC which has been a significant impediment to the
successful growth of the SI program is classroom space. The SLC SI classroom, SSC 304, can
accommodate approximately 50 hours a week, or the size of the SI program a year ago before
the expansion. Spring 2018, we had SI sessions in 10 additional classrooms outside of
SSC. This was a reduction in demand for space from the year before due to securing priority
reservation over the SI classroom in SSC 304. However, to adequately support the current size
of the SI program in fall 2018, or any further growth beyond that, we will need an additional
dedicated classroom space.
PROGRAM ASSESSMENT OF PAST YEAR

Program Objectives for 2017-2018
1. Seek stable funding to maintain the quality and quantity of academic assistance offered by the SLC.
Progress: Due to the promising data outcomes for the Supplemental Instruction Program, the SLC
was awarded $100,000 additional general fund base dollars.
2. Train the new SI and Writing Coordinators so they can manage their respective programs effectively
as the Center transitions to new leadership after the retirement of the SLC Associate Director at the
end of fall semester.
Met: Both new Coordinators completed a full academic year in their new positions and participated
in professional development opportunities and networking across the campus and system-wide.
Both Coordinators are excellent and integral additions to the SLC and customized their programs to
specific leadership and organizational styles while maintaining and growing strong student services
and usage.
3. Advocate for greater collaboration, coordination, and consistent funding for learning support
programs across campus
Met: SLC staff actively sought resources and collaboration that would allow the SLC to maintain and
expand services. The SLC was successful in securing supplemental funding from multiple sources
including Academic Affairs, Graduation Initiative and partnership with the Meriam Library.
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Outside Funds for the SLC - 2017-2018
Student Learning Fee – GE course subject tutoring
Chemistry Dept Course Redesign (Chancellor’s Office)
HSI STEM
Meriam Library Writing Tutor support
Grad Initiative Base Funds (VPSA)
Grad Initiative One-Time funds (Provost, Chancellor’s Office)
ASA II - 11 month (2/3 Provost, 1/3 VPSA; reflected in EOP GF)

$2,120
$27,216
$34,490
$4,004
$100,000
$80,000

4. Secure consistent SI classroom space for the expanded SI program.
Met: SLC staff actively sought resources and collaboration that would allow the SLC to maintain
and expand programming as we began to outgrow our allotted space. The SI Coordinator was
able to secure priority reservations over the SI classroom in SSC 304 for the entire academic
year. The SI Coordinator also secured priority reservations for classrooms following
department/faculty requests on the semester reservation calendar. The goal now is to secure
priority registration status for SI leader so we can reserve classroom space even more in
advance of the beginning of semester classes.

Ongoing Assessment Efforts
Demographic Reporting

Students by Ethnicity 2017-2018
2 or More
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Asian
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Black
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5 Year Demographic Comparison
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Note: In the past five years, the ethnic diversity of students who take advantage of SLC programs
has changed significantly, reflecting the greater diversity of students attending CSU, Chico.

SLC STUDENT USERS BY GENDER
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Male
Female
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Service Usage Summary
Total SLC Visits Comparison

SLC Students/Visit Comparisons
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Note: With the expansion of SI and the Math Learning Lab, the Student Learning
Center had the highest number of students and visits in its history with a total of 4,192 students
visiting 41,014 times.

First Day of Appointment Sign-Ups
1456
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1000
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0
2015-16

Note: In 2017-2018, there was a slight increase in tutoring sign-ups, however the Center was able to
manage overly large waitlists because of the continuation of SI expansion and the Math Learning Lab
in the library, making more drop in math help available, but reducing the number of math tutors offering
appointments.
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Student Satisfaction - Tutoring, Supplemental Instruction, Writing, and from
Spring 2018 Surveys

Student Satisfaction Surveys Spring
2017
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Note: Our overall satisfaction rate was 91%.

Tutorial
Number of students receiving tutorial services/Number of courses tutored (Primary Goal 1)

Subject Tutoring Students/Visits
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Note: In 2017-2018, the number of students and visits for tutoring was reduced deliberately through
the continued expansion of SI and of the Math Learning Lab in the library which
reduced the number of tutoring appointments taking place in the SLC. This helped reduce crowding
and noise levels and also offered access to academic assistance for more students overall as
evidenced by the fact that the overall number of students and visits to the SLC went up during the year.
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Study Skills

Study Skills Students/Visits
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Note: SLC was not able to continue to coordinate study skills workshops or track attendance in
2016-2017, so no data is reported here for that year. SLC reduced the number of study skills
workshops when other Student Affairs units (Career Center, Student Life & Leadership) increased their
“Adulting 101” workshops.

Supplemental Instruction
Number of Students Attending Supplemental Instruction Sessions (Primary Goal 2)
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Student Visits to Supplmental Instruction
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Grade Outcomes for SI Students Receiving SI Tutorial (Primary Goal 2)

SI GPA Comparison
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Note: In 2017-2018, the SI program continued expansion focused on providing support for STEM courses,
with a focus on bottleneck courses in chemistry, computer science, and biology. Students who participated
in SI were far more likely to pass than those who did not, and those who attended SI regularly earned
higher grades.
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Writing Tutoring
Number of Students Participating In Writing Tutorials (Primary Goal 1)
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Note: More students visited the SLC Writing Center in 2017-2018 with a 19% increase from the previous year.

Student Assessment of Satisfaction, Quality and Student Learning Outcomes
Learning Outcomes
SLO #1: The Student Learning Center will offer services and programs that develop transferable
learning skills that will enhance their academic and personal success both in and out of the classroom.
Top Five Study Skills Developed by Student Users
Subject Tutoring
Supplemental Instruction
Writing
Understanding of Course Material (95%) Understanding of Course Material (86%) Grammar (28%)
Exam Preparation (80%)
Exam Preparation (77%)
Organization (27%)
Asking Questions (58%)
Better Overall Study Habits (49%)
Citations/Formatting (20%)
Motivation/Persistence (56%)
Predicting Test Questions (48%)
Developing/supporting ideas (18%)
Problem Solving (53%)
Memory Techniques (47%)
Understanding Assignment (17%)
Note: Each SLC program conducts ongoing assessment throughout each semester. Subject tutoring and SI conduct mid and end
of semester surveys of students who use the services. This chart shows the top five skills students identified on the surveys for
these three programs.

Qualitative Assessment of Student Skills: Many of the comments on the student surveys of tutoring
and SI give more insight into the specific benefits of academic assistance in helping students develop
transferable learning skills, persistence, and confidence (see below).
Math Learning Lab:
“The Math Lab is very perfect how it is. The hours of availability is great and the tutors are great, kind
and talkative! Overall I would say it's an amazing program and I'm very thankful it's out there!”
“The math tutor using scaffolding, made me actually learn by myself. They gave me very little help. I
hated it, but now I will never forget how to do the problem. Thank you awesome tough love tutor! It
worked!”
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Subject Tutoring:
“Attending the tutoring session this semester allowed me to realize that I can excel in a subject I
believed I was not good in. Prior this semester, I was scared of taking a science course because I had
failed the ones I had taken before. Having a great tutor helped a lot.”
“I learned that it is okay to ask for help. I was always afraid of admitting I needed help and I'm glad that I
chose to sign up for tutoring because my tutors were amazing and so kind.
Supplemental Instruction (SI):
“I learned that studying for tests is more beneficial if you practice like you're taking the test and only rely
on your notes if you really need them to complete the problem.”
“SI showed me that you learn a lot more by actually understanding the material instead of trying to
memorize it.”
Writing Center:
“My writing tutor was very helpful when it came to interpreting my own ideas to the paper. She
suggested what would work and if I included something that wouldn't work she would constructively say
whether or not it was too broad. She was really helpful and eased the stress that I was feeling prior to
coming in.”
“I shared some personal information as expected when writing a personal statement for a scholarship
and she treated me with respect and dignity and even emphasized how to incorporate that into my
paper which I really appreciated.”

SLO #2: The Student Learning Center will develop the professional and lifelong learning skills of its
student staff through training, mentoring, and ongoing feedback.

Top Five Professional Skills Developed by SLC Student Staff (all programs)

Top Skills Developed by SLC Staff
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VI.

