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 EDUCATIONAL OPPORTUNITY PROGRAM  
 
I. MISSION STATEMENT 
 
The mission of the Educational Opportunity Program (EOP) is to provide access and support services to first 
generation college students who have experienced economic, educational, and/or environmental barriers, but 
display the potential to succeed in post-secondary education and to assist the university in the matriculation, 
retention, and graduation of EOP students. 
 
Department Goals (Last reviewed June 2017): 
 
1. EOP will provide a comprehensive program of support services that will enhance the knowledge, 

understanding, and skills necessary for the academic success and the personal development of EOP 
students. (Division goals 1, 2, 3; University strategic priorities 1, 3) 

2. EOP will promote social, cultural, and ethnic diversity in the CSU, Chico campus population. (Division 
goal 2; University strategic priorities 4, 7, 8)  

3. EOP will educate and inform students, faculty, and staff about program services and accomplishments. 
(Division goal 1, 2; University strategic priorities 1, 2, 4, 5, 8) 

4. EOP professional staff will maintain currency in the fields of college student retention and issues facing 
non-traditional college students through memberships in professional organizations, reading appropriate 
research journals, and professional development opportunities. (Division goals 1, 2; 3; University 
strategic priorities 2, 4, 5, 8) 

5. EOP will encourage student participation and involvement in the CSU, Chico campus community and the 
community of Chico as a whole. (Division goals 1, 2; University strategic priorities 1, 4, 6, 7, 8) 
 

II. DEPARTMENT ACCOMPLISHMENTS 
 

• Secured additional UNIV 101 and CMST 132 sections for all incoming first-time freshmen 
• Collaborated with FYE to submit a proposal for UNIV 101 to satisfy GE requirement 
• Submitted successful GI 2025 proposal for ALEKS online math pilot 
• Submitted successful GI 2025 proposal for supplemental student staff support for EOP graduating seniors 
• Implemented Laptop loan out program 

 
Highlights: 
 
• Secured additional UNIV 101 and CMST 132 sections for all incoming first-time freshmen – 

Collaborated with FYE and CMST departments to secure additional sections of UNIV 101 and CMST 132 
to accommodate all of our incoming first-time freshmen. In order to build community and a sense of 
belonging with EOP and CSU, Chico we wanted to expand the FYE component and course offerings. 

• Collaborated with FYE to submit a proposal for UNIV 101 to satisfy GE requirement – Working 
closely with FYE and submitting a proposal to request GE status for UNIV 101 aligns nicely with GI 2025 
targets. 

• Submitted successful GI 2025 proposal for ALEKS online math pilot – We piloted a math course 
(ALEKS) during Summer Bridge for our students who need to take developmental math. One week of 
access was granted during Summer Bridge; the other 5 weeks will continue after Summer Bridge with the 
intent of more students testing into college level math. 
 

Diversity Efforts: 
 
• This past spring, weekly staff meetings dedicated one meeting per month to bringing in a speaker 

regarding a diversity topic. The staff was polled as to what areas they would like to learn more about. This 
past year, we had speakers on the Accessibility Resource Center, healthy bodies at every size, and 
allyship/advocacy/activism. We intend to continue this practice next year. 

• Diversity was added as part of the Summer Bridge goals and a Diversity Presentation is a consistent part 
of our Summer Bridge program.  
 

III. CHANGES IN POLICIES AND PROCEDURES 
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• Summer Bridge – Summer Bridge 2017 we piloted an online math course (ALEKS). ALEKS is an online 
math learning system, which assesses students’ specific areas of math competency and caters the lesson 
plans and homework to the individual learner. The instructors are able to run real time reports and 
students’ progress and cater instruction to students’ needs. 
 

IV. RESOURCES SUMMARY 
 

Resource Allocation: 
 

EOP budget allocation for 2016-2017  
(no rollover from 2015-2016) $1,010,345 
Other one-time dollars/reimbursements  
(VPSA, SLC SI,Special Endowment Award, etc.) $134,359 
Work Study allocation for 2016-2017 (includes SLC $93,700 
Total allocation $1,238,404 
Annual Expense – EOP (includes SLC GF student salaries ($1,084,004) 
Unused Work Study ($6) 
Annual Expense – Summer Bridge (2016) ($143,267) 
Projected Rollover Balance $11,127 
 

Human Resources 
 
• All career staff vacancies have been filled. Cecilia Santillan-Robles was hired as the Associate Director in 

December. Dawn Frank was hired as the EOP FYE Coordinator in February. Aiko Reed was hired as an 
EOP Advisor in June. 

• Due to an increased number of completed applications and in order to accomplish the admissions and 
financial aid timelines, we hired a special consultant in the spring to assist in reviewing EOP admission 
files. 

• With GI 2025 funding, we were able to hire a graduate intern to provide intentional support to seniors with 
pending units. 
 

Facilities/Equipment 
 
• Reserving rooms (especially large capacity rooms) and computer labs for Summer Bridge continues to be 

a source of frustration for staff. 
 

V. PROGRAM ASSESSMENT OF PAST YEAR 
 

Program Objectives for 2016-2017  
 
1. EOP will meet with all continuing students who are on academic probation. 

Ongoing – EOP Advisors and Interns focused on reaching out to EOP students on AP to meet with them 
on a regular basis to develop a plan of action for getting off of AP.  

2. EOP will stabilize its temporary staffing positions. 
Met – The Interim Associate Director position was filled in December. The Interim FYE Coordinator 
position was filled in February. The probationary/permanent advisor position was filled in June. 

3. EOP will work with FYE to create a U-course offering for EOP students who are not enrolled in 
Courselink. 
Met – EOP was able to secure additional sections of UNIV 101 and CMST 132 to accommodate all of our 
incoming first-time freshmen. 
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Ongoing Assessment Efforts: 
 
Breakdown by Admissions Category: EOP Bonafide Enrolled (Primary Goals 1 and 2) 
Admissions Category Fall 2012 Fall 2013 Fall 2014 Fall 2015 Fall 2016 
Freshmen Exception  46 34 32 44 65 
Freshmen Regular 168 172 179 171 126 
Transfer Exception 0 0 0 0 0 
Transfer Regular 58 51 55 49 63 
Transfer Regular “S” 0 0 0 0 0 
Total 272 257 266 264 254 
 
Breakdown by Admissions Category: Non-bona Fide EOP Enrolled (Primary Goal 1 and 2) 
Admissions Category Fall 2012 Fall 2013 Fall 2014 Fall 2015 Fall 2016 
Freshmen Exception 3 0 0 0 2 
Freshmen Regular 1 5 2 0 4 
Transfer Exception 0 0 0 0 0 
Transfer Regular 0 0 0 0 0 
Transfer Regular “S” 0 0 0 0 0 
Total 4 5 2 0 6 
 
EOP Ethnicity Of Enrolled Admits – Fall Semesters (Primary Goal 2) 

Fall 2012 Fall 2013 Fall 2014 Fall 2015 Fall 2016 
Ethnicity EXC REG EXC REG EXC REG EXC REG EXC REG 
African American 11 8 8 13 10 21 7 19 11 16 
American Indian  0 3 0 3 0 1 0 3 0 2 
Asian American 8 50 3 39 4 39 6 38 3 31 
Filipino 0 0 0 0 0 0 0 0 0 0 
Mexican American 27 114 22 156 16 137 29 138 48 109 
Other Latino 0 0 0 0 0 0 0 0 0 0 
Pacific Islander 0 1 0 1 0 1 0 0 2 1 
Unknown 0 10 0 3 0 3 1 0 0 4 
White/Non-Latino 2 36 1 20 0 29 1 17 1 21 
2 or More Ethnicities 1 5 0 9 2 14 0 5 2 9 
Total 49 227 34 244 32 245 44 220 67 193 

 
Persistence Data for Freshmen (Primary Goal 1) 

Cohort: Fall 2012 All EOP Freshmen 
 Total enrolled % persistence 
Fall 2012 218  
Spring 2013 213 98% 
Fall 2013 195 89% 
Spring 2014 193 89% 
Fall 2014 180 83% 
Spring 2015 170 78% 
Fall 2015 159 73% 
Spring 2016 155 71% 
Fall 2016 115 53% 
Spring 2017 91 42% 

 
Cohort: Fall 2013 All EOP Freshmen 
 Total enrolled % persistence 
Fall 2013 211  
Spring 2014 208 97% 
Fall 2014 195 92% 
Spring 2015 191 91% 
Fall 2015 176 83% 
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Cohort: Fall 2013 All EOP Freshmen 
Spring 2016 174 82% 
Fall 2016 162 77% 
Spring 2017 159 75% 

 
Cohort: Fall 2014 All EOP Freshmen 
 Total enrolled % persistence 
Fall 2014 214  
Spring 2015 210 98% 
Fall 2015 195 91% 
Spring 2016 190 89% 
Fall 2016 175 82% 
Spring 2017 173 81% 

 
Cohort: Fall 2015 All EOP Freshmen 
 Total enrolled % persistence 
Fall 2015 216  
Spring 2016 214 99% 
Fall 2016 191 88% 
Spring 2017 186 86% 

 
Cohort: Fall 2016 All EOP Freshmen 
 Total enrolled % persistence 
Fall 2016 195  
Spring 2017 189 97% 

 
4- and 6-year Graduation Rates (Primary Goal 1) 

Fall 
Semester 

Cohort Percent of Cohort Graduating 

Count 
4 Year 
Grad 
Total 

4 Year 
Grad 

% 

6 Year 
Grad 
Total 

6 Year 
Grad % 

1995 175 9 5% 39 22% 
1996 188 2 1% 45 24% 
1997 180 11 6% 58 32% 
1998 203 10 5% 61 30% 
1999 220 18 8% 77 35% 
2000 170 3 2% 56 33% 
2001 200 10 5% 68 34% 
2002 211 11 5% 63 30% 
2003 197 12 6% 87 44% 
2004 160 13 8% 74 46% 
2005 211 15 7% 99 47% 
2006 214 17 8% 103 48% 
2007 173 7 4% 62 36% 
2008 200 6 3% 94 47% 
2009 228 25 11% 123 54% 
2010 215 15 7% 144 67% 
2011 237 14 6%     
2012 219 33 15%     

Note: This is a new table for Graduation Initiative purposes. 
 
EOP Total Student Enrollment Ethnicity (Primary Goal 2) 

Ethnicity Fall 2012 Fall 2013 Fall 2014 Fall 2015  Fall 2016 
African American 101 92 93 97 100 
American Indian 5 15 13 14 9 
Asian American 288 275 263 235 204 
Filipino 0 0 0 0 0 
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Ethnicity Fall 2012 Fall 2013 Fall 2014 Fall 2015  Fall 2016 
Mexican American 555 672 691 703 686 
Other Latino 44 3 7 2 0 
Pacific Islander 5 4 4 2 5 
Unknown 30 25 18 16 1 
White\Non-Latino 122 119 123 107 98 
2 or More Ethnicities* 33 36 47 44 38 
Total 1183 1241 1259 1220 1141 

 
Total EOP Students by GPA (Primary Goal 1) 
 Spring 2013 Spring 2014 Spring 2015 Spring 2016 Spring 2017 
GPA # % # % # % # % # % 
3.5 + 106 9 120 10 152 13 105 9 124 14 
3.0 to 3.49 272 23 280 24 290 25 289 24 224 25 
2.5 to 2.99 378 32 418 35 352 30 380 32 283 31 
2.0 to 2.49 316 27 264 22 270 23 327 27 235 26 
1.99 & below 94 8 109 9 95 8 93 8 51 6 
Total 1166 100 1191 100 1159 100 1192 100 917 100 
2.0 or better  92  91  92  92  94 
 
EOP FTF Students by GPA* (Primary Goal 1) 
 Spring 2013 Spring 2014 Spring 2015 Spring 2016 Spring 2017 
GPA # % # % # % # % # % 
3.5 + 37 17 24 12 26 12 42 20 23 12 
3.0 to 3.49 59 28 52 25 43 20 56 27 34 18 
2.5 to 2.99 49 23 60 29 73 35 45 21 65 35 
2.0 to 2.49 46 22 45 22 33 16 38 18 36 19 
1.99 & below 22 10 27 13 35 17 30 14 28 15 
Total 213 100 208 100 210 100 211 100 186 100 
2.0 or better  90  87  83  86  85 
*Note: This is a new table now being reported for analysis purposes: Spring 2013 and 2014 cohorts participated in a 7-day 
Summer Bridge. Spring 2015, 2016, and 2017 cohorts participated in an Expanded 12-day Summer Bridge. 
 
Total EOP Students by Class Level (Primary Goal 1) 

 Spring 2013 Spring 2014 Spring 2015 Spring 2016 Spring 2017 
 # % # % # % # % # % 

Freshmen 246 21 228 19 231 19 227 20 214 19 
Sophomore 235 20 251 21 221 19 224 19 211 19 
Junior  297 25 285 24 275 23 274 24 282 26 
Senior 388 33 428 36 464 39 434 37 396 36 
Total 1166  1192  1191  1159  1103  
 
Computer Lab Usage (Primary Goal 1) 

 Total Students that used 
Computer Lab at Least Once 

Total EOP Students Total Percentage 
 

Fall 2012 749 1207 62.05 
Spring 2013 668 1175 56.85 
Fall 2013 769 1254 61.32 
Spring 2014 740 1204 61.46 
Fall 2014 859 1273 67.48 
Spring 2015** 0 0 0.00 
Fall 2015 744 1220 60.98 
Spring 2016 775 1159 66.87 
Fall 2016 736 1151 63.94 
Spring 2017 672 1099 61.15 

**Note: During the Spring 2015 semester, our lab check in system data got corrupted in the Cbord database.  
We had to replace the check in system and lost all of the data associated with that semester. 
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Student Learning Outcomes 
 
SLO #1 – As a result of participating in the English “Stretch Model”, students should be able to 
successfully pass ENGL 130. - This is the seventh year that ENGL 130 was moved to the spring semester. 
English faculty collaborated with the campus FYE program to create an English “stretch” model for students 
enrolled in the EOP Course Link for the fall and spring semesters. This past year, 90% of our first year 
students passed ENGL 130 on their first attempt. 
 
SLO #2 – As a result of participating in the “Reality Check 101” series, fewer students will be on 
academic probation after their first semester - EOP staff are constantly looking for ways to provide earlier 
intervention for students having academic difficulty. During the fall semester, students receiving two or more 
negative progress reports (C- or below) had a “hold” placed on their accounts. This hold was not released 
until they attended a “Reality Check” workshop or made special arrangements. Thirty-one students were 
required to attend the “Reality Check” workshop during the fall 2016 semester. This one hour workshop, 
facilitated by EOP Advisors, was held in the fall and designed to strengthen academic performance and avoid 
academic probation at the end of the semester. Some of the workshop activities included:  
 

• Helping students reflect on their academic performance 
• Identifying what went wrong  
• Discussing academic probation (Chico or cumulative GPA below 2.0) 
• Discussing reality of disqualification (Chico or cumulative GPA below 1.5 for students with less than 30 

units) 
• Goal setting by identifying three things the students will change to raise their grades. 

 
Of the 31 students required to attend “Reality Check”, 31 completed the workshop or attended an individual 
meeting. Fifteen (48%) avoided academic probation; 16 (52%) finished the fall 2016 semester on academic 
probation. 
 