LISTENING

VALIDATING

MOTIVATING

76

ENCOURAGING

ANALYSIS
•

The rapid expansion of the SI program this year showed promising results, but the success of
the SI program next year and in future years depends on resolving a few key issues. One of
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•

•

VII.

these issues is the lack of support regarding data analysis. The success of an evidence based
practice such as SI depends on current, actionable data to inform decision making about course
offerings and method of implementation. Through monthly CSU system-wide meetings and
webinars, SLC staff have discovered that several other CSUs have shared close collaborations
with Institutional Research departments leading to increased student success, cost-effective
implementations, enhanced funding opportunities, and submissions of articles to peer reviewed
publications. A second key issue is consistent, designated classroom space for SI in addition to
SSC 304. With the support of Provost Larsen, we are now able to request classrooms before
the first week of school but after courses have been scheduled. This allows the schedule to be
made in time to start SI the second week of the semester, but it still leaves us with an issue of
being spread out across campus in a dozen different classrooms. As a voluntary program that is
not listed on the student’s portal, consistency and ease of access is essential to high
participation rates. The most urgent issue for both SI expansion and the effectiveness all of the
Student Learning Center programs is stable, consistent funding.
With the Chancellor’s Office enforcement of EO 1110, the Student Learning Center now has
increased demand for developmental and GE Math and composition courses. The increased
tutor hours to meet these demands come with no additional resources or funds from the
Chancellor’s Office of the Math and English departments. Close coordination with multiple
campus partners will need to happen in order for the SLC to deliver these services and not
reduce learning assistance to other courses and departments.
The Student Learning Center will have five full time career staff for fall 2018 for the first time in
its history which will definitely help each program begin the year with adequate support. Both
the new SI Coordinator and the new Writing Center Coordinator started their positions on
August 2, 2017 and had a steep learning curve to get up to speed. In addition, Christine
Connerly, the Associate Director who had been in the SLC since 2003, retired at the end of fall
semester 2017, leaving a gap in institutional knowledge for the Center. The rapid growth and
inconsistent staffing of the SLC in the past few years has created many challenges. Increased
collaboration has made expansion possible, but also potentially less stable. Increasing services
based on one time funding is not sustainable. Consistent funding and support is essential for
the program to be successful in helping CSU, Chico meet the ambitious targets of the CSU
Graduation Initiative.
PROGRAM OBJECTIVES FOR 2018-2019

•
•
•
•

Seek stable funding to maintain the quality and quantity of academic assistance offered by the
SLC.
Complete Supplemental Instruction Certification through University of Missouri-Kansas City
Showcase SLC services and effectiveness through enhanced campus outreach, partnerships,
and programming
Provide in depth and more intentional writing training to writing tutors in order to provide better
writing support to CSU, Chico’s growing first generation and Hispanic population.
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TRIO/EDUCATIONAL TALENT SEARCH

I. MISSION STATEMENT
Educational Talent Search (ETS) is committed to academically prepare and motivate low-income, firstgeneration college students for success in postsecondary education.
The Educational Talent Search program is aligned with CSU, Chico’s Mission, Values and Vision
statements and the first strategic priority to “recruit, enroll, support, and graduate a diverse and highquality student population.”
History at California State University, Chico
Educational Talent Search I (Funded in 1990 to serve 825 students) - the target population is
comprised of students in grades 6 -12 who attend 15 target schools (Anna McKenney Intermediate,
Bidwell Junior, Central Middle, CK Price Intermediate, Gray Avenue Middle, Las Plumas High, Live Oak
High, Live Oak Middle, Marsh Junior High, Marysville High, Orland High, Oroville High, Pleasant Valley
High, Willows High and Yuba City High) in four counties (Butte, Glenn, Sutter and Yuba).
Educational Talent Search II (Funded in 2006 to serve 503 students) - the target population is
comprised of students in grades 6 -12 who attend 8 target schools (Chico Junior, Chico High Gridley
High, Hamilton Elementary, Hamilton Union High, Los Molinos High, Paradise High, and Williams
Junior/Senior High) in five counties (Butte, Colusa, Glenn, Sutter and Tehama).
Department Goals (Performance Objectives required by the U.S. Department of Education)
Program Objectives:
1. Secondary School Persistence: 90% of non-senior participants served each project year will
complete the current academic year and continue in school for the next academic year, at the
next grade level.
2. Secondary School Graduation:
•

85% of seniors served during the project year will graduate during the project year with
a regular secondary school diploma within the standard number of years.

•

40% of seniors served during the project year will complete a rigorous secondary
school program of study and will graduate during the project year with a regular
secondary school diploma within the standard number of years.

3. Postsecondary Education Enrollment: 75% of participants, who have graduated with a
regular secondary school diploma, during the project year, will enroll in an institution of higher
education by the fall term immediately following high school graduation or will have received
notification, from an institution of higher education, of acceptance but deferred enrollment until
the next academic term (e.g., spring term).
4. Postsecondary Attainment: 40% of participants served during the project year who enrolled in
an institution of higher education by the fall term immediately following high school graduation
or by the next academic term (e.g., spring term) as a result of acceptance but deferred
enrollment will complete a program of postsecondary education within six years.
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II. ETS ACCOMPLISHMENTS
New Administrative Assistant – Aurora Ruvalcaba joined the ETS/MESA family in the spring ready to
fulfill her responsibilities and grateful for the opportunity to serve students. Aurora is a graduate of
University of California, Los Angeles with a Bachelor of Arts in Sociology.
Successfully recruited and served 1,358 students in grades 6th-12th at 23 target schools – lowincome, first generation college students are motivated and prepared to attend college starting in 6 th
grade! On the average, approximately 70-90 ETS students enroll at CSU, Chico each fall.
Monthly Workshops – ETS advisors visit their assigned schools each month and present workshops
according to grade level on topics such as college requirements, transcript review, career/major
awareness, personal growth, ACT/SAT preparation, scholarships, personal statements, and financial
literacy. In addition, advisors guide seniors step-by-step through the college, financial aid, and
educational support programs (EOP, SSS, EOPS and REACH) processes and applications.
Conferences hosted at CSU, Chico – students attended hands-on workshops at CSU, Chico
facilitated by university faculty/staff, volunteers and students.
•

Senior Admissions Seminar (132 students) – representatives from UC Davis, CSU Chico,
and Butte College presented to students about admissions, EOP/EOP&S, financial aid,
scholarships and studying abroad. CSU, Chico student leader Jerad Prevost delivered the
keynote speech where he shared his story and encouraged students to pursue their educational
dreams.

Pictured left: ETS students attending the California State University admissions workshop at
Senior Admissions Seminar.
Pictured center: ETS students posing with Jerad Prevost, keynote speaker, at Senior
Admissions Seminar.
Pictured right: ETS students awarded with laptops and backpacks for completing the best
college portfolios at Senior Admissions Seminar.
•

Junior Success Seminar (114 students) – Study Smart Tutors Inc.,
presented ACT and SAT test preparation in an interactive and
academically challenging way. They gave students tips and
explained what to expect on the test so they are better prepared for
when they take it.
Pictured right: ETS students attending the ACT workshop at Junior
Success Seminar.
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STEM Academy (117 students) – in collaboration with the CSU, Chico student organization Latinos in
Technical Careers and the Foor Foundation, 6th- 9th grade students experienced hands on, interactive
workshops presented to motivate them to attend college and pursue a STEM career. Students attended
workshops where they built electric motors, made prosthetics and learned how they can be used in
animal science, and built rockets. Prior to the conference, students submitted essays on what in the
field of STEM interests them the most and how they would use it to help others. The three strongest
essays were awarded a drone, tablet, or robot.

Pictured left: ETS student building a motor at STEM Academy.
Pictured center: ETS students exploring robots and motors.
Pictured right: ETS student building a prosthetic hand.
•

Jumpstart (will be hosted on August 8, 2018) – the ETS Alumni Association and ETS staff
will welcome first time freshman attending college in the fall. Workshops will include the
difference between college and high school, advising resources, financial aid/budgeting, how to
thrive as a college student, a student panel and available resources on college campuses to
promote academic success.

College Visits (121 students) – students in 11th and 12th grade visited UC Berkeley, UC Davis, UC
Santa Cruz, CSU Monterey Bay, Sacramento State, San Jose State, Sonoma State, and American
River College during three overnight college visits.
Summer Programs –
• Butte College Summer Connection (123 students total, 67 ETS students): in collaboration
with Butte College, students participated in a three-week academic program offered to students
in grades 6th-9th. The mission of Summer Connection is to provide the students with a real-life
college experience through a student learning outcome based curriculum. Courses taught were
Career and Life Planning, Leadership, MakerSpace, Computer Arts, History, and Kinesiology.
Larly Lee, ETS advisor, presented on Hmong culture. Each group was mentored by CSU,
Chico and Butte College students that provide positive role models and inspired students to
attend college.
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Pictured: ETS students in the MakerSpace Lab using the 3D doodler to create glasses and putting
together puzzles printed in the lab at the Summer Connection program.

Pictured left: ETS students in the Computer Arts class at the Summer Connection Program.
Pictured center: ETS students having fun with team building activities at the Summer
Connection Program.
Pictured right: ETS students designig their keychain to be printed in the MakerSpace Lab at the
Summer Connection Program.
•

Upward Bound Math/Science (50 students): four to six week long summer academic
programs designed to give students a college experience, develop academic skills, and excel in
the fields of math and science.
o CSU, Chico Upward Bound Math/Science – 25 students
o Monterey Peninsula College Upward Bound Math/Science (hosted at UC, Santa
Cruz)– 10 students
o UC, Berkeley Upward Bound Math/Science – 15 students

Scholarships – ETS staff fundraised to award four $300 scholarships that were awarded to students
who will attend various institutions across California. The four awardees were:
•
•
•
•

Monica Garcia Ortega, Willows High
Ulises Graciano-Salas, Los Molinos High
Jordan Pitman, Pleasant Valley High
Anna Rios, Williams Junior/Senior High

Cash for College – in collaboration with our target high schools, CSU Chico, Butte College and Yuba
College Financial Aid, we co-hosted ten Cash for College events where over 400 students and parents
received information on financial aid. Most students submitted their FAFSA applications on the spot
after their questions were answered.
CSU, Chico ETS Alumni Association (ETSAA), student organization – the Alumni Association
develops and strengthens leadership skills, fosters unity, promotes retention of our students and
encourages civic engagement. ETSAA volunteered at various events throughout the year (Jumpstart,
student panels, Cats in the Community Day of Service, etc.) and were excited to inspire current ETS
students, as they visited ETS target schools to share about their college experience.
Friend of ETS Awards – given to Carolyn White (Orland High), Stephanie McFarland (Paradise High),
Becki Nelson (Paradise High), Esteban and Joanna Alvarado (Esteban’s Tacos) for their never-ending
dedication and support of the program.
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NorCal WESTOP Scholarship Recipient – Enrique Galvan, Gridley High
graduate currently attending CSU, Chico, was awarded the NorCal Leaders
Scholarship. This scholarship allowed him to attend the Council for Opportunity in
Education (COE) Policy Seminar in Washington DC where he met with
congressional representatives to advocate for TRIO programs.
Pictured here (left to right) are Leah Slem, ETS Advisor, Enrique Galvan, ETS
alumni, Congressman Doug La Malfa, and Tasha Alexander, SSS Project Director.

Council for Opportunity in Education National Student Leadership Congress
(COE NSLC) – Roxana Alvarez, Live Oak High student, was selected to attend the
COE NSLC hosted at Georgetown University in Washington DC. Student
delegates from across the United States, Guam and Puerto Rico participated in a mock congress and
developed their leadership skills. Vanessa Ramirez, ETS Academic Coordinator was also selected to
attend NSLC as a counselor for the TRIO students.

Pictured left: ETS student Roxana Alvarez, attending the COE NSLC in Washington DC.
Pictured center: 191 TRIO students attending COE NSLC.
Pictured right: ETS student Roxana Alvarez, with Vanessa Ramirez, ETS Academic Coordinator.
Leadership Positions held by ETS Staff –
• Vanessa Ramirez – elected NorCal WESTOP President Elect, presenter at annual WESTOP
conference and counselor at COE National Student Leadership Congress.
• Yolanda Salazar-Garcia – NorCal WESTOP scholarship committee member.
• Sandra Torres and Larly Lee – advised the ETS Alumni Association.
• Diana Parra-Villaseñor – Chicano/Latino Council Member, and facilitator for Educational Talent
Search roundtable at annual WESTOP conference.
Diversity Efforts:
• Assure hiring practices and current staff reflect diverse student population in program
and on campus – our professional staff is comprised of five female Latinas, one Caucasian
female, and a Hmong male which is representative of both our program and campus population.
•

Actively participate in campus diversity efforts such as diversity trainings, retreats, and
workshops – Diana Parra-Villaseñor attended the Faculty/Staff Diversity Summit hosted by the
Cross-Cultural Leadership Center.
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•

Develop and implement diversity awareness curriculum for ETS students – staff is
creating diversity awareness curriculum and activities to share/celebrate various cultures. Larly
Lee developed a presentation about the Hmong culture in comparison to the American culture
and co-presented with MK Her, ETS alumna at the Butte College Summer Connection Program.
They dressed in traditional clothing as they shared history, traditions, language, instruments,
taught students traditional dancing, and answered questions students had.

•

Maintain relationship with Mechoopda tribe to prepare and motivate their students for
higher education – staff continues to communicate with the Mechoopda tribe to best serve
their students. The students were invited to apply for our program, attend the STEM Academy
and the Butte College Summer Connection program. Diana Parra-Villaseñor also volunteered
at the Native American Graduation celebration and will meet with Rachel McBride, Tribal
Relations Director, to support Native students attending CSU, Chico.

III. CHANGES IN POLICIES AND PROCEDURES
There were no changes in policies and procedures.
IV. RESOURCES SUMMARY
Resource Allocation – ETS completed the second year of a five-year 2016-2021 grant cycle. For
2017-2018, both ETS grants were given a one-time increase of 1.025%. The grants were funded
$653,376 annually to serve 1,328 students ($492 per student). We are able to successfully serve
students on a very limited budget.
Human Resources – Eliliana Becerra, Administrative Assistant, accepted a position with the Yuba City
Unified School District in September 2017. Aurora Ruvalcaba was hired as Administrative Assistant in
the spring.
V. PROGRAM ASSESSMENT OF PAST YEAR
The following Annual Objectives data corresponds to the 2016-2017 academic year. Due to the U.S.
Department of Education reporting requirements, Educational Talent Search grantees complete annual
reports in November, therefore 2017-2018 data is not yet available. All other information included in this
report corresponds to the 2017-2108 academic year.
Program Objectives:
1. Secondary School Persistence: 90% of non-senior participants served each project year will
complete the current academic year and continue in school for the next academic year, at the
next grade level.
Exceeded – 100% of non-senior participants completed the current academic year and
continued in school the next academic year, at the next grade level.
2. Secondary School Graduation:
85% of seniors served during the project year will graduate during the project year with a
regular secondary school diploma within the standard number of years.
Exceeded – 100% of seniors graduated with a regular secondary school diploma
40% of seniors served during the project year will complete a rigorous secondary school
program of study and will graduate during the project year with a regular secondary school
diploma within the standard number of years.
Exceeded – 70% of seniors that graduated completed a rigorous secondary school program of
study
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3. Postsecondary Education Enrollment: 75% of participants, who have graduated with a
regular secondary school diploma, during the project year, will enroll in an institution of higher
education by the fall term immediately following high school graduation or will have received
notification, by the fall term immediately following high school, from an institution of higher
education, of acceptance but deferred enrollment until the next academic term (e.g., spring
term).
Exceeded – 93% of participants, who have graduated with a regular secondary school diploma,
enrolled in an institution of higher education the fall term immediately following high school
graduation.
4. Postsecondary Attainment: 40% of participants served during the project year who enrolled
in an institution of higher education by the fall term immediately following high school graduation
or by the next academic term (e.g., spring term) as a result of acceptance but deferred
enrollment will complete a program of postsecondary education within six years.
Still collecting data – The Higher Education Opportunity Act (HEOA) of 2008 amended the
Higher Education Act of 1965 to add several new provisions and requirements for Federal TRiO
programs. Specifically, the HEOA includes several new provisions for ETS programs stating
ETS must now track students until they graduate from college, and track the percentage of
students completing A-G requirements. Beginning with the class of 2012, we must track alumni
for six years and will report on them for the first time in the 2017-2018 Annual Performance
Report.
Ongoing Assessment Efforts:
Annual Objectives for 2017-2018 –
Demographic Reporting
For the 2017-2018 academic year, 1,358 students were served by two ETS grants. Below is a
demographic snapshot of the ethnicity of our student population, which is reflective of the schools we
serve.