SLO #3 – As a result of participating in “Fresh Start”, fewer students will be on academic probation 
after their first year. – EOP first year students with below a 2.0 after their first semester are required to 
attend a series of workshops called “Fresh Start” in the spring. (This program was also extended to TRiO 
Student Support Services first year participants, however, the results below are only applicable to EOP 
students.) The purpose of “Fresh Start” is to present a structured set of workshops that provide students on 
academic probation university policy information and an opportunity to explore social and emotional learning 
(SEL) so they can clear their academic standing with the university as well as increase their understanding of 
self-awareness, self-management, social awareness, relationship skills and decision making, and how they 
inform their academics. Ninety minute workshops were held for five weeks and facilitated by EOP Advisors 
and Paraprofessional Advisors. Workshop activities included: 
 

• Week 1 – Reflection – How did I get here?/AP and DQ information 
• Week 2 – Study Skills – Anxieties and Fears 
• Week 3 – Academic/Classroom Strategies – Values, Attributes and Shortcomings – Navigating 

Campus Resources 
• Week 4 – Learning Strategies 
• Week 5 – Goal Settingma 
 

In spring 2016, 45 first year students out of 189 were required to attend “Fresh Start”. This was 23% of first 
year students (compared to 16% in spring 2016, 12.1% in spring 2015, 15% in spring 2014, 11.4% in spring 
2013; and 13% in spring 2012). Twenty-three (51.1%) ended the semester in good academic standing, 9 
improved yet remain on academic probation, 4 students improved but are in DQ range, while 5 students’ 
GPA’s declined and are in DQ range. In addition, 1 student did not improved and remained on academic 
probation and 3 students withdrew. 
 
SLO #4 – As a result of participating in the Expanded Summer Bridge program, students requiring 
math remediation will either score high enough on the ELM to move up to the next level of math or 
satisfy the Early Start remedial math requirement completely. – Summer 2016 was the third trial of the 
expanded Summer Bridge program. In 2016, EOP brought in a total of 189 first year admits. A total of 141 
students participated in the math component to satisfy their Early Start requirement for math. Of the 141 math 
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participants, 89 scored high enough on the ELM to move up to the next level of math or satisfy the Early Start 
remedial math requirement completely. 
 
VI. ANALYSIS 

 
• Since we are down an EOP Advisor, we are seeking a graduate intern to help with some of the projects 

and academic advising during drop-in times. This will alleviate some of the workload of the remaining 
staff. 

• EOP has secured additional sections of the courselink offered to all incoming first-time freshmen. These 
additional sections will foster a sense of community and belonging and will hopefully enhance our 
persistence rates. 

• The Summer Bridge expansion needs to be evaluated now that we have changed who participates. As 
more students enter with college level credit coursework completed, EOP will need to accommodate 
larger numbers of participants in the study skills component. 

• EOP has a commitment to the original ideals of the program. We will need to continue to maximize efforts 
to prioritize our exceptional admit pool. 

• As technology needs increase, we are challenged to secure enough large computer labs to provide 
stations for all of our students. Reserving computer labs and accessibility during Summer Bridge has 
always been a challenge and this summer was no different. 

• Our EOP admissions process needs to keep pace with admissions and financial aid timelines. Hiring 
supplemental assistance this past cycle was instrumental in meeting these deadlines. We will continue to 
look for ways to shorten the amount of time it takes to review files. 

• We need to continue to provide more resources for our second year students. They will continue to work 
closely with our student intern staff, and utilize some of the components from our EOP/FYE model. Our 
Second Year Success Program will continue to need additional resources to focus on social activities and 
programming. 

• We need to focus more on life after college preparation for our students. 
• We need to continue to be more intentional about educating the campus community on who our students 

are and the services we provide. 
• As changing in remediation are implemented throughout the CSU system, we will need to anticipate how 

this will impact Summer Bridge and our first-time freshmen. 
• With the continued large increase in first generation college students and our program at capacity, we 

need to work with campus partners to find ways not to duplicate services. 
 

VII. PROGRAM OBJECTIVES FOR 2017-2018 
 
1. EOP will continue to meet with all continuing students who are on academic probation.  

 
2. Increase the number of participants for the Graduate Diversity Forum. 
 
3. Analyze data and impact of the ALEKS online math course. 
 
4. Analyze GI 2025 data and impact of supplemental student support. 
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 FOSTER YOUTH PROGRAM (PATH SCHOLARS)  
 
 
I.  MISSION STATEMENT 
 
PATH Scholars, in conjunction with the campus Foster Youth Committee, is dedicated to the higher 
educational needs of former foster youth and unaccompanied homeless youth. We will enhance access to the 
California State University, Chico community through collaborative efforts with other college network and 
community partners. For those identified as former foster youth and unaccompanied homeless youth, we will 
develop stability by acting as a liaison with campus and community resources. Our goal is to cultivate 
successful, proficient, and self-aware citizens in pursuit of their degree. 
 
Department Goals (Last reviewed June 2017) 
 
• Inform and educate the campus community about this population. (Division goal 1; University strategic 

priorities 1, 2, 4, 8) 
• Provide leadership and networking opportunities through campus and community collaboration. (Division 

goals 1, 2, 3; University strategic priorities 1, 4, 7, 8) 
• Increase access, retention and graduation rates for this population. (Division goals 1, 2, 3; University 

strategic priorities 1, 4, 8) 
 

II.  DEPARTMENTAL ACCOMPLISHMENTS 
 
• Coordinated a Summer Program of events (Summer 2016) in collaboration with county partners (Butte 

County Office of Education, Champion Scholars, Butte County Independent Living Program, California 
Youth Connection – Butte Chapter, and Butte College Inspiring Scholars) to keep students engaged and 
connected, to reduce isolation as the majority of students leave Chico during the summer months. 

• Program focus shifted to Tier II, or active, students, meaning students complete an application and 
student agreement, participate in 3 individual meetings with Program Coordinator or Peer Coach, and 
attend workshops and social gatherings.  

• Offered the 3rd Annual PATH Scholars Welcome Reception in the fall semester. 
• Implemented a “Peer Coach” model, wherein two PATH Scholar Peer Coaches meet with students to 

support program growth. 
• Launched a Student Orientation for new students to aid in their transition to Chico State. PATH Scholars 

provided participants with school supplies to kick-start their college career. 
• Partnered with John Burton Advocates for Youth to provide the textbook voucher program, Burton Book 

Fund, for 27 students this academic year, which provided up to $250 at the Chico State AS Bookstore for 
each student for the entire year (totaling $6,750). 

• Received a $14,000 Special Endowment Award from the University Foundation Board of Governors for 
the 16/17 Academic Year. This was utilized towards Critical Needs and Social/Cultural Activities for PATH 
Scholar students to support academic success. 

• Standardized semester visits at Butte College in order to enhance the transfer pipeline. 
• Co-sponsored a candlelight vigil, in partnership with Butte County Office of Education and 6th Street 

Center for Youth, to commemorate National Homeless and Runaway Youth month (November). See 
article here: NewsReview: Light in the Dark  

• Cultural activities continue to be a significant element to program efficacy. Activities cultivate positive 
relationships through new and meaningful experiences (Haunted Paintball Hayride, Thanksgiving Dinner, 
Holiday Party, iFly Indoor Sky Diving). 

• Provided Christmas gifts to over 30 PATH Scholar students, in collaboration with The Salvation Army 
Angel Tree, the Chico State Wildcat Food Pantry and Chico State’s Regional and Continuing Education. 

• The program was allocated a designated space for a PATH Scholars Center on campus. 
• Cultivated empowerment opportunities and leadership development for students by continuing “Lunch with 

President Hutchinson” each semester. 
• Co-presented at the 2017 Foster Youth Education Summit, held in Sacramento, CA, to highlight Butte 

County collaboration between County partners. 
• Honored National Foster Care Month (May) by facilitating a student panel presentation to the University 

community during a “Conversations on Diversity and Inclusion” (CODI) on May 3rd. View the entire 
presentation here: Chico State Media 

https://www.newsreview.com/chico/light-in-the-dark/content?oid=22846142
https://media.csuchico.edu/media/0_ma9ij9f2
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• Partnered with University Housing to launch the PATH Scholars House, as part of their new Living 
Learning Communities (LLC).  

• Finalized the PATH Scholars Program brochure. The Office of Diversity and Inclusion covered printing 
costs.  

• Secured University Foundation account and procedure to receive donations to PATH Scholars. Donate 
here: Donation Link 
 

Highlights 
 
• PATH Scholars Center: After three years of operation, PATH Scholars was given a dedicated space for 

foster care alumni and former unaccompanied homeless youth students to connect, build meaningful 
relationships with peers and feel safe in their campus community. We had our Student Opening on May 5, 
in celebration of National Foster Care Month, and we have had nearly 75 student visits as of June 30th. 

• County collaboration with pre-college Foster Youth: For the past two years, PATH Scholars has 
partnered with Butte County Office of Education and their newest program, Champion Scholars. Through 
this program, college students who have experienced the foster care system serve as paid mentors to 
current foster youth students in junior high and high school. Many of the mentors are PATH Scholar 
students and meetings and activities are held on the Chico State campus. 
Additionally, we partner with California Youth Connection (CYC), a state-wide youth driven (ages 14-
21) advocacy organization that aims to improve the foster care system through legislation. The Butte 
County chapter meets weekly on campus. This helps younger students feel more comfortable on a college 
campus, and higher education becomes more realistic, attainable and accessible to them.  

• University Housing partnership: PATH Scholars House: This coming fall, UHFS will be implementing 
themed housing and one of them will be designated to PATH Scholars. This north campus residence hall 
will provide a cost effective, on-campus living experience for students with a foster care or 
unaccompanied homeless background. The PATH Scholars House will provide additional workshops to 
support residents, such as tutoring, healthy cooking, budgeting, and other skill-building opportunities that 
will ultimately have a positive academic impact. 
 

Diversity Efforts 
 
• Added unaccompanied homeless youth to website and brochure. 
• Presented to several foster youth (from foster care agencies and schools throughout the state) in 

collaboration with Campus Special Tours. 
• Continued regular events with campus partners (Butte College and Shasta College) to strengthen transfer 

pipeline. 
 

III. CHANGES IN POLICIES AND PROCEDURES  
 

N/A 
 

IV. RESOURCES SUMMARY 
 
Resource Allocation 
 

Johnson Foundation Implementation Grant allocation for 2016-2017 $0 
Rollforward from Johnson Foundation Implementation Grant allocation  
for 2015-2016 $45,662 
One-time Special Endowment Award $14,000 
Total Allocation $59,662 
2016-2017 Annual Expenses ($47,908) 
Projected Rollforward Balance $11,754 
 

Note:  Fiscal year is based on an October 1, 2016 – September 30, 2017 timeline. The Foster Youth Program 
is partially funded by the Walter S. Johnson Foundation (WSJF). Salary for the Foster Youth Program 
Coordinator is included within the EOP General Fund allocation. 
 
Human Resources 
 

http://alturl.com/ckv69
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• Due to a continued steady increase in student participation and demand for services, the program has 
moved to a Peer Coach model. Two part-time Peer Coaches were hired specifically to meet individually 
with students to support, problem solve and set goals with students to promote academic success. A third 
student, hired as a Program Assistant, assists with new student applications and verification of foster 
youth, guardianship, kinship or homeless/unaccompanied youth status during the University Admissions 
process. Additionally, all three student staff assist with programming. 
 

Facilities/Equipment 
 
• The PATH Scholars Program was allocated a designated space this year. The PATH Scholars Center is 

located in Siskiyou Hall 115A. The Center will be operated and staffed by students (peer coaches and 
receptionist/program assistant). The Program Coordinator will continue to work in a vacant office within 
the EOP office, since there is not a private office in the Siskiyou location, and will have limited drop-in 
hours at the Center. This is a temporary solution until a more permanent one can be found.  
 

V. PROGRAM ASSESSMENT OF PAST YEAR 
 

Program Objectives for 2016-2017: 
 
1. Secure a designated space on campus for the program. 
 Met – A designated program space has been secured for PATH Scholars. The location in Siskiyou Hall is 

temporary, as plans move forward towards reconstruction of said building. After coordinating a focus 
group of students to voice their need for a designated space to administrators and submitting a proposal 
to the Campus Space Allocation Committee, the process gained momentum. Approval was given early in 
the fall semester and it took several months of planning and coordinating start-up details and budgets. 
Minor renovations were completed, such as painting, and the California Faculty Association (CFA) 
donated the majority of the furniture. The Student Learning Center (SLC) and ITSS donated computers 
for a student lab. The PATH Scholars Center Student Opening was held on May 5th, in celebration of 
National Foster Care Month.  

 
 A campus “home” for this population is paramount. The PATH Scholars Center has already begun to 

promote relationship building, connectedness and stability to students, while cultivating a meaningful 
sense of community. Since the opening, the Center has had nearly 75 student visits.  

2. Begin a mentorship program for Tier II participants. 
 In Progress – An MSW intern was secured for the academic year and was tasked with this project. 

Before the fall semester began, the Program Coordinator and MSW intern coordinated a Mentor 
Orientation/Training for interested staff and faculty. Seven mentors attended. As the school year started 
and progressed, we were met with multiple challenges. First, students were adjusting to the high 
demands of college life and even though they had indicated interest in having a mentor during their first 
year at Chico State, students were unresponsive to being matched with a mentor. Second, the MSW 
intern found that meeting with students on her caseload took up the majority of her 16 hours per week.  

 
 Towards the end of the fall semester, a second year student requested additional support by means of a 

mentor and was matched with a staff suitable and complementary to her needs. This was the only 
mentor/mentee pair matched this academic year.  

3.  Provide financial literacy education to students. 
 Met – This program component has proven to be extremely successful for students. The first step 

included assisting new students during the summer months while they begin their transition to Chico 
State. Most students do not understand the basics of their financial aid package, and how it relates to the 
cost of attendance. PATH Scholars staff worked with students individually, oftentimes over the phone, 
educating students of those fundamental elements. This dialogue included the most cost effective 
residence hall or off-campus living if possible, essential resources, such as Cal-Fresh, and the need for 
additional funding (outside scholarships and/or additional loans). Once students started the semester and 
acclimated to their new environment, staff provided monthly budgeting with students as part of this 
ongoing financial literacy education. One major strategy utilized was to pay 5-6 months of rent using 
financial aid, so that housing for the semester is stable and secured. Another crucial tactic included 
determining a monthly budget to avoid frivolous overspending. This financial literacy component has 
become a standard practice for the program. 

4.  Implement an end of the year survey for students. 
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 Met – An End of the Year Survey was sent out to all Tier II/active students, approximately 55 students. 
The response rate was 56%. The data collected in this survey demonstrated what is working effectively, 
needs and improvements for the program, as well as more detailed narrative responses from students. 
This survey will be sent out to students at the end of each academic year.  

 
Ongoing Assessment Efforts 
 
Foster Youth/Unaccompanied Homeless Youth and Grade Levels 

Grade Level 2014/15 2015/16 2016/17 
Freshman 24 (25%) 33 (27%) 49 (35%) 
Sophomore 14 (15%) 24 (19%) 29 (21%) 
Junior 28 (30%) 25 (20%) 30 (22%) 
Senior 28 (30%) 43 (34%) 31 (22%) 
Total 94 125 139 

 
Foster Youth/Unaccompanied Homeless Youth and Ethnicity 

 2014/15 2015/16 2016/17 
White 44 52 55 
Hispanic/Latino 18 26 31 
Black/African American 13 19 19 
Two or More Ethnicities/Race 12 21 24 
Asian 2 3 5 
Native Hawaiian/Other Pac Islander 3 3 3 
American Indian/Alaska Native 1 0 1 
Not Specified/Decline 1 1 1 
Total 94 125 139 

 
 
Foster Youth/Unaccompanied Homeless Youth and GPA 

Term GPA Spring 2015 Spring 2016 Spring 2017 
Below 2.0 26 (28%) 37 (30%) 32 (24%) 
2.0 – 2.99 34 (36%) 41 (33%) 48 (36%) 
Above 3.0 34 (36%) 47 (37%) 53 (40%) 
Total 94 125 133 

 
Cum GPA Spring 2015 Spring 2016 Spring 2017 
Below 2.0 20 (21%) 20 (16%) 14 (11%) 
2.0 – 2.99 46 (49%) 66 (53%) 79 (59%) 
Above 3.0 28 (30%) 39 (31%) 40 (30%) 

Total 94 125 133 
Note:  There were 6 fewer students in Spring 2017 due to fall graduations or Planned Educational Leaves. 
 
Cumulative GPA for First Time Freshman 

Cum GPA for Freshman 2014/15 2015/16    2016/17 
Below 2.0 10 (42%) 9 (37%) 15 (45%) 14 (42%) 11 (35%) 
2.0 – 2.99 7 (29%) 11 (46%) 14 (42%) 19 (58%) 15 (48%) 
Above 3.0 7 (29%) 4 (17%) 4 (12%) 0 5 (16%) 

Total 24 33 31 
 
PATH Scholar Events/Activities and Participation 

Date Monthly Group Number of PATH Scholar Attendees 
 Fall 2016  
8/19/2016 New Student Orientation 12 
9/9/2016 Welcome Reception Celebration at Selvester’s Café 22 (+ 32 Staff, Faculty, & Administrators) 
9/23/2016 Lunch with President Hutchinson   11 
10/13/2016 “Holiday Open Door” program planning  5 
10/14/2016 Academic Advising Workshop  14 



Annual Report 2016 – 2017 - 13 

Date Monthly Group Number of PATH Scholar Attendees 
10/20/2016 “Holiday Open Door” program planning  2nd meeting  5 (+ 4 Non PATH Scholar students) 
10/21/2016 Dinner & Haunted Paintball Hayride  10 
10/28/2016 FAFSA Renewal Session  5 
11/18/2016 PATH Scholars Pizza and Pottery Event  12 (+ 12 Outreach) 
11/22/2016 Thanksgiving Movie & Lunch  6 
11/24/2016 Thanksgiving Dinner  5 (+ 2 Non PATH Scholar students) 
12/2/2016 Network Partners End of the Semester Event at Woodstock’s 5 (+ 6 Outreach) 
12/8/2016 PATH Scholars Holiday Party at Broadway Heights restaurant  12 
12/20/2016 Lunch & Movie 5 
 Winter Break 

 

1/11/2017 Morning Thunder Breakfast  7 
1/17/2017 Indoor Skydiving in Roseville  5 
1/18/2017 Transfer Student Orientation  5 
 Spring 2017 

 

3/23/2017 PATH Scholars (PS) Career Center Workshop 12 
3/24/2017 Campus Network Event (Butte College/Shasta College) 4 (+ 11 Outreach) 
4/7/2017 Academic Advising Success Workshop  20 
4/12/2017 Career Center Professional Etiquette Dinner 5 
4/21/2017 Lunch with President Hutchinson 9 
4/21/2017 PATH Scholars/Dream Center “Soft” Opening for 

Staff/Faculty/Administrators 
80 

4/26/2017 Heart Attack Racing and dinner at Sierra Nevada Restaurant  14 
5/3/2017 CODI Panel Discussion: Another PATH We Walk  4 
5/5/2017 PATH Scholars Center Student Opening  17 

 
Tier II Student Retention Rates 

Academic Year Total Number of Students Student Retention Rate Graduates 
2014/15 Tier II 27 85% 2 
2015/16 Tier II 36 88% 10 
2016/17 Tier II 55 94% 3 

Note: New data being reported. 
 
Student Learning Outcomes 
 
Note:  A Student Learning Outcomes survey was sent out at the end of the academic year to 55 students 
(Tier II/active). Thirty-one students completed the survey (56% completion rate). The results of that survey 
inform the following: 
 
SLO #1 – As a result of participating in the PATH Scholars Program, students will increase in their 
academic self-confidence and networking skills.  
• As a result of attending a PATH Scholars New Student Orientation and/or Welcome Reception (20 

Students), 75% of respondents stated that it was Extremely Helpful or Very Helpful to their overall 
success.  

• As a result of attending a PATH Scholars Academic Advising Success Workshop (23 Students), 74% of 
respondents stated that it was Extremely Helpful or Very Helpful to their overall success.  

• As a result of attending PATH Scholars Networking Opportunities (17 Students), 94% of respondents 
stated that it was Extremely Helpful or Very Helpful to their overall success.  

• As a result of attending a Cultural Activity (16 Students) and/or a Social Activity (20 Students), 94% of 
respondents and 75% of respondents stated that it was Extremely Helpful or Very Helpful to their overall 
success, respectively.  
 

SLO #2 – As a result of participating in the PATH Scholars Program, students will develop and 
improve independent living skills, reducing their emotional stress and giving them more time to focus 
on academic goals. 
• As a result of attending PATH Scholars Independent Living Skills Workshops (13 Students), 69% of 

respondents stated that it was Extremely Helpful or Very Helpful to their overall success.  
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• As a result of working on Independent Living Skills during individual meetings with the Program 
Coordinator and/or a Peer Coach (26 Students), 88% of respondents stated that it made a Significant 
Impact or Moderate Impact to their overall success.  

• As a result of learning and practicing healthy coping skills to manage stress during individual meetings 
with the Program Coordinator and/or a Peer Coach (27 Students), 88% of respondents stated that it made 
a Significant Impact or Moderate Impact to their overall success.  

• As a result of participating in PATH Scholars (29 Students), 21% of respondents stated that it Completely 
assisted in overcoming challenges, 45% of respondents stated that it Considerably assisted in overcoming 
challenges and 17% of respondents stated that it Moderately assisted in overcoming challenges.  
 

6. ANALYSIS 
 

• Piloting a New Student Orientation this academic year, designed specifically for PATH Scholar students, 
proved to be a valuable component to the program. There was a strong emphasis on transition to college 
life, study habits, and time management for academic success. Even though there was a small 
improvement from 2015/16 (42%), 35% of first-time freshman earned below a 2.0 this academic year.  

• The Peer Coach model has been paramount to meeting the growing needs of this population. Peer 
coaches meet regularly with students to help keep them on track and plan ahead to avoid potentially 
catastrophic situations that derail their academic success and could lead them to consider dropping out of 
school. The PATH Scholar student group is divided between the Program Coordinator and two peer 
coaches. This academic year, two peer coaches met with students assigned to them, totaling over 160 
sessions. This does not include additional sessions with students assigned solely to the Program 
Coordinator. 

• It will be extremely critical to stabilize funding for the next academic year. For example, the original 
funding from the Walter S. Johnson Foundation (WSJF) will be completely depleted by the end of this 
calendar year if funding is not secured for student staff/peer coach salaries. Currently, the WSJF funding 
is being utilized towards student staff salaries. A proposal was submitted for additional funding for student 
staff salaries for the 2017/18 academic year through the Board of Governors Special Endowment Award. 
However, this is not guaranteed at this time. 

• Another strategy to support students academically is to intervene more intentionally during mid-semester 
progress reports. Peer coaches can play an important role in guiding and encouraging students to build 
relationships with their professors and incorporate practices early on, such as tutoring, to start strong 
and/or improve academically. 

• According to the end of the year survey distributed after the end of this academic year, 76% are Very 
Satisfied and 8% are Moderately Satisfied with their PATH Scholars experience. Students are utilizing 
PATH Scholars and the resources available to them to reach their academic goals because this program 
connects with their foster care and/or unaccompanied homeless identity and experience. One survey 
respondent stated, “Without …this great program I would never be able to achieve the level of success I 
have done so far.” Another survey respondent summarized what the Program Coordinator hears very 
often, “They helped me a lot throughout the year and without them my first year might have been my last.” 
 

7. PROGRAM OBJECTIVES FOR 2017-2018  
 

1. Stabilize funding to continue providing services to students, especially to sustain the Peer Coach model. 
 
2. Incorporate an intentional focus on mid-semester progress reports. 
 
3. Explore options for a permanent PATH Scholars Center.  
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 STUDENT LEARNING CENTER  
 
 
I. MISSION STATEMENT 
 
The Student Learning Center (SLC) empowers CSU, Chico students to become independent thinkers and 
lifelong learners through the use of student-centered academic support in diverse, inclusive learning 
environments. The SLC is committed to purposeful outreach to underserved student populations, particularly 
first generation, low income college students and students with disabilities. Collaborating closely with faculty, 
academic departments, and student support programs, particularly the Educational Opportunity Program, we 
provide comprehensive academic support and skills development through Subject and Writing Center 
Tutoring, Supplemental Instruction (SI), and Study Skills Support. The SLC trains its student staff to provide 
outstanding academic support while developing their own content knowledge, leadership, and professional 
skills. As the highest volume peer led academic assistance center on campus, the SLC supports the 
University’s primary strategic priority with a focus on first-year, general education, and high stakes, bottleneck 
courses.  
 
Department Goals (Last Reviewed June 2017) 
 
1. The Student Learning Center will provide individual and small group tutorials in undergraduate subject 

content areas, writing, and in learning strategies. (Student Affairs Goals 1, 2, 3; University Strategic 
Priorities 1, 4, 8) 

2. The Student Learning Center will provide supplemental instruction for high-risk courses and EOP first 
year students. (Student Affairs Goals 1, 2, 3; University Strategic Priorities 1, 4, 8) 

3. The Student Learning Center staff will cultivate working relationships with students, faculty, and staff that 
encourage effective communication and that are conducive to the delivery of services to students, faculty, 
and staff. (Student Affairs Goals 1, 2, 3; University Strategic Priorities 1, 2, 4) 

4. The Student Learning Center staff will maintain top quality and current expertise in the field of learning 
assistance, writing, and supplemental instruction through professional reading, mediated resources, and 
other opportunities for professional development. (Student Affairs Goals 1, 2, 3; University Strategic 
Priorities 1, 2) 

 
Contribution of Goals to Recruitment, Retention, and Graduation 
 
The common factor of each of the SLC goals is to provide a high quality learning environment outside of the 
classroom that enhances student achievement and success. 
 
• Recruitment: The free academic support services offered by the SLC have been highlighted to 

prospective students by the Admissions Office, Summer Orientation, the Educational Opportunity 
Program, the Chico Student Success Center, and other admissions and recruitment programs on campus.  

• Retention: SLC goals serve to support student retention by helping students develop transferable, lifelong 
learning skills such as better understanding of specific course material, exam preparation, asking 
questions, memory techniques, and confidence. Our data shows that on average students who regularly 
visit tutoring and/or SI earn higher grades than those who do not. 

• Graduation: The overarching goal of the Student Learning Center is to help students who use the 
services graduate. By helping students build background knowledge and learning skills, the SLC develops 
student confidence, motivation, and persistence.  
 

II. DEPARTMENTAL ACCOMPLISHMENTS 
 

• The Student Learning Center had a record breaking year in the number of students and the number of 
visits in 2016-2017 with 4081 students using the SLC services 39,833 times.  

• The Supplemental Instruction program in the SLC quadrupled its size from eight SI Leaders in 2015-2016 
to 39 SI Leaders in spring semester 2017. The expansion was due to efforts to improve student success 
in bottleneck STEM courses. 

• In spring 2017, the SLC collaborated with the Math Department and the Meriam Library to open a Math 
Learning Lab for drop in math tutoring. 

• After being denied Student Learning Fee funding for 2015-2016 to expand STEM SI, the SLC actively 
sought additional resources to maintain and expand its services to help students achieve academic 
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success. In 2016-2017, the SLC was able to bring in more than $150,000 primarily through collaboration 
with the Chemistry Department, the HSI STEM grant, a Special Endowment Award from the CSU Board of 
Governors, CSU Graduation Initiative Funding, and Course Redesign funds from the Chancellor’s Office 

• In recognition of the additional workload required for the SI expansion, the SLC was able to add two new 
staff positions in 2016-2017; an 11 month SI Coordinator (SSP III) and an 11 month SI assistant (ASA II).  

• The SLC Writing Center extended its outreach and professional development for writing tutors by 
coordinating writing events such as the National Day on Writing and sending four SLC Writing Center 
tutors to the National Conference on Peer Tutoring in Writing. 

• The SLC was granted Student Learning Fee funding for subject tutoring for 2017-2018 to help maintain 
tutoring despite the anticipated salary increases for Instructional Student Assistants included in their 
collective bargaining agreement. 
 

Highlights 
 
• Successful collaboration and coordination with other departments across campus combined with 

enhanced outreach efforts led to a record breaking year in the number of students and visits to SLC 
services while still reducing congestion and noise levels in the main SLC area. The SI expansion and 
opening of the Math Learning Lab in the library led to a decrease in the number of tutoring appointments 
taking place in the SLC space. The majority of weekly SI sessions were scheduled outside of the 
classroom adjacent to the SLC which reduced activity in the learning center, but caused other problems in 
terms of scheduling and consistency of location. The Math Learning Lab made math tutoring more 
accessible and convenient for students so they could get help more quickly rather than waiting for their 
next tutoring appointment.  

• 2016-2017 saw a rapid growth in the size and scope of the Supplemental Instruction (SI) offered 
through the SLC. Just a year ago, the SI program had 8 leaders. In fall 2016, that number doubled to 15 
and then more than doubled again spring 2017 to 42 leaders and mentors. The expansion was met with 
increased professional staffing with a full time coordinator fall semester and a new administrative support 
assistant spring semester. The SI program overall demonstrated great success in both the number of 
students it served and the impact on their grades. Over the year, 2700 students attended SI sessions a 
total of over 16,000 times. On average, those that attended SI earned a half a grade higher than those 
who never attended. Those that attended SI consistently (eight or more times in a semester) earned a 
whole letter grade higher than those who never attended. The expansion of the SI program this past year 
necessitated in-depth collaboration between Student Affairs and Academic Affairs. The Student Learning 
Center worked closely with Zach Justus, Interim Director of Faculty Development; Interim Provost Mike 
Ward and Provost Deborah Larsen, and Vice President of Student Affairs Drew Calandrella to secure the 
funding for the expanded SI, to share the cost of the new administrative support assistant for SI, and to 
develop the application process for faculty interested in receiving SI support for their course. Collaboration 
continues on pending issues such as securing stable, long-term funding to maintain SI and finding 
dedicated classroom space for SI sessions.  

• Math tutoring was formerly divided between the Math Department which offered drop-in tutoring during 
the day in the Holt Math Lab and the Student Learning Center which offered appointment based tutoring 
during the day and drop-in math tutoring during the afternoon/early evening. A successful collaboration 
with Library Dean Patrick Newell, allowed the Math Department and the SLC to join forces to offer 
extended drop-in tutoring hours on the fourth floor of the Meriam Library. The more accessible location 
and hours expanded the availability of math tutoring and resulted in 600 students visiting 3300 times for 
math tutoring help in spring 2017 (through a combination of tutoring appointments, SI, and the Math 
Learning Lab). Comparatively, in spring 2016, 347 students came to the SLC for math assistance 2,088 
times (there is no data available on the number of students and visits to the Holt Math Lab in spring 2016).  
 

Diversity Efforts 
 
• The SLC collaborated with the Chico Student Success Center, EOP, and LEAD to co-host: Express 

Yourself: How to Write a Letter to an Elected Official on December 6 and 7, 2016. The event was initiated 
to help students find constructive responses for their concerns and anxiety after a divisive election. 
Approximately 50 students, staff, and faculty participated in the event. 

• In spring 2017, the SLC collaborated with the Hungry Wildcat Food Pantry and became a “Pop-Up Pantry” 
location where weekly fresh vegetables were delivered from the Organic Vegetable Project and AS Food 
Services to receive daily deliveries of freshly made, wrapped food products that would have otherwise 
gone to waste. This addressed the needs of the increasing number of low income students with food 
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insecurity who visit the SLC. We hope to expand the “Smart Snacks” program in fall 2017 and have been 
funded for a five week pilot start up program through the Food Pantry to provide healthy alternative snack 
choices. 

• Writing Coordinator Caroline Prieto hosted SLC participation in the National Day on Writing through a 
week of activities designed to increase outreach and awareness of the value of writing. The week 
culminated with readings and an open mic event that featured a diverse group of writers sharing their 
work. 

• The SLC continued its expanded priority tutoring appointment sign-ups on the first Friday of each 
semester for students served by ARC and those in programs serving first generation, low income students 
including EOP, SSS, CSSC, REACH, and PATH. A demographic comparison of students who took 
advantage of priority sign-ups and those who came on the first day of all campus sign-ups show clear 
differences. 