Educational Talent Search Ethnicities 2017-2018
Native American, 24, 2%
African American, 31, 2%

Two or More, 15,
1%
Pacific Islander, 10,
1%

Asian, 238,

Latino, 745, 55%

Caucasion, 295,
22%

Latino

Caucasion

Asian

Native American

Two or More

Pacific Islander

African American
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Latino

Caucasian

Asian

African
American

Native
American

Two or More
Races

Pacific Islander

Total
1358

745

295

238

31

24

15

10

VI. ANALYSIS
Our program’s goals are to academically prepare and motivate low-income, first generation youth for
success in post-secondary education. We constantly evaluate our program to best serve our student’s
needs. Our ongoing assessment efforts include; an annual performance report to the U.S. Department
of Education, evaluations from students on every event they attend, and an overall program evaluation
before students graduate. After closely assessing the program, we meet in June to plan for the
following year.
Below is a summary of the ETS college enrollment rates for the past five years:

Academic
Year

Students
Served

Seniors

Seniors that Applied
for Financial Aid

Seniors Enrolled in
Postsecondary Education

2016-2017
2015-2016
2014-2015
2013-2014
2012-2013

1,360
1,355
1,414
1,306
1,363

281
299
285
268
291

271 = 96%
287 = 96%
279 = 98%
260 = 97%
278 = 96%

261 = 93%
272 = 91%
263 = 92%
244 = 91%
248 = 85%

•

Submit a successful Annual Performance Report to the Department of Education where all
program objectives are met. Partially met – all objectives were met on ETS I, but the funded
number was not met on ETS II. ETS II is funded to serve 503 students and 500 students were
served.

•

Recruit and successfully serve 1,328 ETS students. Partially met – ETS I is funded to serve
825 and 860 students were served. ETS II is funded to serve 503 students and 500 students
were served.

•

Update staff trainings for risk management– Mandated reporting and child abuse/neglect,
CPR/First Aid, and Active Shooter training. Ensure staff is aware of fire drill procedures at their
school sites. Met – mandated reporting and child abuse/neglect training was presented during
a staff meeting and staff updated their CPR/First Aid Certification.

VII. PROGRAM OBJECTIVES FOR NEXT ACADEMIC YEAR
•

Submit a successful Annual Performance Report to the Department of Education where all
program objectives are met.

•

Meet with Michael Thorpe from CSU, Chico Risk Management to ensure our program practices
are in compliance with university regulations.

•

Create a “roadmap to success” for ETS alumni that enroll in college.
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VIII. ETS Staff
Diana Parra-Villaseñor, Director
Yolanda Salazar-Garcia, Assistant Director
Aurora Ruvalcaba, Administrative Assistant
Vanessa Ramirez, Academic Coordinator
Leah Slem, Academic Coordinator
Larly Lee, Advisor
Sandra Torres, Advisor
Erica Mercado, Student Assistant
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TRIO/STUDENT SUPPORT SERVICES
Note: Student Support Services is a TRIO program funded by the United States Department of
Education to provide academic support services to low-income, first generation college students. The
mission statement and program goals (objectives in the U.S. Department of Education framework) are
specified by federal regulations and policies and cannot be altered without approval from a program
officer at the U.S. Department of Education.
I.

Mission Statement

The mission of Student Support Services (SSS) is to improve the academic standing, retention,
graduation, and graduate and professional school enrollment rates of eligible students who are
receiving project services.
Department Goals
Performance Objectives (required by the U.S. Department of Education)
1. Persistence: 69% of all students served by the SSS Project will persist from one academic year to
the beginning of the next academic year or graduate.
2. Good Academic Standing: 91% of all enrolled participants served by the SSS Project will meet the
performance of good academic standing (2.0 or above).
3. Graduation: 59% of new participants served each year will graduate within six years.
•

These performance objectives are in alignment with division goals to increase the retention
and graduation of students.
The services offered by SSS also contribute to recruitment efforts by reassuring students and
their families that individualized support is available to students from disadvantaged
backgrounds at CSU, Chico.
The date of last review was March 21, 2018 when the project submitted the TRIO Student
Support Services Annual Performance Report (APR) to the U.S. Department of Education.

•
•

II.

Departmental Accomplishments
•
•
•

•
•
•
•
•
•
•

The project was awarded a $2500 grant from the Student Learning Fee committee to help
offset the cost of the online financial literacy program.
Pilot 2017-18 – Mandatory six-week undergraduate research unit and culminating poster
session during first semester for first year participants.
Pilot 2017-18 – Required that all first-year participants, new transfer students, and students
on AP take the LASSI online assessment and follow it up with a one-on-one coaching session
with a graduate assistant to discuss improving their approaches and strategies to their
studies.
Pilot 2017-18 – Offered mandatory financial literacy workshops to first year students (second
semester) and second year students (first semester).
Pilot 2017-18 – Offered mandatory “Fresh Start” workshop for first year TRIO-SSS
participants on academic probation.
Offered mandatory fall semester seminar course for first year participants.
Offered mandatory weekly study sessions for all first-year participants.
Offered optional spring “Leadership Through Scholarship” course in the spring.
Offered two eight-week SSS Student Transfer Enrichment Programs (STEP).
Offered the annual SSS Freshman Orientation Centered on University Success (FOCUS),
running it alongside Wildcat Welcome Week.
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•
•
•

Offered one field school experience for first year participants and TRIO-SSS student
leadership team.
Offered a spring graduate school tour, combined with the CSU Graduate Diversity Forum.
Offered a one-day “Life After College” workshop for graduating seniors

Highlights:
Coaching program continues to enhance academic performance –
Beginning in the summer of 2015, the project moved from a traditional advising model to a coaching
model, using research-driven approaches designed to “nudge” students toward academic selfconfidence and success (see Annual Report 2015-16). Three years into this intrusive approach, we
continue to see improved academic performance.
Figure 1: Average Cumulative GPAs Comparison of All Active Participants 2011-2018
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Continued implementation of lessons learned through the REACH/SSS Pilot – SSS participated in
a 2015-16 pilot project in collaboration with the Chico Student Success Center (CSSC), co-enrolling 11
first year participants in the CSSC’s REACH first year experience program. At the end of the academic
year, the average cumulative GPA for co-enrolled students was higher than for other participants (see
Annual Report 2015-16). The lessons learned from this pilot were incorporated into the SSS first year
program for 2016-17 and 2017-18, including: (1) enrollment in U-courses and (2) weekly structured
group study sessions with student mentors.
Results - At the end of fall 2017, 94% of participants enrolled in U-courses indicated that they had a
positive impact on their sense of belonging and connection to Chico State, and 89% indicated that the
study sessions had an impact on their academic success and self-confidence. Cumulative GPAs took a
slight dip in 2017-18, possibly due to a 10% increase in the number of participants needing remediation.
Students who participated in the optional spring “Leadership Through Scholarship” course fared better,
with a 3.31 GPA at the end of spring 2018 (see VII. Analysis).

Figure 2: Academic Performance - First year participants in FOCUS
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* In order to determine the true impact of new interventions in 2016-17 as compared with previous
years, Cohort 2015 data is for non-REACH participants only. The average cumulative GPA for REACH
participants at the end of spring 2016 was 3.16.