 

 
 
 
III. CHANGES IN POLICIES AND PROCEDURES  

 
• In 2016-2017 a vacant EOP advisor position was moved to the SLC in recognition of the need for a full 

time SI Coordinator. The EOP advisor had formerly been responsible for coordinating study skills 
workshops, so that responsibility came back to the SLC. Without sufficient career staff to coordinate the 
workshops, the SLC attempted to fill in with a student study skills coordinator in fall 2016. Unfortunately, 
the student was not able to provide consistent oversight and the workshops were poorly scheduled and 
organized in fall semester. An EOP graduate student assistant was able to take over study skills 
workshops for spring semester so the SLC could focus on the SI expansion and maintaining the quality of 
services. As a result, Study Skills data was not tracked by the SLC and was not included in this annual 
report.* 

• The SLC focused on having more academic support take place outside of the SLC to free up space and 
make the SLC quieter and less crowded. This created a more effective learning environment for tutoring 
appointments.  
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IV. RESOURCES SUMMARY  
 

Resources Allocation 
 

SLC annual allocation (lottery)  $119,464 
Rollover from 2015-2016 $251 
One-time Student Learning Fee allocations 33,110 
One-time Dollars (in EOP General Fund but for ISA salaries)  $114,502 
Total allocation for 2016-2017 $267,327 
Projected Annual Expense – SLC $266,985 
Projected Balance  $432 
 

The Student Learning Center student salary budget increased by almost $100,000 in 2016-2017 as a result of 
two factors. First, Instructional Student Assistants (ISA’s) received a .50 per hour pay raise through the Unit 
11 collective bargaining agreement. Second, the SLC increased the number of student staff and the number 
of hours due to the SI expansion and the extended hours of the Math Learning Lab. Despite the influx of 
additional one time dollars, there was still not enough to cover all of the student salary costs. Next year, the 
SLC will face a similar situation as ISA’s will be getting another .50 raise. Without stable funding, the SLC will 
continue to face difficulty in planning and implementing successful programs while managing resources 
effectively. This is especially true for SI. Planning SI, particularly for a semester where any growth to the 
program is anticipated, starts almost immediately the semester prior. Discussions with faculty and 
chairs/deans must begin months in advance in order for SI Leaders to be recruited, interviewed, and hired 
before finals week. Without stable funding, conversations about course support revolve around cobbling 
together available funding instead of around data on student need, student likelihood of participation, course 
design, and alternate academic supports in place. 
 
Human Resources 
 
• There were significant changes in staffing in the SLC in 2016-2017. In response to the rapid expansion of 

Supplemental Instruction. the SI/Writing Coordinator position formerly held by Caroline Prieto was divided 
into two separate positions, allowing for the addition of a full time, 11 month SI Coordinator. Maria 
Rodriguez Larrain was hired at the end of September to take on the Herculean task of coordinating SI as it 
more than doubled in spring 2017. In December, Caroline Prieto left the SLC for a position on another 
campus, and the SLC was left without a Writing Coordinator. In addition, the administrative tasks of 
dealing with the increased student payroll, supply orders, data entry, room scheduling, etc. necessitated 
the addition of an ASA II position which was approved and funded in November, but which we were not 
able to fill until the end of March 2017. We filled in the gaps as best we could by appointing a student to 
be Lead Writing Tutor and having student clerical staff do data entry and room scheduling for test reviews, 
but the lack of consistency created many challenges. In the middle of spring semester 2017, Maria 
Rodriguez Larrain announced that she would not be returning to the SI Coordinator position in fall 2017.  

• The frequent staff turnover in the SLC has required great effort on the part of the entire SLC professional 
staff and student staff to constantly orient and train new coordinators. Fortunately, the SLC was able to 
reclassify the Writing and SI Coordinator positions from SSP II to SSP III which will hopefully provide more 
stability for these positions in the future. After a recruitment for both positions at the same time, the SLC 
was able to hire Yer Thao as the new SI Coordinator and Pa Vue as the new Writing Coordinator starting 
August 2, 2017. 

• With the upcoming retirement of SLC Associate Director Christine Connerly at the end of fall semester 
2017, the SLC staff will again be focused on hiring committees, training, and filling in for unstaffed 
positions. Now that the SLC is staffed at a level commensurate with the volume of work, it is imperative 
that everything possible be done to avoid further turnover and/or loss of institutional knowledge. 
 

Facilities/Equipment 
 
• The Student Learning Center was granted SLF funding for the 2016-2017 academic year to replace 14 

aging, outdated student computers for login, student clerical staff, and student tutoring staff. The new 
computers have made scheduling appointments and the student login process more efficient and 
accurate. After all of the items were purchased, there were enough remaining funds to purchase a large 
monitor for tutors and SI Leaders to use in the back area of the SLC for test reviews or large group 
sessions. 
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• Spring 2017 we were able to hire our new administrative support assistant for SI, Jen Ross. To 
accommodate another full time professional staff member in the SLC without losing a large number of 
tutoring stations, a new workstation was custom ordered to fit inside the main SLC area. 

• The walls in the SLC are in increasingly desperate need of paint! The contractor for the Student Services 
Building did not use primer when the walls were originally painted, and the Student Learning Center has 
had almost 260,000 visits in the nine years it has been in the SSC. The walls are smeared with handprints 
and marker residue near all the whiteboards. The paint has peeled in numerous locations. The walls 
cannot be cleaned without the paint coming off of the walls because of the lack of primer and the type of 
paint that was originally used. Because the campus only paints offices and classrooms on a 12 year cycle, 
the SLC will not be due for repainting until 2020, but by then we could easily have had another 120,000 
visits. 

• The SLC invested in a variety of SI learning tools to enhance collaborative interactive learning; $2,000 
was spent across the year on subject-specific items such as oversized writable periodic tables, magnetic 
tables of elements, molecular model kits, and model biological kits as well as general all-purpose items 
like oversized dice, laser pointers, and buzzers. These items allow students to engage in learning 
kinesthetically by manipulating models of the systems under discussion and encouraging student groups 
to learn through games.  

• An SLF request was submitted this year to replace the large, heavy tables in SSC 304, the classroom 
used for SI, SLC student staff training, and EOP Summer Bridge Study Skills. The tables in that room are 
awkward to move and restrict student interaction. Smaller, modular tables with wheels such as those used 
on the fourth floor of the library would allow for more flexibility in student interaction. A founding principle 
of SI is student-directed interactive learning and requires students to collaborate in small groups and to 
vary the modes of interaction. Unfortunately, the SLF request was denied, and the SLC was encouraged 
to collaborate with other departments on similar requests. SSC 304 is the only classroom currently 
dedicated to a growing SI program and modular tables are needed for more effective collaborative 
learning activities. 

• The SLC uses all of its whiteboards every day. With 40,000 visits this past year, the whiteboards in the 
SLC are some of the most used on campus. They serve as the primary tool for instruction while the 
moveable boards also serve as space dividers for dozens of small workstations. Many of the whiteboards 
on wheels are currently held together with duct tape. Each week, we tighten any screws that can be 
tightened, re-align the borders, and apply new duct tape, but many students complain that the boards 
sway while they are writing on them and fall apart in front of them. Ultimately, with our limited budget, the 
spending priority is always student salaries in order to serve as many students as possible, but 
maintenance and replacement of whiteboards is becoming an urgent issue.  

• A fundamental facility need for the SLC which has been a significant impediment to the successful growth 
of the SI program is classroom space. The SLC SI classroom, SSC 304, can accommodate approximately 
50 hours a week, or the size of the SI program a year ago before the expansion. Spring 2017, we had SI 
sessions in 17 additional classrooms outside of SSC. This resulted in increased student confusion, the 
use of classrooms not well suited to collaborative learning techniques, and limitations on the materials and 
instructional tools SI Leaders can carry with them. To adequately support the current size of the SI 
program in fall 2017, or any further growth beyond that, we will need an additional dedicated classroom 
space. 
 

V. PROGRAM ASSESSMENT OF PAST YEAR 
 

Program Objectives for 2016-2017 
 
1. Apply for College Reading and Learning Association (CRLA) Five Year International Tutor Training 

Program Recertification. 
Met: The certification for the SLC Tutor Training Program expired in September of 2016 because the 
Associate Director was not able to complete the application due to the demands of the SI expansion and 
additional summer responsibilities. The new online application for recertification was much more time 
consuming than the previous application process. As a result, the application was worked on throughout 
the academic year, but not officially completed and submitted until May of 2017. CRLA is now reviewing 
the application, and we hope to hear back from them within a few months.  

2. Expand the Supplemental Instruction Program by hiring a full time SI Coordinator and adding SI support 
to additional STEM courses. 
Met: A full time, 11 month SI Coordinator was hired at the end of September and oversaw the rapid 
expansion of SI for STEM courses in chemistry, computer science, and math. The SI Coordinator 
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collaborated effectively with administrators, faculty, and staff to implement a successful transition to a 
relatively small program in the SLC to a large program serving 2700 students who visited 16,000 times. 

3. Explore collaboration and funding opportunities for ongoing SLC support (which may include HSI Title V, 
Student Learning Fee, Chancellor’s Office, and other potential funding sources) without overloading SLC 
staff and facility resources. 
Met: SLC staff actively sought resources and collaboration that would allow the SLC to maintain and 
expand programs even as student staff salaries increased through the Unit 11 collective bargaining 
agreement. After being denied Student Learning Fee funding to pay for SI STEM expansion in 2015-
2016, the SLC found one-time funding for SI and tutoring through a variety of collaborations and funding 
sources across campus as shown in the chart below. The goal now is to stabilize funding with consistent 
support that allows for long-term planning and effective use of resources. 

 
Outside Funds for the SLC 2016-17 
Student Learning Fee – new student computers $20,000.00  
Student Learning Fee – Writing Tutor Conference $3,200.00  
Student Learning Fee from Chemistry for 6 CHEM 111 SI Leaders $9,900.00  
Chemistry Department Supplement for SI Leader $900.00  
Course Redesign (Chancellor’s Office) $27,216.00  
HSI STEM $21,000.00  
Housing tutoring support $3,900.00  
Special Endowment Award (Board of Governors) $14,400.00  
Grad Initiative (Provost, Chancellor) $51,640.00  
ASA II 11 month (2/3Provost, 1/3 VPSA) TBD 
SI Coordinator Position 11 month TBD 
 $152,156.00  
 

4. Expand professional development for the SLC Writing Coordinator and writing tutors through attendance 
at a professional conference and learning more about how best to serve the needs of multilingual writers. 
Met: Caroline Prieto, SI/Writing Coordinator used funds from a 2016-2017 Student Learning Fee grant to 
take four writing tutors to the National Conference on Peer Tutoring in Writing (NCPTW), held at the 
University of Puget Sound in November 2016. This opportunity was instrumental in developing core 
mentor tutors and improving the quality of writing tutoring services provided within the SLC by allowing 
CSU, Chico tutors to connect with other tutors, faculty, and staff from various college institutions across 
the country. The writing tutors who attended expanded their tutoring repertoire and deepened their 
awareness of the role that writing centers play in student success. Pre and Post conference surveys 
showed that the conference boosted tutors’ confidence in their potential as tutors to positively impact 
students’ experiences at CSU, Chico. This professional development became invaluable in spring 
semester 2017 when the writing tutors were without a coordinator and had to be much more self-directed. 
Despite the absence of a coordinator, comparing data from spring 2016 and spring 2017 shows that the 
SLC Writing Center experienced a 25% increase in the number of students and a 33% increase in the 
number of visits. The activities of the Writing Coordinator in fall 2016, and the efforts of Lead Writing 
Tutor Jer Xiong made the increase in usage possible. 

 
Ongoing Assessment Efforts 
 
Demographic Reporting  
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Note: In the past five years, the ethnic diversity of students who take advantage of SLC programs  
has changed significantly, reflecting the greater diversity of students attending CSU, Chico. 
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Service Usage Summary 
 
Total SLC Visits Comparison 

 
Note: With the expansion of SI and the addition of the Math Learning Lab, the Student Learning  
Center had the highest number of students and visits in its history with a total of 4081 students  
visiting 39,833 times. This represented a 29% increase in students and a 13% increase in visits. 
 
 

 
Note: In 2016-2017, three factors reduced the number of students signing up for tutoring appointments.  
The first was the expansion of SI which led to a corresponding decrease in the number of courses with  
tutoring appointments available (for example CHEM 111 became an “SI only” course). The second factor  
was that accounting tutoring was completely phased out and turned over to the College of Business  
Student Success Center. Lastly, the opening of the Math Learning Lab in the library made more drop in  
math help available, but reduced the number of math tutors offering appointments. 
 
Student Satisfaction - Tutoring, Supplemental Instruction, Writing, and from  
Spring 2017 Surveys 
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Note:  Our overall satisfaction rate is 94%. 
 
Tutorial 
 
Number of students receiving tutorial services/Number of courses tutored (Primary Goal 1) 

 
Note: In 2016-2017, the number of students and visits for tutoring was reduced deliberately through  
the expansion of the SI program and the creation of the Math Learning Lab in the library which  
reduced the number of tutoring appointments taking place in the SLC. This helped reduce crowding  
and noise levels and also offered access to academic assistance for more students overall as is  
evidenced by the fact that the overall number of students and visits to the SLC went up during the year. 
 
Study Skills Workshops* 
Note: As mentioned above under Changes in Policies and Procedures, the SLC was not able to continue to 
coordinate study skills workshops or track attendance in 2016-2017, so no data is reported here. 
 
Supplemental Instruction 
 
Number of Students Attending Supplemental Instruction Sessions (Primary Goal 2) 
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Grade Outcomes for SI Students Receiving SI Tutorial (Primary Goal 2) 
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Note:  In 2016-2017, the SI program expansion focused on providing support for STEM courses, with a  
special focus on bottleneck courses in chemistry, computer science, and biology. Students who participated  
in SI were far more likely to pass than those who did not, and those who attended SI regularly earned higher grades. 
 
Writing Tutoring 
 
Number of Students Participating In Writing Tutorials (Primary Goal 1) 

 
Note:  More students visited the SLC Writing Center in 2016-2017 thanks to collaborative event  
planning including the National Day on Writing and letter writing events in fall 2016 and a Valentine’s  
Day writing event in spring 2017. 
 
Student Assessment of Satisfaction, Quality and Student Learning Outcomes 
 
Learning Outcomes 
 
SLO #1: The Student Learning Center will offer services and programs that develop transferable learning 
skills that will enhance their academic and personal success both in and out of the classroom. 
 
Top Five Study Skills Developed by Student Users 

Subject Tutoring Supplemental Instruction Writing 
Understanding of Course Material (91%) Understanding of Course Material (87%) Organization (58%) 
Exam Preparation (74%) Exam Preparation (73%) Developing Main Ideas (54%) 
Motivation (50%) Better Overall Study Habits (55%) Grammar (48%) 
Memory Techniques (48%) Predicting Test Questions (52%) Understanding Assignment (42%) 
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Subject Tutoring Supplemental Instruction Writing 
Asking Questions/ Confidence (45%) Memory Techniques (51%) Understanding Audience/Purpose (38%) 

Note: Each SLC program conducts ongoing assessment throughout each semester. Subject tutoring and SI conduct mid and end 
of semester surveys of students who use the services. This chart shows the top five skills students identified on the surveys for 
these three programs.  
 
Qualitative Assessment of Student Skills:  Many of the comments on the student surveys of tutoring 
and SI give more insight into the specific benefits of academic assistance in helping students develop 
transferable learning skills, persistence, and confidence (see below).  
 
Math Learning Lab: 
“The Math Lab is very perfect how it is. The hours of availability is great and the tutors are great, kind and 
talkative! Overall I would say it's an amazing program and I'm very thankful it's out there!” 
 
“The math tutor using scaffolding, made me actually learn by myself. They gave me very little help. I hated it, 
but now I will never forget how to do the problem. Thank you awesome tough love tutor! It worked!” 
 
“It was great please don't ever remove it. It is literally the only reason I'm passing math.” 
 