FOCUS Cohort
Cohort 11
Cohort 12
Cohort 13
Cohort 14
Cohort 15 *
Cohort 16
Cohort 17

Average Cumulative GPA
All FOCUS Participants
2.62
2.81
2.76
2.65
2.89
2.86
2.66

Average Cumulative GPA
Early Start Required
2.66
2.84
2.59
2.40
2.81
2.73
2.49

AP Spring
19%
5%
0%
18%
15%
12%
18%

Financial literacy program – All first year participants, new transfer students, sophomores, and juniors
and seniors on “Career Track” were required to work one-on-one with a financial literacy coach in 201617 and 2017-18. First year participants with a summer start (FOCUS) received more comprehensive
and intrusive programming than other participants—they had two required phone coaching sessions
over the summer, attended four financial literacy workshops during the spring semester, and learned to
utilize an Excel budgeting tool. As a pilot, sophomores were required to attend a four-week in-person
financial literacy workshop. Also, all juniors and seniors in Career Track met one-on-one with the
financial literacy coach.
Results – This intervention was first piloted in Spring 2015 with first year participants and sophomores.
The number of debt free first year participants increased for cohort 2015 and cohort 2016, but not cohort
2017 (see Figure 3). The reason for this is not yet understood, but it is possible that changes in
programming may have had an impact -- namely we moved our financial literacy curriculum to the
spring semester after students received their spring loans. However, when we drill down to compare the
amount of loan debt acquired by those who borrowed money, there was a significant decrease (see
Figure 4). Sophomores continued to borrow less than previous cohorts (see Figure 5). Student
evaluations also indicate an increase in financial self-confidence and budgeting skills for all participants
at all levels (see Table 3). All first year and sophomore participants successfully completed and paid for
their first two years of college. No participants in cohorts 2016 or 2017 stopped out for financial reasons.
Note: As you will see in the figures below, Cohort 2013 is an anomaly, perhaps due to a small sample
size – there were only 12 students in that cohort, half as many as the other cohorts.
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Figure 3: Debt-Free First Year participants at End of Year, FOCUS Cohorts 2011-2017
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Figure 4: Average Debt Acquired by First Year Participants in FOCUS Cohorts 2011 – 2017
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Figure 5: Average Debt Acquired in 2nd Year by FOCUS Cohorts 2011 – 2017

Average Loans FOCUS Cohorts - 2nd Year
Series1
Cohort 2016

$1,452

Cohort 2015

$2,456

Cohort 2014
Cohort 2013
Cohort 2012
Cohort 2011

$2,857
$2,051
$3,000
$3,641

Diversity Efforts:
•

•

•
•

Inclusion efforts - male participants – The project director modified internship requirements
to ensure gender diversity among project staff so that male participants will see themselves
reflected in project leadership. In 2016-17 and 2017-18, student interest was gauged before
scheduling project activities to ensure male voices were included in programming. Result –
Male students on the project’s leadership team increased from one male in 2016 to six males
and one transgender male in 2017-18, and seven males in 2018-19. The overall percentage of
male participants in the project also increased by 3% in 2017-19.
Inclusion efforts - Latinx students – Culturally inclusive approaches were included in
FOCUS, including Spanish speaking staff and welcome baskets delivered to students by SSS
mentors. Latinx students are contacted in advance and encouraged to bring their parents to
meet project staff. The project director participated in two subcommittees of the Chicano/Latino
Council: (1) Hispanic Heritage Month planning committee and (2) Spanish Summer Orientation
planning and implementation team. The Student Development Coordinator participated in the
HSI Faculty Learning Community.
Inclusion efforts - LGBTQ students – The project director participated in GSEC’s Queer
Week planning committee, Transgender Week planning committee, and Lavender Living
Steering Committee.
Campus Collaboration and Outreach
o Diversity Certificate – The project director co-presented on first generation students’
needs and challenges to faculty and staff at the Diversity Certificate program, along with
the interim associate director of HSI initiatives and the associate director of the
Financial Aid and Scholarships Office.
o CELT – The project director presented on the project’s financial literacy program and
co-presented on best practices for advising and supporting first generation students at
the annual CELT conference, along with the director of the Office of Diversity and
Inclusion.
o Student Learning Center – The project director conducted a professional staff
development workshop for the Student Learning Center.
o Conversations on Diversity – The project director facilitated a student panel
discussion on first gen student experiences and perspectives.
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o
o
o

III.

First Gen & Proud! – The project director served as secretary for the First Generation
Faculty and Staff Association and on the subcommittee that planned and implemented
CSU, Chico’s first ever Trailblazer Symposium.
Queer Week/ Hispanic Heritage Month Collaboration – The project director
collaborated with a counselor in the Wellness Center to put on a student panel
discussion “Being Latinx and LGBTQ” for the second year in a row.
Inclusive Teaching Academy – The project director co-presented on first generation
students’ needs and challenges to faculty at the CSU, Chico Inclusive Teaching
Academy, along with the interim associate director of HSI initiatives and a faculty
member.

Changes in Policies and Procedures
N/A

IV.

Resources Summary

Budget Summary:
•
•
•
•
•

SSS allocation for 2017-18
Rollover from 2016-17
Total allocation for 2016-2017
Projected expenses*
Projected carryover balance

$261,378
$18,724
$280,102
($264,000)
$16,102

*Note: Fiscal year is based on a September 1, 2017 - August 31, 2018 timeline.
Staffing:
N/A
Facilities/Equipment:
N/A
V. Program Assessment of Past Year
Program Objectives (Performance Objectives required by the U.S. Department of Education)
1. Persistence: 69% of all students served by the SSS Project will persist from one academic year to
the beginning of the next academic year or graduate.
Of the 137* participants enrolled in 2017-18, 134 students or 98% either graduated or have
registered for the fall 2018 semester.
2. Good Academic Standing: 91% of all enrolled participants served by the SSS Project will meet the
performance of good academic standing (2.0 or above).
Of the 137* participants enrolled in 2017-18, 127 or 93% of them were in good academic standing
(GPA above 2.0) by the end of the academic year.
3. Graduation: 59% of new participants served each year will graduate within six years.
Of the 24 participants admitted into cohort 2012, 12 or 50% graduated within six years of their point
of entry into the program.
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*This does not include new first year participants or transfer participants admitted summer 2017.

Annual Objectives 2017-18
1. Request a complete outside project evaluation from a campus committee, following the guidelines
set forth in the 2015 grant proposal.
Completed in May, 2018
2. Develop, pilot, and assess the impact of a six-week information literacy unit during the First Year
Enrichment seminar. This unit will be co-developed and taught by the project’s student
development coordinator and a faculty member from Meriam Library. The project director will
analyze the impact of this intervention using qualitative data (student evaluations) and quantitative
data (participants’ grades in courses requiring research papers).
Completed in January, 2018
3. Collect and analyze quantitative and qualitative data to assess the impact of the
“Back on Track” and “Career Track” contracts on student success in the following areas:
•
•
•
•
•
•
•
•

cumulative GPAs
graduation rates
academic self-confidence
self-confidence in quality of resume
self-confidence in interviewing skills
rates of applications to graduate and professional schools
rates of acceptance to graduate and professional schools
rates of career placement immediately upon graduation

Implement programmatic changes accordingly.
Career Track – completed May 2018
Back On Track – postponed to spring 2019
VI.

Ongoing Assessment Efforts

Demographic Reporting
First Generation and Low Income – Federal legislation requires that SSS participants must be first
generation college students (neither parent has a four year degree), come from a low-income
background, and/or have a documented disability. Two-thirds of students must be both low-income and
first generation. SSS met these demographic requirements in 2017-18. One of our project’s goals is to
increase our male student ratio, and we are seeing a small increase from 29% in 2016-17 to 32% in
2017-18, a three percent increase.
• Gender – Female: 68% Male: 32%
• Ethnicity – Please see the chart below for a breakdown.
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Figure 6: Breakdown of Ethnicities 2017-18

Unknown
2%

TRIO-SSS Ethnicity 2017-18
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11%
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8%
American
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1%

2 or more
3%

Hawaiian/Pacific
Islander
1%
Hispanic
67%

Statistics on Program Usage
Table 1: SSS Individual Advising/ Coaching 2017-18 – Number of Participants Served
Total number of active participants during fall and spring semesters*
Received individualized non-cognitive skills coaching
Received advice and assistance in postsecondary course selection
Received education/counseling to improve financial aid literacy
Received information in applying for Federal Student Aid
Received assistance in completing and applying for Federal Student Aid
Received assistance in applying for admission to Graduate School

137
70
42
54
26
10
9

Received study abroad or National Student Exchange advising
Received Career and professional development advising/coaching
Total number of individual advising/coaching sessions 2017-18
*Does not include students admitted during the summer of 2018

9
48
1036

Table 2: SSS Group Advising/Coaching in 2017-18 – Number of Participants Served
STEP (new transfer students)—eight week seminar including these topics: course selections,
financial literacy, non-cognitive skill development
FOCUS (new first year participants) – yearlong seminar including these topics: financial literacy,
non-cognitive skill development, and course selection
Field School (RECR 399)
TRIO SSS leadership trainings and development activities
Graduate school preparation activities
Professional development and career-oriented activities
Life After College workshop
Total number of participants in group advising/coaching sessions in 2017-18
*Note: The Field School category is not included in the total because these participants were already
counted in other categories – FOCUS and leadership.
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14
25
43
20
7
35
4
105

Student Assessment of Satisfaction, Quality, and Student Learning Outcomes
Student Learning Outcome #1: Increased participation in project services
As a result of participants creating their own contract each semester in combination with increased
communication and monitoring of student progress by project staff (at least one contact per month),
student participation in project services will increase over that of the previous year.
•

2017-18 Outcome: The number of students participating in group advising sessions, decreased
from 173 in 2016-17 to 105 in 2017-18, which is partly due to an erroneous double-counting for
Field School participants in the 2016-17 annual report. The total number of individual advising
sessions increased from 664 in 2016-17 to 1036 in 2017-18. This drastic increase is likely due
to a concerted effort to record all advising sessions in the database. See Tables 1 and 2 for a
breakdown of individual and group sessions.

Student Learning Outcome #2: Increased academic self-confidence (first year students)
As a result of the yearlong First Year Enrichment Seminar, first year participants will express increased
academic self-confidence in the following areas: (1) ability to identify various resources on campus that
support students with disabilities and first generation students from low income and other
underrepresented backgrounds; (2) willingness to utilize campus resources; (3) knowledge that
research has proven that intelligence can increase over time; and (4) ability to identify various
opportunities for connecting with the campus community during their academic career.
•

2017-18 Outcome: Student evaluations indicate that new first year and transfer student
participants increased their academic self-confidence greatly in all areas pre-identified as crucial
(see Table 3 below).

Student Learning Outcome #3: Increased financial literacy
As a result of four individualized coaching sessions and four group advising sessions over the course of
an academic year with the financial literacy coach, first year students will be able to (1) find, read, and
understand their financial aid award, (2) explain the value of reducing dependence upon student loans,
(3) compare their financial aid award to their anticipated expenses in order to identify and plan for unmet
need, (4) identify strategies and resources to bridge the gap between academic expenses and financial
aid awarded, and (5) create a realistic annual budget that will stretch their financial aid dollars.
•

2017-18 Outcomes: Student evaluations indicate that (1) new first year participants participating
in FOCUS and (2) graduating seniors who participated in the “Life After College” workshop
increased their financial literacy greatly in all areas pre-identified as crucial (see Tables 3 & 4
below). Quantitative data collected through financial aid records indicate that, while a higher
number of first year participants borrowed money than the previous cohort, those who borrowed
money took out less (See Figures 3 and 4). Second year students continued to borrow less than
previous cohorts (see Figure 5).

Table 3: 2017-18 FOCUS Participant Evaluations – Highlights
FOCUS 2017-18 Programming - Intended Participant Outcomes
Undergraduate research project with faculty from the library
Unlimited individualized coaching sessions
Weekly study and goal setting sessions with mentors
Workshops on academic success and time management
Enrollment in U-course
Math 290 – required tutoring sessions
Activities required by TRIO-SSS contract
Overcoming challenges in college

Perceived Level of Impact
100%
100%
90%
100%
95%
95%
95%
89%
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Increased academic self-confidence
Ability to identify, locate, and use campus resources
Improved study skills
Improved time management
Improved budgeting skills
Better understanding of financial aid package
Increased desire to decrease, avoid, or eliminate debt
Able to make a budget-driven decision on how much to work
Overall satisfaction with FOCUS yearlong programming

94%
100%
100%
95%
95%
100%
100%
92%
100%

Table 4: 2017- 18 STEP Participant Evaluations – Highlights
STEP (transfer program)- Intended Participant Outcomes
Unlimited individualized coaching sessions
Financial literacy curriculum
Connection with campus resources
Overcoming personal issues and challenges
Increased academic self-confidence
Improved budgeting skills
Getting involved with the campus community

VII.
•

•

•

•

Perceived Level of Impact
100%
100%
100%
100%
100%
100%
75%

Analysis
Continue to increase recruitment efforts toward underrepresented groups – The number of
SSS applications received from males and black students (both genders) continues to be low
compared with other populations. We did see a three percent increase in the overall number of male
students served, from 29% in 2016-17 to 32% in 2017-18. New and innovative approaches need to
continue to be sought that will encourage these students to apply.
Continue to seek and obtain supplemental funds – The U.S Department of Education imposes
strict guidelines governing the use of project funds to pay for food and hospitality. This presents a
challenge when scheduling overnight field trips, as well as daylong workshops and trainings for
project participants from low-income backgrounds who cannot afford to supply their own
meals/accommodations. In 2017-18, the project director requested and secured the project’s ability
to pay for room and board for both FOCUS and the Graduate School Tour through the end of the
grant cycle in 2020. The project was also awarded a $2500 grant through the Student Learning
Fee, which will subsidize the project’s financial literacy program. The project should continue to
seek additional funds for purchase of items not allowable by the U.S. Department of Education.
Continue to offer comprehensive and intrusive financial literacy programming – Analysis of
data collected from 2015-2018, including both qualitative (participant surveys) and quantitative
(financial aid records), indicates that the project’s financial literacy programming is making a positive
impact on new first year participants’ ability to (1) “right size” their student loan package and (2)
create a realistic budget to make their financial aid dollars stretch throughout the academic year.
Accordingly, financial literacy programming for students at all stages of their academic career will
continue, and the project director will begin to track the student loan debt of sophomores receiving
grant aid, juniors and seniors on “Career Track” contracts, and graduating seniors (Life After
College). This will allow for more comprehensive analysis and assessment of these services
project-wide.
Continue to offer First Year Experience seminar to first year participants –Analysis of data
collected from participant surveys and evaluations indicates that the project’s non-cognitive skill
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•

•

•

•

•

building activities offered via the First Year Experience seminar successfully increased participants’
academic self-confidence (see Table 3). Further, a quantitative analysis of first year participants
academic transcripts over a five-year period (2011 – 2018) indicates consistent improvement in
average cumulative GPAs for first year participants, with the exception of spring 2018 (see Figure
2). First year participants who participated in the optional spring “Leadership Through Scholarship”
seminar earned significantly higher grades than those who only participated in the fall semester
seminar (2.36 versus 3.31 respectively). Accordingly, the project will make it mandatory for new
first year participants to take a second semester of the First Year Experience seminar, with a focus
on (1) undergraduate research, (2) financial literacy, and (3) developing the leadership skills
necessary for becoming the future stewards of their families and communities. An “opt out” from
this requirement will be permitted for compelling personal reasons.
Continue to require weekly study sessions for first year participants each fall – After the
success of the REACH pilot in 2015-16, it was decided to require attendance at weekly study
sessions for first year participants in cohorts 2016 and 2017. At the end of fall 2017, 90% of
participants indicated that the study sessions had a positive impact on their academic performance.
Participants were required to attend 1.5 hour study sessions once per week in the fall semester.
They were not required to do so in the spring. The difference between first year GPAs in fall and
spring was quite stark both years. Based upon this data, the project will pilot mandatory yearlong
study sessions in 2018-19. An “opt out” from this requirement will be permitted for compelling
personal reasons.
Continue to require enrollment in U-courses for first year participants each fall – After the
success of the REACH pilot in 2015-16, it was decided to require that all of our first year participants
enroll in U-courses in the fall semester moving forward. At the end of that semester, 95% of
participants indicated that the U-courses had a positive impact on their sense of belonging and
connection to Chico State. Based upon these evaluations, and the drop in GPA discussed above,
the project director will continue to require enrollment in U-courses (or the newly developed high
impact Camp Wildcat courses), and will strongly encourage and incentivize all first year participants
to enroll in a second semester of U-courses in the spring.
Continue to require math course enrollment and Math 290 tutoring unit of all new first year
participants – All participants who attended all 10 tutoring sessions required by Math 290 passed
their math course with a C- or higher. All participants who earned an A in their math course also
passed Math 290, and all students who received below a C- did not pass Math 290. At the end of
the semester, 95% of participants indicated that Math 290 had a positive effect on their overall
academic success. For this reason, the project will continue to require math and a supplemental
math tutoring course (290 or x-course) of all FOCUS participants during their first semester. The
project will continue to track the success of this initiative on first year participants’ GPAs and
graduation rates.
Continue to offer TRIO Distinguished Scholar program – The number of coaching sessions with
juniors and seniors have increased ever since this program was implemented in fall 2015, as have
cumulative GPAs (see Figure 1). Further data analysis needs to be conducted to determine the
significance of the correlation between participation in project services and the TRIO Distinguished
Scholar program. The project will continue to evaluate this program’s success through qualitative
(graduating senior exit evaluations) and quantitative (review of academic transcripts and financial
aid records) to determine the Career Track contracts’ impact on academic success, financial
literacy, applications to graduate school, and career-readiness upon graduation.
Continue to tie grant aid to completion of TRIO-SSS contracts – Cumulative GPAs have
improved since this requirement was implemented (see Figures 3 and 4). While quantitative and
qualitative data for first year participants have been thoroughly reviewed and seem to be correlated
to the efficacy of this approach, further data collection and analysis needs to be conducted to
determine the significance of the correlation between these contracts and academic success for (1)
sophomores and (2) AP students. In addition to analyzing transcripts, we will collect qualitative data
through new student surveys for all sophomores and AP students (see Program Objectives for
2018-19).