Subject Tutoring: 
“Attending the tutoring session this semester allowed me to realize that I can excel in a subject I believed I 
was not good in. Prior this semester, I was scared of taking a science course because I had failed the ones I 
had taken before. Having a great tutor helped a lot.” 
 
“He didn't judge whether a person was behind, or just didn’t understand the material. He will ask what part 
you don't get and wouldn't offend or make them feel uncomfortable for "asking dumb questions." 
 
“I learned that it is okay to ask for help. I was always afraid of admitting I needed help and I'm glad that I 
chose to sign up for tutoring because my tutors were amazing and so kind. 
 
Supplemental Instruction (SI): 
“I learned that you should go to SI as often as possible because it's absolutely worth the time. I couldn't have 
succeeded in this class without my SI instructors!” 
 
“I learned that studying for tests is more beneficial if you practice like you're taking the test and only rely on 
your notes if you really need them to complete the problem.” 
 
“SI showed me that you learn a lot more by actually understanding the material instead of trying to memorize 
it.” 
 
Writing Center: 
“My writing tutor was very helpful when it came to interpreting my own ideas to the paper. She suggested 
what would work and if I included something that wouldn't work she would constructively say whether or not it 
was too broad. She was really helpful and eased the stress that I was feeling prior to coming in.” 
 
“I shared some personal information as expected when writing a personal statement for a scholarship and 
she treated me with respect and dignity and even emphasized how to incorporate that into my paper which I 
really appreciated.” 
 
“I was able to talk about my experiences with him and understood where I was coming from. He also helped 
me develop my sentences into bigger ideas and didn't say that my ideas were not good enough. He definitely 
helped me expand on what I had to say and was not rude about it.” 
 
SLO #2: The Student Learning Center will develop the professional and lifelong learning skills of its student 
staff through training, mentoring, and ongoing feedback.  
 
Top Five Professional Skills Developed by SLC Student Staff (all programs) 
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Note:  On the end of semester SLC student staff survey, satisfaction is tied to the experience of  
developing professional and academic skills. 
 
Qualitative Assessment of Student Staff Skills Developed (comments from SLC student staff 
surveys) 
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SLC Student Staff Training Group Photo January 2017 
 
“Every single one of the recruiters or interviewers I have worked with have been super excited that I am a 
writing tutor because writing and oral communication is becoming a lost art and they have these skills as 
priority over technical skills at times.” ~Elizabeth, Konecny, Writing Tutor 
 
 “Before working here, I found it difficult to talk to people. I am still pretty shy but working here has opened me 
up a bit and I now find it easier to communicate with others. I am very thankful for this!” ~Alaina Castor, 
Student Clerical Staff and Psychology Tutor  
 
“I want to be a teacher. I will be entering the Credential Program next fall so learning how to communicate 
effectively with others and being patient was huge for me. I figured out through tutoring that teaching was the 
right career for me. I know now that I really do want to help others learn and be successful.” ~Katelyn Bell, 
History Tutor 
 
“Working as an SI leader has completely enhanced my professional skills. I feel this is the first job where I 
have been given this much freedom, as well as the responsibility that comes with that freedom. It is the first 
job where I have to think for myself and do not have to follow a set-in-stone procedure for all employees. I 
had to find what worked for me and my students and alter ideas/procedures to better my sessions. Ultimately, 
I have become a better worker and a more independent, self-motivated one at that.” ~Nicole Mackie, 
Chemistry SI Leader 
 
“The training and development throughout the semester has been so critical in me growing as a student and 
professional. The job is providing those who tutor professional skills that will be used throughout the rest of 
their lives.” ~Branden Newberg, Math Learning Lab Tutor 
 
VI ANALYSIS  

 
• The rapid expansion of the SI program this year showed promising results, but the success of the SI 

program next year and in future years depends on resolving a few key issues. One of these issues is the 
lack of support regarding data analysis. The success of an evidence based practice such as SI depends 
on current, actionable data to inform decision making about course offerings and method of 
implementation. Through monthly CSU system-wide meetings and webinars, SLC staff have discovered 
that several other CSUs have shared close collaborations with Institutional Research departments leading 
to increased student success, cost-effective implementations, enhanced funding opportunities, and 
submissions of articles to peer reviewed publications. A second key issue is consistent, designated 
classroom space for SI in addition to SSC 304. With the support of Provost Larsen, we are now able to 
request classrooms before the first week of school but after courses have been scheduled. This allows the 
schedule to be made in time to start SI the second week of the semester, but it still leaves us with an 
issue of being spread out across campus in a dozen different classrooms. As a voluntary program that is 
not listed on student’s portal, consistency and ease of access is essential to high participation rates. The 
most urgent issue for both SI expansion and the effectiveness all of the Student Learning Center 
programs is stable, consistent funding. 
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• The Student Learning Center will have five full time career staff for fall 2017 for the first time in its history 
which will definitely help each program begin the year with adequate support. However, both the new SI 
Coordinator and the new Writing Center Coordinator will be starting their positions on August 2 and will 
have a steep learning curve to get up to speed. In addition, Christine Connerly, the Associate Director who 
has been in the SLC since 2003, will be retiring at the end of fall semester 2017, leaving a gap in 
institutional knowledge for the center. The rapid growth and inconsistent staffing of the SLC in the past 
few years has created many challenges. Increased collaboration has made expansion possible, but also 
potentially less stable. Increasing services based on one time funding is not sustainable. Consistent 
funding and support is essential for the program to be successful in helping CSU, Chico meet the 
ambitious targets of the CSU Graduation Initiative.  
 

VII. PROGRAM OBJECTIVES FOR 2017-2018 
 

1. Seek stable funding to maintain the quality and quantity of academic assistance offered by the SLC. 
2. Train the new SI and Writing Coordinators so they can manage their respective programs effectively as 

the center transitions to new leadership after the retirement of SLC Associate Director at the end of fall 
semester. 

3. Secure consistent SI classroom space for the expanded SI program. 
4. Continue and expand the Smart Snacks program to address the issue of food insecurity. 
5. Advocate for greater collaboration, coordination, and consistent funding for learning support programs 

across campus. 
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 TRIO/EDUCATIONAL TALENT SEARCH  
 
 
I. MISSION STATEMENT 
 
Educational Talent Search (ETS) is committed to academically prepare and motivate low-income, first-
generation college students for success in postsecondary education.  
 
The Educational Talent Search program is aligned with CSU, Chico’s Mission, Values and Vision statements 
and the first strategic priority to “recruit, enroll, support, and graduate a diverse and high-quality student 
population.”  
 
History at California State University, Chico 
 
Educational Talent Search I (Funded in 1990 to serve 825 students) - the target population is comprised of 
students in grades 6 -12 who attend 15 target schools (Anna McKenney Intermediate, Bidwell Junior, Central 
Middle, CK Price Intermediate, Gray Avenue Middle, Las Plumas High, Live Oak High, Live Oak Middle, 
Marsh Junior High, Marysville High, Orland High, Oroville High, Pleasant Valley High, Willows High and Yuba 
City High) in four counties (Butte, Glenn, Sutter and Yuba).  
 
Educational Talent Search II (Funded in 2006 to serve 503 students) - the target population is comprised of 
students in grades 6 -12 who attend 8 target schools (Chico Junior, Chico High Gridley High, Hamilton 
Elementary, Hamilton Union High, Los Molinos High, Paradise High, and Williams Junior/Senior High) in five 
counties (Butte, Colusa, Glenn, Sutter and Tehama). 
 
Department Goals (Performance Objectives required by the U.S. Department of Education) 
 
Program Objectives: 
 
1. Secondary School Persistence: 90% of non-senior participants served each project year will complete the 

current academic year and continue in school for the next academic year, at the next grade level. 
2. Secondary School Graduation:   

• 85% of seniors served during the project year will graduate during the project year with a regular 
secondary school diploma within the standard number of years. 

•  
• 40% of seniors served during the project year will complete a rigorous secondary school program of 

study and will graduate during the project year with a regular secondary school diploma within the 
standard number of years. 

3. Postsecondary Education Enrollment: 75% of participants, who have graduated with a regular 
secondary school diploma, during the project year, will enroll in an institution of higher education by the 
fall term immediately following high school graduation or will have received notification, by the fall term 
immediately following high school, from an institution of higher education, of acceptance but deferred 
enrollment until the next academic term (e.g., spring term). 

4. Postsecondary Attainment: 40% of participants served during the project year who enrolled in an 
institution of higher education by the fall term immediately following high school graduation or by the next 
academic term (e.g., spring term) as a result of acceptance but deferred enrollment will complete a 
program of postsecondary education within six years. 

 
II. ETS ACCOMPLISHMENTS 
 
• New Advisor – Sandra Torres joined the ETS/MESA family bringing a wealth of knowledge, energy and 

passion to serve students. Sandra is a graduate of CSU, Chico with a Bachelor of Science in 
Mathematics.  

• Successfully recruited and served 1,357 students in grades 6th-12th at 23 target schools – low-income, first 
generation college students are being motivated and prepared to attend college at a young age!  On 
average, approximately 70-90 ETS students enroll at CSU, Chico each fall. 

• Monthly Workshops – ETS advisors visit their assigned schools each month and present workshops 
according to grade level on topics such as career awareness, college requirements, time management, 
ACT/SAT preparation, scholarships, personal statements, financial literacy applying to college and 
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financial aid. In addition, advisors guide seniors step-by-step through the college, financial aid, and 
educational support programs (EOP, SSS, EOPS) processes and applications.  

• Conferences hosted at CSU, Chico – students attended hands-on workshops at CSU, Chico facilitated by 
university faculty/staff, volunteers and students.  
• Senior Admissions Seminar (131 students) – representatives from UC Davis, CSU Chico, and 

Butte College presented to students about admissions, EOP/EOP&S, financial aid, scholarships 
and studying abroad.  
 

 
Krystal Tonga, CSU, Chico Cross Cultural Center, facilitating an  
ice-breaker with ETS students at Senior Admissions Seminar. 
 

 
ETS students taking notes at University of California application process  
workshop at Senior Admissions Seminar. 
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ETS students listening to Financial Aid presentation at Senior  
Admissions Seminar. 
 

 
ETS students attending Senior Admissions Seminar. 

 

 
ETS students attending Senior Admissions Seminar. 

 
• Junior Success Seminar (103 students) – Study Smart Tutors Inc., presented SAT test preparation 

in an interactive and academically challenging way. They gave students tips and explained what to 
expect on the test so they are better prepared for when they take it. 
 



Annual Report 2016 – 2017 - 33 

• STEM Academy (103 students total, 84 ETS students) – in collaboration with the CSU, Chico 
student organization Latinos in Technical Careers and the Foor Foundation, 6th- 9th grade students 
experienced hands on, interactive workshops presented to motivate them to attend college and 
pursue a STEM career. Students attended workshops where they built electric motors, made concrete 
coasters and toothpaste, and built rockets. Students also toured engineering labs with CSU, Chico 
alumni who are now engineers. Prior to the conference, students submitted essays on “if they could 
build a house out of any material, what would it be and why.”  The three strongest essays were 
awarded a drone, tablet, or a GoPro camera.     

 

  
ETS students building rockets and motors at STEM Academy. 

 

   
ETS students about to launch the rocket they built with help from a CSU, Chico  
engineering student from the National Society of Black Engineers. 
 



Annual Report 2016 – 2017 - 34 

 
Group picture from the STEM Academy. 

 
• Jumpstart (will be hosted on August 9, 2017) – the ETS Alumni Association and ETS staff 

will welcome first time freshman attending college in the fall. Workshops will include the 
difference between college and high school, advising resources, financial aid/budgeting, how to 
thrive as a college student, a student panel and available resources on college campuses to 
promote academic success. 

• College Visits (116 students) – students in 11th and 12th grade visited UC Berkeley, UC Davis, UC 
Merced, UC Santa Cruz, Stanford University, University of the Pacific, Sacramento State, San Francisco 
State, CSU Stanislaus, San Jose State, and Sonoma State, during three overnight college visits.  

 
 

    
Pictured left:  ETS students on a campus visit. Pictured right:  ETS students touring UC, Berkeley 
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Pictured left:  ETS students touring UC Berkeley Pictured right:  ETS students touring Stanford University 
 
Summer Programs – 
• Butte College Summer Connection (125 students total, 76 ETS students):  in collaboration with Butte 

College, students participated in a three-week academic program offered to students in grades 6-10. The 
mission of Summer Connection is to provide the students with a real-life college experience through a 
student learning outcome based curriculum. Courses taught were Kinesiology, Computer Arts, 
Multicultural Studies, Ceramics, Study Skills and an elective. College, career and cultural awareness was 
taught in the elective course. Larly Lee, ETS advisor, presented on the Hmong culture. Each group was 
mentored by CSU, Chico and Butte College students that provide positive role models and inspired 
students to attend college. 

 

 
Group picture of Butte College Summer Connection Program. 
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ETS students creating a college poster at the Summer Connection Program. 
 

 
ETS students at the Summer Connection Program. 
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ETS students in Kinesiology class at Summer Connection program. 
 

 
ETS student in Ceramics course at Summer Connection program.  

 
• Upward Bound Math/Science (51 students):  four to six week long summer academic programs 

designed to give students a college experience, develop academic skills, and excel in the fields of math 
and science.  
• CSU, Chico Upward Bound Math/Science –  33 students 
• Monterey Peninsula College Upward Bound Math/Science (hosted at UC, Santa Cruz)– 2 students 
• University of Hawaii, Hilo – 1 student 
• UC, Berkeley Upward Bound Math/Science – 15 students 

• Resources and People Camp (2 students): in collaboration with the U.S. Forest Service, students 
attended the award winning natural resource program held at Camp Esther Applegate in the Southern 
Oregon Cascades. Students learned about Ecology, Forensics, Botany, Forestry and participated in 
various outdoor activities.  

• Scholarships – ETS/MESA staff fundraised to award four $300 scholarships that were awarded to 
students who will attend various institutions across California. The four awardees were: 
• Jocelyn Arriaga-Perez, Gridley High – will attend CSU, Chico 
• Hannah Peeler, Orland High – will attend CSU, San Diego 
• Eliza Rojas Palato, Yuba City High – will attend UC, Los Angeles 
• Shawn Vang, Willows High – will attend CSU, Chico 
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• Cash for College – in collaboration with our target high schools, CSU Chico, Butte College and Yuba 
College Financial Aid, we co-hosted ten Cash for College events where over 400 students and parents 
received information on financial aid. Most students submitted their FAFSA applications on the spot after 
their questions were answered.   

• CSU, Chico ETS Alumni Association (ETSAA), student organization – the Alumni Association develops 
and strengthens leadership skills, fosters unity, promotes retention of our students and encourages civic 
engagement. ETSAA volunteered at various events throughout the year (Jumpstart, Wildcat Welcome, 
student panels, etc.) and were excited to inspire current ETS students, as they shared about their college 
experience. 

• Friend of ETS Awards – given to Gale Morgan (Chico High), Keith Shaw (Yuba City High), Angelica 
Magaña (CSU, Chico) and Pepe Villaseñor (CSU, Chico) for their never-ending dedication and support of 
the program. 

• NorCal WESTOP Scholarship Recipient – Brigitte Dahrouj, Pleasant Valley High graduate currently 
attending CSU, Chico, was awarded the NorCal Leaders Scholarship. This scholarship allowed her to 
attend the Council for Opportunity in Education (COE) Policy Seminar in Washington D.C. where she met 
with congressional representatives to advocate for TRIO programs.  

• Council for Opportunity in Education National Leadership Congress – Vanessa Ramirez was 
selected to be a counselor for TRIO students attending the National Student Leadership Congress hosted 
for one week at Georgetown University.  

• Leadership Positions held by ETS Staff – 
• Leah Slem – lead choreographer for CSU, Chico Flash Mob to welcome President Hutchinson.  
• Vanessa Ramirez – presenter at annual WESTOP conference and counselor at COE National Student 

Leadership Congress. 
• Yolanda Salazar-Garcia – NorCal WESTOP scholarship committee member. 
• Diana Parra-Villaseñor – NorCal WESTOP Professional Development Seminar moderator and silent 

auction chair; facilitator for Educational Talent Search roundtable at annual WESTOP conference. 
 

Diversity Efforts 
 
• Assure hiring practices and current staff reflect diverse student population in program and on 

campus – our professional staff is comprised of five female Latinas, one Caucasian female, and a Hmong 
male which is representative of both our program and campus population. 

• Actively participate in campus diversity efforts such as diversity trainings, retreats, and 
workshops – staff attended “Conversations on Diversity,” “First Friday” and “LGBTQ Safe Zone Ally” 
presentations. 

• Develop and implement diversity awareness curriculum for ETS students – staff is creating diversity 
awareness curriculum and activities to share/celebrate various cultures. Larly Lee developed a 
presentation about the Hmong culture where he shared history, traditions, language, instruments, 
traditional clothing and his family’s story with 6th-10th grade students. 

• Develop relationship with Mechoopda tribe to prepare and motivate their students for higher 
education – we are slowly developing trust with the Mechoopda tribe. We met with tribe leaders to 
introduce ourselves and share what our program offers. Tribe members went with ETS advisors to the 
schools in Chico to introduce them to the Mechoopda students. The students were invited to apply for our 
program, attend the STEM Academy and the Butte College Summer Connection program. So far, four 
Mechoopda students have applied to ETS and are taking advantage of the services being offered. We are 
committed to this relationship and will continue reaching out in the fall. 
 

III. CHANGES IN POLICIES AND PROCEDURES 
 

Last July, CSU, Chico was notified Educational Talent Search was funded $3,187,200 ($637,440 annually for 
five years) to serve 1,328 students attending 23 schools.  
 
IV. RESOURCES SUMMARY 
 
Resource Allocation – ETS completed the first year of a five year 2016-2021 grant cycle. Both ETS grants 
are funded at $637,440 annually to serve 1,328 students ($480 per student). We are able to successfully 
serve students on a very limited budget.  
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Human Resources – Uriel Delgado accepted a position at Woodland Community College in December 2016, 
so Sandra Torres was hired as an advisor. 
 
Facilities/Equipment 
 
N/A  
 
V. PROGRAM ASSESSMENT OF PAST YEAR 
 
The following Annual Objectives data corresponds to the 2015-2016 academic year. Due to the U.S. 
Department of Education reporting requirements, Educational Talent Search grantees complete annual 
reports in November, therefore 2016-2017 data is not yet available. All other information included in this 
report corresponds to the 2016-2107 academic year. 
 
Program Objectives: 
 
1. Secondary School Persistence: 90% of non-senior participants served each project year will complete 

the current academic year and continue in school for the next academic year, at the next grade level. 
Exceeded – 100% of non-senior participants completed the current academic year and continued in 
school the next academic year, at the next grade level. 
 

2. Secondary School Graduation:   
• 85% of seniors served during the project year will graduate during the project year with a regular 

secondary school diploma within the standard number of years. 
• Exceeded – 100% of seniors graduated with a regular secondary school diploma 
•  
• 40% of seniors served during the project year will complete a rigorous secondary school program of 

study and will graduate during the project year with a regular secondary school diploma within the 
standard number of years. 

• Exceeded – 72% of seniors that graduated completed a rigorous secondary school program of study 
 

3. Postsecondary Education Enrollment: 75% of participants, who have graduated with a regular 
secondary school diploma, during the project year, will enroll in an institution of higher education by the 
fall term immediately following high school graduation or will have received notification, by the fall term 
immediately following high school, from an institution of higher education, of acceptance but deferred 
enrollment until the next academic term (e.g., spring term). 
Exceeded – 91% of participants, who have graduated with a regular secondary school diploma, enrolled 
in an institution of higher education the fall term immediately following high school graduation.  
 

4. Postsecondary Attainment:  40% of participants served during the project year who enrolled in an 
institution of higher education by the fall term immediately following high school graduation or by the next 
academic term (e.g., spring term) as a result of acceptance but deferred enrollment will complete a 
program of postsecondary education within six year 
Still collecting data – the Higher Education Opportunity Act (HEOA) of 2008 amended the Higher 
Education Act of 1965 to add several new provisions and requirements for Federal TRiO programs. 
Specifically, the HEOA includes several new provisions for ETS programs stating ETS must now track 
students until they graduate from college, and track the percentage of students completing A-G 
requirements. Beginning with the class of 2012, we must track alumni for six years. Currently we are 
entering our sixth year of tracking college enrollment and persistence. 

 
Ongoing Assessment Efforts 
Annual Objectives for 2016-2017 
 
• Increase male enrollment in program – Met:  last year, 34% of the students enrolled in our program were 

male, and this year 37% of the students are male, so there was an increase of 3%. 
• Continue alumni tracking and strengthen our support/communication with alumni – Met:  supported our 

alumni through advising, mentoring, supporting the ETS Alumni Association, writing letters of 
recommendation, hiring them for our summer program and as student assistants. We continued to track 
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our students through National Student Clearinghouse and attended graduations to celebrate their 
successes.  

• Schedule parent meetings – Not met:  we scheduled a parent meeting for our students/parents that would 
be attending the UC, Berkeley Upward Bound Math Science and will schedule regional parent meetings 
this next academic year. 

• Plan for successful Butte College Summer Connection Program – Met: we met with Butte College staff 
throughout the spring semester to plan and based on the evaluations, it was a successful program that the 
students, instructors and team leaders truly enjoyed. 
 

Demographic Reporting 
 
For the 2016-2017 academic year, 1,358 students were served by two ETS grants. Below is a demographic 
summary of the ethnicity of our student population, which is reflective of the schools we serve.  
 
ETS Program Ethnicity Breakdown 

Total  Latino Caucasian Asian African American Native American Pacific Islander 
1358 713 (53%) 304 (22%) 253 (19%) 36 (3%) 29 (2%) 15 (1%) 

 
VI. ANALYSIS 

 
Our program’s goals are to academically prepare and motivate low-income, first generation youth for success 
in post-secondary education. We constantly evaluate our program to best serve our student’s needs. Our 
ongoing assessment efforts include; an annual performance report to the U.S. Department of Education, 
evaluations from students on every event they attend, and an overall program evaluation before students 
graduate. After closely assessing the program, we meet in June to plan for the following year. 
 
Below is a summary of the ETS college enrollment rates for the past ten years: 
 

Academic Year Students 
Served 

Seniors Seniors that Applied for 
Financial Aid 

Seniors Enrolled in 
Postsecondary Education 

2015-2016 1,355 299 287 = 96% 272 = 91% 
2014-2015 1,414 285 279 = 98% 263 = 92% 
2013-2014 1,306 268 260 = 97% 244 = 91% 
2012-2013 1,363 291 278 = 96% 248 = 85% 
2011-2012 1,309 321 302 = 94% 290 = 90% 
2010-2011 1468 270 263 = 97% 248 = 92% 
2009-2010 1,525 300 280 = 93% 267 = 89% 
2008-2009 1,517 267 247 – 93% 245 = 92% 
2007-2008 1,445 221 208 = 94% 195 = 88% 
2006-2007 1,340 148 134 = 91% 135 = 91% 

 
Alumni Support – ETS is mandated to track students for 6 years after they enroll in college. We will provide 
more support to the CSU, Chico ETS Alumni Association, provide computers/printers and space to study in 
our office, update National Student Clearinghouse information on our students enrolled in college, and reach 
out to students via email, phone calls and social media.  
 
Male enrollment - we have constantly struggled to enroll male students in our program. This year, of the 
1,357 students served, 63% were female and 37% were male. We meet with school counselors and 
administrators each fall and they have been diligent in referring males to our program, but getting the 
students to apply and commit to the program is challenging. We will continue to reach out to the male 
students and will follow up with them and their parents through phone calls and emails to encourage them to 
apply.  
 
Butte College Summer Connection program – we are very fortunate to have a great rapport with the Butte 
College Recruitment and Outreach office that coordinates the three week summer program. In the past, ETS 
administered the program and this was the second year that Butte College took the lead in administering the 
program. ETS staff was present all summer long, helping administer the program, interacting with students, 
assisting instructors and team leaders, and teaching four days of the elective courses. We will schedule 
planning meetings in the fall to plan for another successful program next summer. 



Annual Report 2016 – 2017 - 41 

 
Parent meetings – we did not host any parent meetings this year, but we will schedule them once again next 
year. We understand the importance of educating parents and demystifying college by answering questions 
they have. Developing a partnership with them is critical for promoting postsecondary success. 
 
VII. PROGRAM OBJECTIVES FOR 2016-2017  

 
• Submit a successful Annual Performance Report to the Department of Education where all program 

objectives are met. 
• Recruit and successfully serve 1,328 ETS students. 
• Meet with Michael Thorpe from CSU, Chico Risk Management to ensure our program practices are in 

compliance with university regulations. 
• Update staff trainings for risk management– Mandated reporting and child abuse/neglect, CPR/First Aid, 

and Active Shooter training. Ensure staff is aware of fire drill procedures at their school sites. 
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 TRIO/STUDENT SUPPORT SERVICES  
 
Note:  Student Support Services is a TRiO program funded by the United States Department of Education to 
provide academic support services to low-income, first generation college students. The mission statement 
and program goals (objectives in the U.S. Department of Education framework) are specified by federal 
regulations and policies and cannot be altered without approval from a program officer at the U.S. 
Department of Education. 
 
I. MISSION STATEMENT 

 
The mission of Student Support Services (SSS) is to improve the academic standing, retention, graduation, 
and graduate and professional school enrollment rates of eligible students who are receiving project services. 
 
Department Goals (Performance Objectives required by the U.S. Department of Education) 
 
1. Persistence: 69% of all students served by the SSS Project will persist from one academic year to the 

beginning of the next academic year or graduate.  
 

2. Good Academic Standing: 91% of all enrolled participants served by the SSS Project will meet the 
performance of good academic standing (2.0 or above).  
 

3. Graduation: 59% of new participants served each year will graduate within six years.  
 
• These performance objectives are in alignment with division goals to increase the retention and 

graduation of students.  
• The services offered by SSS also contribute to recruitment efforts by reassuring students and their 

families that individualized support is available to students from disadvantaged backgrounds at CSU, 
Chico.  

• The date of last review was November 27, 2016 when the project submitted the TRIO Student 
Support Services Annual Performance Report (APR) to the U.S. Department of Education.  

•  
II. DEPARTMENTAL ACCOMPLISHMENTS 

 
• Pilot 2016-17 – Expanded the SSS Mentor Program from one week in the summer to include the entire fall 

semester. 
• Pilot 2016-17 – Mandatory weekly study sessions for all freshmen participants 
• Pilot 2016-17 – Required all new freshmen to take a U-course 
• Pilot 2016-17 – Required all new freshmen to take math in the fall 
• Pilot 2016-17 – Required all new freshmen to take Math 290 or X tutoring class 
• Pilot 2016-17 – Optional spring “Leadership Through Scholarship” course  
• Pilot 2016-17 – Created and implemented budgeting tool for all participants 
• Offered two eight week SSS Student Transfer Enrichment Programs (STEP) 
• Offered the annual SSS Freshman Orientation Centered on University Success (FOCUS), running it 

alongside Wildcat Welcome Week. 
• Offered two field school experiences; one for new freshmen participants, and the other for students 

enrolled in the leadership course 
• Offered two “Choose Your Major” brown bag workshop series in collaboration with the Career Center - 

one each semester.  
• Offered a spring graduate school tour 
• Offered a one-day “Life After College” workshop for graduating seniors 

 
Highlights: 
 
Coaching program continues to enhance academic performance –    
Beginning in the summer of 2015, the project moved from a traditional advising model to a coaching model, 
using research-driven approaches designed to “nudge” students toward academic self-confidence and 
success (see Annual Report 2015-16). Due to a significant increase in participants’ cumulative GPAs at the 
end of spring 2016, this model was replicated in 2016-17 with similar positive results (see Figure 1 below). 
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Figure 1:  Average Annual Cumulative GPAs Achieved by Cohorts 2011 – 2016 

 
 
Implementation of lessons learned through the REACH/SSS Pilot – SSS participated in a 2015-16 pilot 
project in collaboration with the Chico Student Success Center (CSSC), co-enrolling 11 freshmen in the 
CSSC’s REACH first year experience program. At the end of the academic year, the average cumulative 
GPA for co-enrolled students was higher than for other participants (see Annual Report 2015-16).  
 
The lessons learned from this pilot were incorporated into the 2016-17 SSS freshman year program (see VII. 
Analysis). The following two elements of REACH were incorporated into the 2016-17 SSS freshmen 
experience: (1) enrollment in U-courses and (2) weekly structured group study sessions with student mentors. 
 
Results - At the end of fall 2016, 96% of participants indicated that the U-courses had a positive impact on 
their sense of belonging and connection to Chico State, and 91% indicated that the study sessions had an 
impact on their academic success and self-confidence. Cumulative GPAs held steady with a fall 2016 
average of 3.16 and spring 2017 average of 2.86 (see Figure 2). Students who participated in the optional 
spring “Leadership Through Scholarship” course fared better, with a 2.93 GPA at the end of spring 2017 (see 
VII. Analysis).  
  
Figure 2: Academic Performance - Freshmen Participating in FOCUS 2011 – 2017 

FOCUS Cohort Average Cumulative GPA 
All FOCUS Participants 

Average Cumulative GPA 
Early Start Required AP Spring 

Cohort 11 2.62 2.66 19% 
Cohort 12 2.81 2.84 5% 
Cohort 13 2.76 2.59 0% 
Cohort 14 2.65 2.40 18% 

   Cohort 15 * 2.89 2.81 15% 
Cohort 16 2.86 2.73 12% 

* In order to determine the true impact of new interventions in 2016-17 as compared with previous years,  
Cohort 2015 data is for non-REACH participants only. The average cumulative GPA for REACH participants at 
 the end of spring 2016 was 3.16. 
 
Financial literacy program – All freshmen and sophomores, as well as upperclassmen on “Career Track” were 
required to work one-on-one with a financial literacy coach in 2016-17. Freshmen participants with a summer 
start (FOCUS) received more comprehensive and intrusive programming than other participants—they had 
two required phone coaching sessions over the summer, attended four financial literacy workshops during the 
fall semester, and engaged in self-study using the Dave Ramsey financial literacy program during the spring 
semester. Sophomores completed four self-study financial literacy units each semester, and all 
upperclassmen participants in Career Track met one-on-one with the financial literacy coach.  
 
Results – This intervention was first piloted in Spring 2015 with freshmen and sophomores. The number of 
debt free freshmen has increased (see Figure 3), and freshmen and sophomores are borrowing less (see 
Figures 3 and 4). Student evaluations also indicate an increase in financial self-confidence and budgeting 
skills (see Figure 10). All freshmen successfully completed and paid for their first year of college. No 
participants in 2016-17 stopped out for financial reasons. Note: As you will see in the figures below, Cohort 

2011-12 2012-13 2013-14 2014-15 2015-16 2016-17
Series1 2.69 2.73 2.73 2.76 2.87 2.88
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2013 is an anomaly, perhaps due to a small sample size – there were only 12 students in that cohort, half as 
many as the other cohorts. 
 
Figure 3: Debt-Free Freshmen at End of 1st Year, FOCUS Cohorts 2011-2016 

 
 
Figure 4:  Average Debt Acquired by Freshmen in FOCUS Cohorts 2011 – 2016 

 
 
Figure 5:  Average Debt Acquired in 2nd Year By FOCUS Cohorts 2011 – 2016 

 
 
Pilot – Requirement of math course and Math 290 tutoring for all participants - All new freshmen in Cohort 
2016 were required to take math (not only those requiring developmental courses). This pilot was undertaken 
for five reasons: (1) to create a shared academic experience among all scholars, (2) to diminish the stigma 
associated with developmental math, (3) to require that all freshmen experience tutoring as a part of their 
freshman experience, (4) to require that students take math while it’s still fresh in their minds from high 
school, and (5) to encourage students to stay on track for graduation, particularly those in STEM majors with 
a heavy math-component.  
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Results – 100% of the students who attended all 10 tutoring sessions required by Math 290 earned a letter 
grade of C- or better in their math course. More students received A’s than any other grade earned in math 
(see Figure 6). 
 