Annual Report 2017 – 2018 - 50

VII. Program Objectives for the next academic year
Program Objectives for 2018-2019
1. Require first year students to participate in a second semester experience, which will include the
undergraduate research unit, financial literacy, and a “leadership through scholarship” unit. This
will be co-developed and taught by the project’s student development advisor, project director,
and a faculty member from Meriam Library. The project director will analyze the impact of this
intervention using qualitative data (student evaluations) and quantitative data (participants’
grades in courses requiring research papers).
2. Divide the Career Track contract to create two separate contracts – (1) Career Track for students
who are researching their career opportunities and preparing to apply for career level positions
and (2) Grad School Track for students who are researching graduate school opportunities and
funding, preparing for the GRE, and in the application phase. The project director will analyze the
impact of this change using qualitative data (student evaluations).
3. Collect and analyze quantitative and qualitative data to assess the impact of the
sophomore contracts on student success in the following areas:
•
•
•
•
•

cumulative GPAs
academic self-confidence
academic motivation
connection between their college degree and “real world” goals
financial literacy

Implement programmatic changes accordingly.
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TRIO/UPWARD BOUND PROJECTS
Note: Upward Bound is a TRIO program funded by the United States Department of Education to
provide academic support services to low-income, first generation college bound high school students.
The mission statement and program goals (objectives in the U.S. Department of Education framework)
are specified by federal regulations and policies and cannot be altered without approval from a program
officer at the U.S. Department of Education.
I.

MISSION STATEMENT

The mission of Upward Bound is to increase the rate at which participants complete secondary
education and enroll in and graduate from institutions of postsecondary education.
Department Goals (Performance Objectives required by the U.S. Department of Education)
1. Academic Performance Grade Point Average (GPA): 75% of participants served during the
project year will have a cumulative GPA of 2.5 or better on a four-point scale at the end of the
school year.
2. Academic Performance Test: 65% of UB seniors served during the project year, will have
achieved at the proficient level on state assessments in reading/language arts and math.
3. Secondary School Retention and Graduation: 85% of project participants served during the
project year will continue in school for the next academic year, at the next grade level, or will have
graduated from secondary school with a regular secondary school diploma.
4. Secondary School Graduation: 65% of all current and prior year UB participants, who at the time
of entrance into the project had an expected high school graduation date in the school year, will
complete a rigorous secondary school program of study and graduate that year with a regular
secondary school diploma.
5. Postsecondary Enrollment: 80% of all current and prior UB participants, who at the time of
entrance into the project had an expected high school graduation date in the school year, will enroll
in a program of postsecondary education by the fall term immediately after high school graduation
or will have received notification, by the fall term immediately following high school, from an
institution of higher education, of acceptance but deferred enrollment until the next academic
semester (e.g. spring semester).
6. Postsecondary Completion: 60% of participants who enrolled in a program of postsecondary
education, by the fall term immediately following high school graduation or by the next academic
term (e.g. spring term) as a result of acceptance but deferred enrollment, will attain either an
associate’s or bachelor’s degree within six years following graduation from high school.
The date of last review was December 2017.
II.

DEPARTMENTAL ACCOMPLISHMENTS
•

Established a medical terminology course for college credit.

•

Introduced an Agriculture Science course for the 2018 summer program.

•

Held the 1st annual Jumpstart to College workshop.

•

2018 Upward Bound Graduation – On June 19, 2018, we celebrated our most recent class of
high school graduates. Eighty (80) Upward Bound graduates gathered at the Performing Arts
Center at CSU Chico to celebrate their high school graduation; six scholarships were also
awarded to deserving graduates. Gabriela Garcia-Ortega, Samuel Simon, Sullivan Xiong and
Rosalynne King were awarded a $250 scholarship from the Amy Kee endowment. Amy Kee was
an Upward Bound resident advisor in 1999 and after her untimely death, her parents established
a scholarship in her name for CSU Chico Upward Bound graduating high school seniors. Erick
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Vilca and Marisol Huerta-Ontiveros were awarded a $300 scholarship from the California Student
Aid Commission. These funds were allocated exclusively to our students because of the work
Upward Bound does in providing a financial aid assistance workshop to our high school seniors
every year. Of the 104 graduates, 13 are headed to UC’s, 51 will attend a CSU, 38 are off to
community colleges, and 1 will begin his military career in the fall. We are incredibly proud of
their accomplishments and are excited to see their continued success in the years to come.
•

Hosted a Women in STEM Event – More than 60 girls interested in STEM fields were invited to
an inspirational event that included presentations from the CSUC College of Nursing and North
Star Engineering Consultants. The girls had the opportunity to ask female nurses and engineers
about their professions, experiences and advice that would help them reach their goals. The
night was capped off by inspirational videos and a poster session highlighting accomplished
women from diverse backgrounds in various STEM fields.

•

Awarded two Upward Bound Math and Science grants – The US Department of Education
invites applicants to apply for federal Upward Bound grants every five years. At this time last
year, we had already received notification of funding for our Original and Upward Bound II grants.
It was not until fall of 2017, that we were notified that our Upward Bound Math and Science and
Upward Bound STEM grant proposals had also been successful and had received funding
through 2022. We are incredibly excited to have secured these funds, which guarantee our ability
to serve 317 high school students annually for the next five years.

Highlights:
• Established a medical terminology course for college credit – In 2017, we introduced a
medical terminology course since many of our students were interested in medical careers. The
six-week course took place during the 2017 summer program and this summer, with the
assistance of Butte College, we were able to offer the course for college credit. Twenty-five
students self-selected into the course and Lisa Gunn, a Butte College professor, taught the course
on the CSU Chico campus. The Upward Bound program purchased a course textbook for each
student that will then be collected and used for future courses. Each student will earn three
college credits by the end of the course.
•

Introduced an Agriculture Science Course for the 2018 Summer Program – The Northern
California region is rich in agriculture, and all of our 16 target schools offer agriculture courses
and leadership programs like Future Farmers of America (FFA). In fact, many of our students
come from families with an agriculture background, so we felt it was important to introduce our
students to the many careers available in agriculture and for them to spend six weeks becoming
more familiar with these fields. Amador Martinez, a 2015 CSU Chico College of Agriculture
graduate and current Agriculture teacher at Princeton High School, was hired to teach the course.
Fifteen students enrolled in the 2018 summer program course and have conducted various plant
and soil experiments and have visited the CSU Chico farm on various occasions. Students also
received an in depth explanation of agribusiness at the Olivarez Honey Farm in Orland, CA.
Students donned their bee keeper hat and veil and toured the entire facility to learn everything
that goes into running such a complex operation.

•

Held the 1st Annual Jumpstart to College Workshop – In June of 2018, our staff welcomed the
Upward Bound high school graduating class of 2018 for one last workshop. The purpose of the
gathering was to ensure that students were prepared for college in the fall and confirm that
housing plans were in place, financial aid was adequate and no holds were in place, and to guide
students through their institution’s course registration process. We also wanted to ensure that
students had sought out and applied for support programs (Educational Opportunity Program,
Student Support Services, etc.) at their respective institutions. Staff also emphasized the
importance of seeking out tutoring, mental health and other services to ensure a successful
transition to college.

Annual Report 2017 – 2018 - 53

III.

Changes in Policies and Procedures
None noted.

IV.