Figure 6:  Math Grades in Fall 2016 – FOCUS Cohort 2016 

 
 
Diversity Efforts: 
•  
• Diversity trainings required of SSS interns – Interns were required to attend a diversity training offered by 

the CCLC prior to beginning their fall 2016 internship.  
• Inclusion efforts - male participants – The project director modified internship requirements to ensure 

gender diversity among project staff so that male participants will see themselves reflected in project 
leadership in 2017-18. Also, in 2016-17, student interest was gauged before scheduling project activities 
to ensure male voices were included in programming. Result – Applications from male students to serve 
on the project’s leadership team increased from one male in 2016 to six males and one transgender male 
in 2017.  

• Inclusion efforts - Latinx students – Culturally inclusive approaches were incorporated into FOCUS, 
including Spanish speaking staff and welcome baskets delivered to students by SSS mentors. Latinx 
students are contacted in advance and encouraged to bring their parents to meet project staff. The project 
director participated in two subcommittees of the Chicano/Latino Council:  (1) Hispanic Heritage Month 
planning committee and (2) Spanish Summer Orientation planning and implementation team. The Student 
Development Coordinator participated in the HSI Faculty Learning Community. 

• Inclusion efforts - LGBTQ students – The project director participated in GSEC’s Queer Week planning 
committee and Lavender Living Steering Committee. 

• Campus Collaboration and Outreach  
• Diversity Certificate – The project director co-presented on first generation students’ needs and 

challenges to faculty and staff at the Diversity Certificate program, along with the interim associate 
director of HSI initiatives and the associate director of the Financial Aid and Scholarships Office. 

• CELT – The project director co-presented on best practices for advising and supporting first 
generation students at the annual CELT conference, along with an advisor from the office of 
Academic Advising and Orientation and a faculty member.  

• Student Learning Center – The project director conducted a training in support of meeting first 
generation students’ needs for tutors at the Student Learning Center. 

• First Gen & Proud! – The project director served as secretary for the First Generation Faculty and 
Staff Association and on the subcommittee that planned and implemented CSU, Chico’s first ever 
Trailblazer Symposium. 

• Visiting 1st Gen Author – The project director collaborated with the director of the Chico Student 
Success Center on hosting the visit of author Kevin Jennings to CSU, Chico. Mr. Jennings interviewed 
15 project participants for his new book.   
 

III. CHANGES IN POLICIES AND PROCEDURES 

A
43%

B
22%

C
22%
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13%

Freshmen Cohort 2016 - Math Grades 
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N/A 
 
IV. RESOURCES SUMMARY 

 
Resource Allocation: 
 

SSS allocation for 2016-2017 $255,010 
Rollover from 2015-2016 $18,503 
Total allocation for 2016-2017 $273,513 
Projected expenses* ($247,216) 
Projected carryover balance $26,298 

 
*Note:  Fiscal year is based on a September 1, 2016-August 31, 2017 timeline.  
 
Human Resources: 
 
N/A 
 
Facilities/Equipment: 
 
N/A 
 
V.  PROGRAM ASSESSMENT OF PAST YEAR 

 
Program Objectives (Performance Objectives required by the U.S. Department of Education): 
 
1. Persistence: 69% of all students served by the SSS Project will persist from one academic year to the 

beginning of the next academic year or graduate.  
Met - Of the 139* participants enrolled in 2016-17, 137 students or 99% either graduated or have 
registered for the fall 2017 semester 
  

2. Good Academic Standing: 91% of all enrolled participants served by the SSS Project will meet the 
performance of good academic standing (2.0 or above).  
Met - Of the 139* participants enrolled in 2016-17, 127 or 91% of them were in good academic standing 
(GPA above 2.0) by the end of the academic year. 
 

3. Graduation: 59% of new participants served each year will graduate within six years.  
Unmet - Of the participants admitted into cohort 2011, 25 or 56% graduated within six years of their point 
of entry into the program. 

 
*This does not include new freshmen or transfer participants admitted summer 2017. 
 
Annual Objectives for 2016-2017 
 
1. Go live with the new project website in fall 2016. Use participant evaluations and focus groups (freshmen, 

transfer students, student leadership team, and graduating seniors) to assess the effectiveness of the 
website in the following areas: (1) appeal to diverse populations, including those with historically low 
enrollment in the project, (2) accurate description of project services and requirements, (3) ease of use, 
and (4) perceived helpfulness and relevance of information included, particularly for juniors and above. 
Implement changes in early spring to coincide with the 2017 recruitment cycle.  

 Completed – June 2017   
 
2. Implement new freshman participant requirements to model high impact practices offered by the Chico 

State Success Center’s REACH program, as per lessons learned during the 2015-16 pilot project. These 
include (1) mandatory U-course enrollment for all participants in the fall semester of 2016, and (2) three 
hours of structured and monitored group study each week.  

 Modified and Completed – After careful analysis of the students’ evaluations of REACH, it was decided to 
offer only 1.5 hours of study time each week. 
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3. Develop and pilot a new Excel budgeting tool to complement financial literacy programming. Require that 

all freshmen, sophomores, and upperclassmen on “Career Track” contracts utilize the spreadsheet twice 
during the academic year. These participants will also be asked to provide feedback on the tools’ 
helpfulness. Project staff will rely on student feedback to evaluate and improve the budgeting tool in 
preparation for the 2017-18 academic year.  

 Completed – All freshmen, sophomores, and new transfer students were required to use these tools both 
semesters. 

 
Ongoing Assessment Efforts 
 
Demographic Reporting: 
 
First Generation and Low Income – Federal legislation requires that SSS participants must be first generation 
college students (neither parent has a four year degree), come from a low-income background, and/or have a 
documented disability. Two-thirds of students must be both low-income and first generation. SSS met these 
demographic requirements in 2016-1.  
 
Gender –   Female: 71%    Male: 29% 
 
Ethnicity –  See chart below for a breakdown. 
 
Figure 7:  Breakdown of Ethnicities 2016-17 

 
 
Statistics on Program Usage 
 
Figure 8: SSS Individual Advising/Coaching 2016-17 – Number of Participants Served 

Total number of active participants during fall and spring semesters* 139 
Received individualized non-cognitive skills coaching 139 
Received advice and assistance in postsecondary course selection 69 
Received education/counseling to improve financial aid literacy 83 
Received information in applying for Federal Student Aid 35 
Received assistance in completing and applying for Federal Student Aid 35 
Received assistance in applying for admission to Graduate School 13 
Received study abroad or National Student Exchange advising 6 
Received career and professional development advising/coaching 23 
Total number of individual advising/coaching sessions 2016-17 664 

*Does not include students admitted during the summer of 2017 
 
Figure 9: SSS Group Advising/Coaching in 2016-17 – Number of Participants Served 

STEP (new transfer students)—eight week seminar including these topics: course 
selections, financial literacy, non-cognitive skill development 

13 

FOCUS (new freshmen) – yearlong seminar including these topics: financial 
literacy, non-cognitive skill development, and course selection  

27 

Field School (RECR 399) 24 
TRiO SSS leadership activities 27 
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Graduate school preparation activities 10 
Professional development and career-oriented activities 26 
Life After College workshop 7 
Cultural events (e.g. theater, lectures, concerts, etc. ) 39 
Total number of participants in group advising/coaching sessions in 2016-17 173 

 
Student Assessment of Satisfaction, Quality, and Student Learning Outcomes 
 
Student Learning Outcome #1: Increased participation in project services  
As a result of participants creating their own contract each semester in combination with increased 
communication and monitoring of student progress by project staff (at least one contact per month), student 
participation in project services will increase over that of the previous year.  
 
• 2016-17 Outcome: The number of students participating in group advising sessions, went up from 62 in 

2015-16 to 173 in 2016-17. The total number of individual advising sessions decreased from 896 in 2015-
16 to 664 in 2016-17. This is likely a reporting error, however, as two staff members reported they were 
inconsistent with uploading session notes into Advisor during the academic year. See Figures 8 and 9 for 
a breakdown of individual and group sessions. 
 

Student Learning Outcome #2: Increased academic self-confidence (first year students) 
As a result of the yearlong First Year Enrichment Seminar, freshmen students will express increased 
academic self-confidence in the following areas: (1) ability to identify various resources on campus that 
support students from disadvantaged backgrounds; (2) willingness to utilize campus resources; (3) 
knowledge that research has proven that intelligence can increase over time; and (4) ability to identify various 
opportunities for connecting with the campus community during their academic career. 
 
• 2016-17 Outcome: Student evaluations indicate that new freshmen participants increased their academic 

self-confidence greatly in all areas pre-identified as crucial (see Figure 10 below  
 

Student Learning Outcome #3:  Increased financial literacy (freshmen) 
As a result of four individualized coaching sessions and four group advising sessions over the course of an 
academic year with the financial literacy coach, first year students will be able to (1) find, read, and 
understand their financial aid award, (2) explain the value of reducing dependence upon student loans, (3) 
compare their financial aid award to their anticipated expenses in order to identify and plan for unmet need, 
(4) identify strategies and resources to bridge the gap between academic expenses and financial aid 
awarded, and (5) create a realistic annual budget that will stretch their financial aid dollars.  
 
• 2016-17 Outcome: Student evaluations indicate that (1) new freshmen participating in FOCUS and (2) 

graduating seniors who participated in the “Life After College” workshop increased their financial literacy 
greatly in all areas pre-identified as crucial (see Figures 10 & 11 below). Quantitative data collected 
through financial aid records indicate that more freshmen completed their first year debt-free than in 
previous years and those with loans borrowed less (See Figures 3 and 4). Second year students also 
borrowed less (see Figure 5). 
 

Figure 10: 2016-17 FOCUS Participant Evaluations – Highlights 
FOCUS 2016-17 Programming - Intended Participant Outcomes Perceived Level of Impact 
Adjusting to and feeling successful in college 96% 
Overcoming challenges in college 79% 
Increased academic self-confidence 92% 
Ability to identify, locate, and use campus resources 92% 
Improved study skills 88% 
Improved time management 88% 
Improved budgeting skills 88% 
Better understanding of financial aid package 96% 
Increased desire to decrease, avoid, or eliminate debt 96% 
Able to make a budget-driven decision on how much to work  83% 
Overall satisfaction with FOCUS yearlong programming 100% 
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Figure 11: 2016-17 Life After College Seminar Participant Evaluations – Highlights 
Life After College Seminar - Intended Participant Outcomes Perceived Level of Impact 
Lessened anxiety about life after college 100% 
Increased confidence - managing loans and debt 100% 
Increased confidence - budgeting 96% 
Increased confidence - saving for retirement 96% 
Increased confidence - dressing professionally 88% 
Increased confidence – interviewing skills 88% 
Overall satisfaction with Life After College seminar 100% 

 
VI. ANALYSIS 

 
• Increase recruitment efforts toward underrepresented groups – The number of SSS applications 

received from males and black students (both genders) continues to be low compared with other 
populations. New and innovative approaches need to be sought that will encourage these students to 
apply.  

• Seek and obtain supplemental funds – The U.S Department of Education imposes strict guidelines 
governing the use of project funds to pay for food and hospitality. This presents a challenge when 
scheduling overnight field trips, as well as daylong workshops and trainings for project participants from 
low-income backgrounds who cannot afford to supply their own meals/accommodations. The project 
should seek additional funds for purchase of items not allowable by the U.S. Department of Education.  

• Continue to offer comprehensive and intrusive financial literacy programming – Analysis of data 
collected in 2015-16 and 2016-17, including both qualitative (participant surveys) and quantitative 
(financial aid records), indicates that the project’s financial literacy programming is making a positive 
impact on new freshmen participants’ ability to (1) “right size” their student loan package and (2) create a 
realistic budget to make their financial aid dollars stretch throughout the academic year. Accordingly, 
financial literacy programming for students at all stages of their academic career will continue, and the 
project director will begin to track the student loan debt of sophomores receiving grant aid, juniors and 
seniors on “Career Track” contracts, and graduating seniors (Life After College). This will allow for more 
comprehensive analysis and assessment of these services project-wide.  

• Continue to offer First Year Experience seminar to freshmen – Analysis of data collected in 2015-16 
and 2016-17 participant surveys and evaluations indicates that the project’s non-cognitive skill building 
activities offered via the First Year Experience seminar successfully increased participants’ academic self-
confidence (see Figure 10). Further, a quantitative analysis of freshmen participants’ academic transcripts 
over a five-year period (2011–2017) indicates consistent improvement in average cumulative GPAs for 
freshmen, with the exception of spring 2017 (see Figure 2). Freshmen who participated in the optional 
spring “Leadership Through Scholarship” seminar earned significantly higher grades than those who only 
participated in the fall semester seminar (2.93 versus 2.73 respectively). Accordingly, the project will make 
it mandatory for new freshmen to take a second semester of the First Year Experience seminar, with a 
focus on developing the leadership skills necessary for becoming the future stewards of their families and 
communities. An “opt out” from this requirement will be permitted for compelling personal reasons.  

• Continue to require weekly study sessions for freshmen each fall – After the success of the REACH 
pilot in 2015-16, it was decided to require attendance at weekly study sessions for freshmen in cohort 
2016. At the end of fall 2016, 91% of participants indicated that the study sessions had a positive impact 
on their academic performance. Participants were required to attend 1.5 hour study sessions once per 
week in the fall semester. They were not required to do so in the spring. The difference between the fall 
2016 semester GPA (3.16) and the spring 2017 GPA (2.86) was quite stark. Based upon this data, the 
project will pilot mandatory yearlong study sessions in 2017-18.  

• Continue to require enrollment in U-courses for freshmen each fall – After the success of the REACH 
pilot in 2015-16, it was decided to require that all of our freshmen enroll in U-courses in the fall semester 
of 2016. At the end of that semester, 96% of participants indicated that the U-courses had a positive 
impact on their sense of belonging and connection to Chico State. Based upon these evaluations, and the 
drop in GPA discussed above, the project director will advocate with university personnel to allow TRIO-
SSS freshmen to have seats reserved for them in spring 2018 U-courses. The goal will be to require all 
freshmen to enroll in a second semester of U-courses and/or strongly encourage and incentivize this.  

• Continue to require math course enrollment and Math 290 tutoring unit of all new freshmen – After 
the success of the pilot in fall 2016 resulting in 100% passing grades in math for all participants who 
followed program requirements. For this reason, the project will continue to require math and a 
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supplemental math tutoring course (290 or x-course) of all FOCUS participants during their first semester. 
The project will continue to track the success of this initiative on freshmen GPAs and graduation rates. 

• Continue to offer TRIO Distinguished Scholar program – The number of coaching sessions with 
upperclassmen have increased ever since this program was implemented in fall 2015, as have cumulative 
GPAs (see Figure 1). Further data analysis needs to be conducted to determine the significance of the 
correlation between participation in project services and the TRIO Distinguished Scholar program. The 
project will thus implement a student survey (see Program Objectives for 2017-18) to determine the 
Career Track contracts’ impact on academic success, applications to graduate school, and career-
readiness upon graduation. In the meantime, the project will continue to offer the TRIO Distinguished 
Scholar program due to (1) its popularity among students, and (2) the structured support provided to 
students applying to graduate/professional schools and career-level jobs.  

• Continue to tie grant aid to completion of TRIO-SSS contracts – Cumulative GPAs have improved 
since this requirement was implemented (see Figures 3 and 4). While quantitative and qualitative data for 
freshmen have been thoroughly reviewed and seem to be correlated to the efficacy of this approach, 
further data collection and analysis needs to be conducted to determine the significance of the correlation 
between these contracts and academic success for (1) sophomores and (2) AP students. In addition to 
analyzing transcripts, we will collect qualitative data through new student surveys for all sophomores and 
AP students (see Program Objectives for 2017-18).  

 
VII. PROGRAM OBJECTIVES FOR THE NEXT ACADEMIC YEAR 
 
Program Objectives for 2017-2018 
 
1. Request a complete outside project evaluation from a campus committee, following the guidelines set 

forth in the 2015 grant proposal. 
 

2. Develop, pilot, and assess the impact of a six-week information literacy unit during the First Year 
Enrichment seminar. This unit will be co-developed and taught by the project’s student development 
coordinator and a faculty member from Meriam Library. The project director will analyze the impact of this 
intervention using qualitative data (student evaluations) and quantitative data (participants’ grades in 
courses requiring research papers). 

  
3. Collect and analyze quantitative and qualitative data to assess the impact of the “Back on Track” and 

“Career Track” contracts on student success in the following areas: 
•  
• cumulative GPAs 
• graduation rates 
• academic self-confidence 
• self-confidence in quality of resume 
• self-confidence in interviewing skills 
• rates of applications to graduate and professional schools 
• rates of acceptance to graduate and professional schools 
• rates of career placement immediately upon graduation 

Implement programmatic changes accordingly. 
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 TRIO/UPWARD BOUND PROJECTS  
 
Note:  Upward Bound is a TRIO program funded by the United States Department of Education to provide 
academic support services to low-income, first generation college bound high school students. The mission 
statement and program goals (objectives in the U.S. Department of Education framework) are specified by 
federal regulations and policies and cannot be altered without approval from a program officer at the U.S. 
Department of Education. 
 
I. MISSION STATEMENT 

 
The mission of Upward Bound is to increase the rate at which participants complete secondary education and 
enroll in and graduate from institutions of postsecondary education. 
 
Department Goals (Performance Objectives required by the U.S. Department of Education) 
 
1. Academic Performance Grade Point Average (GPA):  75% of participants served during the project 

year will have a cumulative GPA of 2.5 or better on a four-point scale at the end of the school year. 
2. Academic Performance Test:  65% of UB seniors served during the project year, will have achieved at 

the proficient level on state assessments in reading/language arts and math. 
3. Secondary School Retention and Graduation:  85% of project participants served during the project 

year will continue in school for the next academic year, at the next grade level, or will have graduated 
from secondary school with a regular secondary school diploma.  

4. Secondary School Graduation:  65% of all current and prior year UB participants, who at the time of 
entrance into the project had an expected high school graduation date in the school year, will complete a 
rigorous secondary school program of study and graduate that year with a regular secondary school 
diploma. 

5. Postsecondary Enrollment:  80% of all current and prior UB participants, who at the time of entrance 
into the project had an expected high school graduation date in the school year, will enroll in a program of 
postsecondary education by the fall term immediately after high school graduation or will have received 
notification, by the fall term immediately following high school, from an institution of higher education, of 
acceptance but deferred enrollment until the next academic semester (e.g. spring semester). 

6. Postsecondary Completion:  60% of participants who enrolled in a program of postsecondary 
education, by the fall term immediately following high school graduation or by the next academic term 
(e.g. spring term) as a result of acceptance but deferred enrollment, will attain either an associate’s or 
bachelor’s degree within six years following graduation from high school. 

 
The date of last review was December 2016. 
 
II. DEPARTMENTAL ACCOMPLISHMENTS 

 
• Established a program-wide online tutoring program. 
• Created online workshops for students. 
• Established the academic year incentive program. 
• Awarded Two Renewal Upward Bound Grants – The CSU, Chico Upward Bound Project is comprised of 

four federal grants that together serve 317 high school students. The Project Director wrote four grants for 
competitive Upward Bound funding from the U.S. Department of Education and was notified of the 
successful funding of two grants that will ensure Upward Bound services for students through the summer 
of 2023. Funding announcements for the remaining two grants is expected late summer of 2017.  

• Introduced a Medical Terminology Course –  A medical terminology course was introduced for the 2017 
summer program because of the growing number of students interested in entering the medical field. This 
hybrid course explores the specialized language used within the medical profession and vocabulary is 
taught in relation to the basic anatomy, physiology and pathology of body systems. 

• Hosted the 5th Annual Principal and Counselor Conference – Forty principals and counselors from our 16 
partnership high schools attended this biannual meeting on October 20, 2016. The purpose of the 
gathering was to update all partners on the project’s goals, services and accomplishments. All those in 
attendance were treated to a demonstration of the new online tutoring program underway at their schools. 
Participants also received an update from various campus departments including the Office of 
Admissions, REACH, EOP, SSS, Financial Aid and Early Start Program. 
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• Successfully Transitioned Math Courses to New Format – The math courses offered during the summer 
program have traditionally been Algebra I, Geometry and Algebra II. During the 2017 summer program, 
these courses changed to Integrated Math 1, 2 and 3 in order to align with new common core standards 
adopted by the state. Although not all of the 16 partnership schools have transitioned to the new math 
class format, we hope that by making this change, we will better prepare our students for college-level 
math courses and reduce the need for math remediation.  

• Awarded Four Amy Kee Scholarships –   This scholarship bears the name of a former Upward Bound 
Resident Advisor (1999-2000) who made a significant difference in the lives of our students. The Amy Kee 
scholarship was first established in 2001 and has helped numerous Upward Bound students pay for 
college expenses. Four $250 scholarships were awarded in 2016 to Yasmine Avila (UCLA), Manpreet 
Cheema (UC Davis), Vanessa Gomez-Carrillo (CSU, Chico) and Tanya Rivera (University of Nevada, 
Reno).  
 

Highlights: 
 
• Established a Program-Wide Online Tutoring Program – Transitioning from a traditional in-person 

tutoring model to an online format began two years ago for Upward Bound students from Lindhurst High 
School. After successful implementation, it was replicated at Oroville High School. In the fall of 2016, all 
317 Upward Bound students from 16 high schools changed to the online tutoring model. Two Site 
Supervisors were hired to ensure all students were signing up for and attending weekly tutoring sessions. 
Those students without laptops, were loaned laptops for the entire school year. Students received hands-
on instruction on how to use the online calendar, video chat and online white board platforms for future 
sessions. Those students not in need of academic assistance could also sign-up for online workshops or 
college and career advising sessions with their Upward Bound Program Advisor. Data compiled at the end 
of the Spring 2017 semester shows that the average tutoring attendance rate for the school year was 
89%, which is an increase from the traditional format. All students and tutors were surveyed at the end of 
the academic year to identify strengths and weaknesses of the program. Relevant changes will be in place 
for the 2017-2018 school year. 
 

• Created Online Workshops for Students – A series of workshops were developed in the fall of 2016 to 
complement the new online tutoring program. Students not in need of academic tutoring could instead 
sign-up for a series of workshops led by Upward Bound Program Advisors, Site Supervisors or 
experienced tutors. Each workshop consisted of five weekly meetings. The following six workshops were 
developed: 
 
• AP English Literature Exam – This sequential workshop targeted students that planned to take the AP 

English Literature exam on May 3, 2017. Students reviewed sample tests and collaboratively worked 
through questions and test taking techniques to ensure higher scores. 

• AP US History Exam – Students in this workshop series prepared for the AP U.S. History exam that 
took place on May 5, 2017 by reviewing all aspects of the test and learning useful techniques that 
would increase their chances of scoring high marks on the test. 

• Book Club – This group met weekly to read and discuss popular young adult fiction. Students voted 
on a book from a list of pre-approved books. Students posted once a week online about a topic 
related to the book and met in person for an activity when they finished reading the book. 

• Career Exploration – This five-week workshop was for students who wanted to discover the best 
career for themselves. Designed with a coaching model in mind, students completed activities each 
week that helped them figure out what career they might want to pursue in the future.  

• Entry Level Math Exam (ELM) – This workshop targeted high school seniors planning to take the ELM 
in February of 2017. The group reviewed different sections of the test and completed sample math 
problems.  

• SAT Preparation – This workshop was developed for high school juniors preparing to take the exam in 
late Spring of 2017. The group reviewed specific directions for each section of the SAT and did 
practice problems together. Students worked collaboratively to better understand the math and 
English questions presented on the exam.   
 

• Established the Academic Year Incentive Program – With the tutoring component moving to an 
exclusive online format for all participants, it naturally would require greater accountability on the part of 
each student. The incentive program was developed as a way to reward students for signing up and 
attending tutoring sessions on a weekly basis for the entire school year. Project staff created a tiered 
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incentive program that rewarded students individually and by school. Tutoring session attendance was 
tracked weekly and incentives were awarded monthly for those with perfect attendance. The school with 
the highest tutoring attendance in the middle of each semester was awarded a pizza party for all UB 
students at that school. At the end of each semester, the student with the highest attendance was given a 
laptop. Those who did not miss a tutoring session for an entire school year were invited on one of four 
college trips that took place during spring break of 2017.  
 

III. CHANGES IN POLICIES AND PROCEDURES 
 

• Tutoring Services – In the fall of 2016, the program moved to an exclusively online tutoring method for 
the majority of students. This was a significant shift in our service delivery method. During the 2015-2016 
academic year, a survey was distributed to determine the technological needs of our students. Upward 
Bound staff worked with students, parents and school administrators to ensure students had access to 
online tutoring services even though they may not have a computer or wifi connection at home. The 
program set aside funds to purchase additional equipment that was loaned to students for online tutoring 
services.  
 

8. RESOURCES SUMMARY 
 

Resource Allocation: 
 

Original Upward Bound Grant 
June 1, 2016 – May 31, 2017 
125 participants 
 

2016-2017 allocation $576,800.00 
Program expenses ($575,831.00) 
Projected carry forward $969.00 

 
Upward Bound II Grant 
September 1, 2016 – August 31, 2017 
76 participants 
 

2016-2017 allocation $349,561.00 
Program expenses ($345,210.00) 
Projected carry forward $4,351.00 

 
Upward Bound Math & Science 
September 1, 2016 – August 31, 2017 
Serves 56 participants 
 

2016-2017 allocation $257,500.00 
Program expenses  ($257,500.00) 
Projected carry forward $0.00 

 
Upward Bound STEM 
October 1, 2016 – September 30, 2017 
Served 60 participants 
 

2016-2017 allocation $257,500.00 
Program expenses ($257,500.00) 
Projected carry forward $0.00 

  
Summer Foods Service Program 
June 1, 2016 – May 31, 2017 
Served 209 participants 
 

2016-2017 allocation $39,434.20 
Decrease from 2015-2016 ($5,230.00) 
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Workforce Innovation and Opportunity Act  
July 1, 2016 – June 30, 2017 
Served 54 participants 
 

2016-2017 allocation $55,845.00 
Increase from 2015-2016 $8,141.00 

 
Amy Kee Scholarship Endowment 
 

2016-2017 total $34,759.00 
2016-2017 contributions $2,778.00 

 
 
Total funds for 2016-2017 $1,571,399.20 
 

Human Resources: 
 
No changes in personnel for the 2016-2017 academic year.  
 
Facilities/Equipment: 
 
• After holding the majority of large program events at off-campus venues for several years, we returned to 

campus for the 2016-2017 academic year. We utilized Colusa Hall for Friday events during the summer 
program and Laxson Auditorium for annual Graduation and Award Ceremonies. The staff at Facilities 
Reservations, Colusa Hall and Laxson Auditorium have been extremely helpful and accommodating.     
 

9. PROGRAM ASSESSMENT OF PAST YEAR 
 

Note:  The following Annual Objectives data corresponds to the 2015-201 academic year. Due to the U.S. 
Department of Education reporting requirements, Upward Bound grantees complete annual reports in 
December of every year, therefore 2016-2017 data is not yet available. All other information included in this 
report (highlights, program goals, etc.) correspond to the 2016-2017 academic year. 
 
Program Objectives: 
 
1. Academic Performance Grade Point Average (GPA):  75% of participants served during the 

project year will have a cumulative GPA of 2.5 or better on a four-point scale at the end of the 
school year. 
Exceeded – 93% of the 317 participants served during the project year, had a cumulative GPA of 
2.5 or better.  

2. Academic Performance Test:  65% of UB seniors served during the project year, will have 
achieved at the proficient level on state assessments in reading/language arts and math. 
Exceeded – 97% of the UB seniors served during the 2015-2016 project year achieved proficiency 
before graduating high school.   

3. Secondary School Retention and Graduation:  85% of project participants served during the 
project year will continue in school for the next academic year, at the next grade level, or will have 
graduated from secondary school with a regular secondary school diploma.  
Exceeded – 100% of participants served during the 2015-2016 academic year continued in school 
at the next grade level or graduated with a diploma.  

4. Secondary School Graduation:  65% of all current and prior year UB participants, who at the time 
of entrance into the project had an expected high school graduation date in the school year, will 
complete a rigorous secondary school program of study and graduate that year with a regular 
secondary school diploma. 
Exceeded – 84% of participants graduated high school having completed A-G coursework.  

5. Postsecondary Enrollment:  80% of all current and prior UB participants, who at the time of 
entrance into the project had an expected high school graduation date in the school year, will enroll 
in a program of postsecondary education by the fall term immediately after high school graduation 
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or will have received notification, by the fall term immediately following high school, from an 
institution of higher education, of acceptance but deferred enrollment until the next academic 
semester (e.g. spring semester). 
Exceeded – 94% of graduates in 2016 enrolled in college immediately following high school.  

6. Postsecondary Completion:  60% of participants who enrolled in a program of postsecondary 
education, by the fall term immediately following high school graduation or by the next academic 
term (e.g. spring term) as a result of acceptance but deferred enrollment, will attain either an 
associate’s or bachelor’s degree within six years following graduation from high school. 
Not met - 55% of participants received their degree within six years, although the data shows that 
the majority of the remaining participants were still enrolled in their seventh year.  
 

Ongoing Assessment Efforts: 
 
Demographic Reporting   
 
A total of 317 participants were served during the 2016-2017 academic year by the four Upward Bound 
federal grants.  
 
Original Upward Bound  – 125    Upward Bound II – 76  
Upward Bound Math & Science – 56   Upward Bound STEM – 6 
 

 
 
10. ANALYSIS 

 
• Increase number of male applicants – An ever-decreasing male population has been a significant issue in 

our program. During the 2015-2016 academic year, 69% of participants were female, while only 31% were 
male. It has been increasingly difficult to recruit male applicants from partnership schools. Traditional 
recruitment efforts that include class presentations and student identification by high school counselors 
have yielded only a few male applicants. Additional methods that included reaching out to high school 
coaches didn’t yield results. The Upward Bound Assistant Director, who also oversees recruitment efforts 
for the program will attend a professional development conference in Washington D.C. in the fall of 2017 
that will focus on male recruitment. The conference will also provide insight on how to recruit from other 
hard to reach populations that include English language learners and foster care youth.  
 

VII. PROGRAM OBJECTIVES FOR NEXT ACADEMIC YEAR 
 

• Offer college credit for medical terminology course – A medical terminology course was created for 
students interested in entering the medical field during the 2017 summer program. The Butte College 
instructor hired to teach the course is confident that once proper documents are completed in the spring of 
2018, we will likely be able to offer students college credit for the 2018 summer program. The course will 
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16%
2%2%
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be offered Monday through Thursday for six weeks, for three hours daily and all students enrolled will 
receive a letter grade after completion.  

• Introduce forensic science as a summer course – Many students are interested in pursuing a career in 
forensic science, yet we have never offered this course during the summer program. Project staff will work 
with two potential instructors with the goal of introducing this course for the 2018 summer program.   

• Create Jumpstart to College workshop – Upward Bound serves students up until their high school 
graduation as they get ready to transition into college. In 2018, the program will introduce a day-long 
workshop for recent high school seniors that will help them ensure all college and financial aid 
documentation is complete. The workshop will also serve as a safe space to answer any questions or 
address concerns students may have about their impending transition to college. Each student will be 
required to log on to their college portal account to ensure they don’t have any holds and aren’t missing 
paperwork. Students will also receive assistance in creating a realistic budget so that funds are allocated 
appropriately. Program staff will also verify that students will be served by an educational equity program 
at the institution they’ll be attending in the fall.  
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