Resources Summary
Resource Allocation:

Original Upward Bound Grant
June 1, 2017 – May 31, 2018
125 participants
•
•
•

2017-2018
allocation
Program expenses
Projected carry forward

$591,220
$591,220
$0.00

Upward Bound II Grant
September 1, 2017 – August 31, 2018
76 participants
•
•
•

2017-2018 allocation
Program expenses
Projected carry forward

$358,300
$358,300
$0.00

Upward Bound Math & Science
September 1, 2017 – August 31, 2018
56 participants
•
•
•

2017-2018
allocation
Program expenses
Projected carry forward

$263,937
$257,437
$6,500

Upward Bound STEM
October 1, 2017 – September 30, 2018
60 participants
•
•
•

2017-2018
allocation
Program expenses
Projected carry forward

$263,937
$259,182
$4,755

Summer Foods Service Program
June 1, 2016 – May 31, 2017
215 participants
•
•
•

2016-2017
allocation
Program expenses
Projected carry forward

$44,716.04
$44,716.04
$0.00

Workforce Innovation and Opportunity Act (WIOA)
July 1, 2017 – June 30, 2018
43 eligible participants from Colusa, Glenn, Sutter and Yuba counties
•
•
•

2017-2018 allocation
Program expenses
Projected carry forward

$55,845
$55,845
$0.00
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Amy Kee Scholarship Endowment
•
•

2017-2018 total
2017-2018 contributions

Total funds for 2017-2018

$17,826.02
$2,416.99

$1,595,781.06

Human Resources:
After twenty years of dedication and service to our program, Pauli Watts retired in February of 2018.
Pauli served as our Office Manager for eight years and then was promoted to Administrative Analyst in
2006. She was instrumental in managing funds for eleven projects, editing program proposals, and
overseeing all human resources and accounts payable components for all four Upward Bound grants. We
plan to open the position in August of 2018 and hope to find a suitable candidate.
In October of 2017, Justin Henry was hired as the Program Advisor for the Original Upward Bound
Program to oversee Chico, Gridley, Lindhurst and Paradise High Schools. Justin was a TRIO Educational
Talent Search student from Shasta Lake, CA and then went on to work for the Educational Talent Search
Program at Shasta College after graduating from CSU, Chico. He brings a wealth of relevant experience
in working with students as well as personal experience having been a TRIO student himself. He hit the
ground running and has already established a connection with the 62 students he serves and the school
personnel at his target schools.
In January of 2018, Andrea Raya joined our staff as the Program Advisor for the Upward Bound Math
and Science Program that serves 56 students from Chico, Gridley, Hamilton City, Lindhurst, Orland,
Paradise and Yuba City high schools. Andrea graduated from CSU, Chico in 2017 with a degree in child
development and a minor in family relations. Andrea understands first-hand the struggles our students
face as she was a participant in our Upward Bound Program from 2011 to 2013. While completing her
undergraduate degree, Andrea served as a Resident Advisor for our program and before accepting the
Program Advisor position, she coordinated our Upward Bound online tutoring program at Lindhurst High
School, her alma mater. We arere excited to have Andrea in a professional capacity within our program
where she can continue to guide and inspire students.

Facilities/Equipment:
•

Our program has benefited tremendously from the use of campus facilities during the six-week
summer residential program. Our staff and students are incredibly thankful to CSU Chico for the
use of facilities on Fridays during the summer program and to Drew Maxwell (Facilities
Reservations) for his ongoing assistance in securing facilities throughout the academic year and
summer program.

•

Our use of Lassen and Shasta Halls gives our students a real-life college going experience that
they would not otherwise have.

•

The College of Agriculture was incredibly welcoming and allowed students from our Agriculture
Science class to visit the various departments at the University Farm and even provided a lab for
six weeks in Plumas Hall where Upward Bound students could conduct various soil and plant
science experiments.

•

The College of Natural Sciences provided our students with science labs, equipment and
chemicals for our anatomy, biology, chemistry and physics courses during the summer program
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and their staff and faculty were incredibly helpful in ensuring our students had everything they
needed to learn.
•

V.

The College of Engineering allowed our students the exclusive use of one classroom for our Lego
Robotics course. Students spent six weeks building and programming their robots for the final
demonstration day where they displayed their robots to peers, faculty and staff.

Program Assessment of Past Year

Program Objectives:
1. Academic Performance Grade Point Average (GPA): 75% of participants served during the project
year will have a cumulative GPA of 2.5 or better on a four-point scale at the end of the school year.
Exceeded – 91% of the 317 participants served during the project year, had a cumulative GPA of 2.5
or better.
2. Academic Performance Test: 65% of UB seniors served during the project year, will have achieved
at the proficient level on state assessments in reading/language arts and math.
Exceeded – 84% of the UB seniors served during the 2016-2017 project year achieved proficiency
before graduating high school.
3. Secondary School Retention and Graduation: 85% of project participants served during the project
year will continue in school for the next academic year, at the next grade level, or will have graduated
from secondary school with a regular secondary school diploma.
Exceeded – 100% of participants served during the 2016-2017 academic year continued in school at
the next grade level or graduated with a diploma.
4. Secondary School Graduation: 65% of all current and prior year UB participants, who at the time of
entrance into the project had an expected high school graduation date in the school year, will complete
a rigorous secondary school program of study and graduate that year with a regular secondary school
diploma.
Exceeded – 89% of participants graduated high school having completed A-G coursework.
5. Postsecondary Enrollment: 80% of all current and prior UB participants, who at the time of entrance
into the project had an expected high school graduation date in the school year, will enroll in a program
of postsecondary education by the fall term immediately after high school graduation or will have
received notification, by the fall term immediately following high school, from an institution of higher
education, of acceptance but deferred enrollment until the next academic semester (e.g. spring
semester).
Exceeded – 92% of graduates in 2017 enrolled in college immediately following high school.
6. Postsecondary Completion: 60% of participants who enrolled in a program of postsecondary
education, by the fall term immediately following high school graduation or by the next academic term
(e.g. spring term) as a result of acceptance but deferred enrollment, will attain either an associate’s
or bachelor’s degree within six years following graduation from high school.
Not met - 57% of participants received their degree within six years, although the data shows that the
majority of the remaining participants were still enrolled in their seventh year.
Ongoing Assessment Efforts:
Demographic Reporting
A total of 317 participants were served during the 2017-2018 academic year by the four Upward Bound
programs. See breakdown by program below.
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Original Upward Bound – 125 participants
Upward Bound II – 76 participants
Upward Bound Math & Science – 56 participants
Upward Bound STEM – 60 participants

2017 - 2018 Ethnicity Data
2%

2%

19%

51%

26%

Latino

Asian

Caucasian

African American

Native American

Ethnicity Breakdown
The ethnicity breakdown is similar to previous years and reflects the low-income/first generation
population of the six-county service area in Northern California.
VI.

Analysis

Low number of male applicants – As in last year’s report, this continues to be a significant issue in our
program. In the 2016-2017 academic year, 31% of Upward Bound students were male. In 2017-2018,
that number increased slightly to 35%. Although it was an increase, we still have a substantial amount of
work to do in this area (see Program Objectives for Next Year for more information).

VII.

Program Objectives for Next Academic Year

Improve STEM curriculum and increase STEM activities for students – The US Department of
Education has recently announced supplemental grant funds for existing Upward Bound Programs who
are interested in increasing STEM services to current students. CSU, Chico is currently applying for those
additional funds and proposing to do the following if these funds are granted:
• Create rigorous curriculum and purchase necessary equipment for an introductory computer
science course to be taught during the 2019 summer program.

Annual Report 2017 – 2018 - 57

•

Increase math tutoring by 8 weeks during the academic year for identified students who are
struggling in math courses with the intention of assisting them so that they do not have to repeat
a math course the following year.

•

Organize a Bay Area college visitation trip to for 25 students interested in STEM majors and
careers and include presentations from various STEM departments.

•

Develop a six-week internship for students interested in STEM careers. Much like the career
exploration placements that students in our Original and Upward Bound II programs have access
to, our students in the STEM and Upward Bound Math and Science programs will now also be
placed in a STEM worksite for the duration of the summer program. The purpose is for these
students to work alongside a professional (i.e.; engineer, medical professional, faculty researcher,
computer programmer, etc.) and gain real work experience and wages.

Increase the number of male applicants – As stated in the Analysis section, we are concerned with the
low number of male students that apply to our program. Although we saw a 4% increase in the number
of male students in the last academic year, there is still a substantial amount of work that needs to be
done to raise those figures even more. This past year, we increased our recruiting efforts at target schools
by providing counselors with large displays that highlighted our program, services offered and application
information. These color displays stood in school hallways and outside of counseling offices. Additional
presentations to students and parents were also offered during the evenings at target schools to ensure
they were aware of our services. For the 2018-2019 school year, our staff will collect more data to
ascertain what recruitment efforts are the most beneficial according to school staff, parents and students.
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